Safeguarding requirements to be used by the Lead Inspector a.m. day 1 on all inspections.

The new Framework increases the expectations for the inspection of safeguarding. An additional 0.5 inspection tariff has been added to enable this to be carried out, and it is essential that inspection activity related to safeguarding is undertaken during the morning of Day 1.

Although safeguarding is the responsibility of all inspectors, and the Lead Inspector may delegate this responsibility to a team inspector, it is the Lead Inspector’s overall responsibility to secure this vital judgment. This means that the Lead Inspector should ensure that the main evidence, including checking the SCR is begun immediately at the start of day one of the inspection. The Ofsted Briefing for Section 5 inspectors on safeguarding children offers detailed guidance and should be the first point of reference.

· Inspection activities to secure a robust evidence base for safeguarding are likely to include:

· a specific meeting with the designated senior member of staff for child

· protection, unless the designated person is also the headteacher

· specific questions to the headteacher as part of a more general interview

· specific questions to the chair of governors and/or governor(s) as part

· of a more general interview

· specific questions to staff as part of more general discussion with them or other activities such as lesson feedback

· specific questions to pupils as part of more general interviews

· an analysis of exclusions data, checking with the school whether they routinely notify social workers about every child excluded who is the subject of a child protection plan.

· on every inspection, inspectors should find out from the school:

· what provision they make from day 6 of an exclusion

· how they monitor the quality of this

· what impact it has on improving behaviour

· particular attention to attendance patterns and procedures

· a review of relevant school policies, guidance and procedures

· an evaluation of the quality of recording, by reviewing at least one case file of a pupil where there have been child protection concerns.

CRB/H+S compliance checks 

EVIDENCE FORM  should include comments on 

1. 
Is a Single Central Record (SCR) of staff in place?

2. 
Does the SCR record the names, addresses and dates of birth of all members of staff?

3. 
Is there evidence on the SCR that all teachers have been checked against list 99 (L99)? (If a teacher has a CRB check in place they have been list 99 checked)

4. 
Is there evidence that all staff who have regular contact with children employed since March 2002 have been CRB checked?

5. 
Have all staff appointed since May 2006 whether or not they have regular contact with children been CRB checked?

6. 
Does the SCR include evidence that supply teachers who work at the school regularly been checked against L99 or have a recent CRB check?

7. 
Has the school evidence that agency supply teachers have been L99 or CRB checked?

8. 
Have volunteers including governors who have regular contact with children been CRB checked or are they never left in sole charge of children?

9. 
Does the SCR record the date when the CRB or L99 check was carried out?

10. 
Does the SCR record all teachers who have qualified teacher status (QTS)?

11. 
Does the SCR record evidence of permission to work for those who are not nationals of European Economic Area (EEA) country? All teachers should be checked against list 99 before they start teaching in England.

Prompts for possible discussions with staff (senior leaders and middle managers), pupils, parents, governors and SIP/LA reps

PROMPTS FOR INSPECTION DISCUSSIONS

LIs should note that the focus of inspection activity is on observation of activities involving learners and that the time spent on discussion with adults should be limited.

PROMPTS FOR DISCUSSIONS WITH LEARNERS

Keep the five Every Child Matters outcomes in mind. Amend wording to suit age of learners.

· Formal discussions

· Do you enjoy being at the school? Why (not)? What do you most like about the school? What would you like to see changed?

· Are you happy with the standard of behaviour in lessons and around school?

· Do you find lessons varied and interesting? Do you get much chance to use ICT? What access do you have to ICT and other research opportunities outside lessons? Do you feel that you acquire workbased skills?

· Do you know how well you are doing? Are you set learning targets? Is your work marked? How helpful is this?

· Has the fact that the school is a specialist college had an impact on you in any way?

· Did you feel well supported when you joined the school, and do you feel well supported if you are preparing to leave school, go on to the secondary school or sixth form, choose options, choose a career, or any other transition point?

· Are your views listened to? Does the school council have any impact? Any examples of things changing as a result of your views? Do have your chances to take on responsibility?

· Do you feel safe? Do you know any pupils who have been bullied?

· How were they helped? Does the school actively discourage bullying?

· Would you know who to speak to if you were worried a friend might be being abused?

· What does the school do to promote equality? Are you aware of any racist incidents and, if so, what did the school do about them?

· Is it a healthy school – are you encouraged to eat healthily and take exercise?
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· Do you take part in extra-curricular activities? What range is there?

· Can everyone take part and enjoy the opportunities? Are there any barriers?

· How are you involved with the community or any international work or online activities? Do you feel you make a contribution to the community? Are your parents involved with the school at all?

· How does the school encourage you to mix with one another here and with people from faith and cultural or ethnic communities and socio-economic backgrounds different from your own?

In lessons

· Progress: establish how secure learners’ progress is by asking if they understand what they are doing and why. Are they capable of doing more? Have they learned about this before?

· Teaching styles: is teaching always like that in the lesson observed, or does it vary?

· Marking and assessment: do learners know how well they are doing? Do they know how they might improve? Are they set targets? Is their work marked regularly and is the marking helpful?

· Homework: is it set regularly? How much? What kinds of tasks are set? What happens if it is not done?

· ICT: do learners get much chance to use it?

PROMPTS FOR DISCUSSIONS WITH STAFF

The following are suggestions about the sort of questions that often prove useful, but inspectors should ensure that the questions actually used are tailored to the issues in the inspection.

It will be useful to know in advance of arranging meetings what the management structure is, and who leads on what. 

Senior managers

· Talk through the relevant section(s) of the SEF. Invite the senior manager to:

· expand on significant strengths and weaknesses

· detail the evidence that supports statements in the SEF, especially concerning the quality of teaching and learning.

Discuss the main aids/barriers to improvement. Discuss how the school meets the criteria for capacity to improve.

Also ask questions on:

· the major priorities for the school and what it most needs to do to move forward – to see if they relate to the main priorities in the SEF and the School Development/Improvement Plan

· how classroom monitoring informs the school’s constant improvement – look for evidence that monitoring has had an impact on the quality of the school’s effectiveness

· how well performance management works and the managers’ role in this

· the main strands in the school’s initiatives to improve teaching – is there a consistent vision of what ‘good teaching’ looks like?

· how well the needs of vulnerable pupils, and of gifted and talented pupils, are met

· the key inspection issues in the PIB – and any points to arise from inspection evidence.

Middle managers

It is important to get a view of how well the intentions of senior management are transmitted through the school and how well the school is managed at different levels. The emphasis in the discussion should be on matters that affect the whole school, so it is important not to get bogged down in detailed issues about subjects. Inspectors should also seek evidence as to how far middle managers are contributing to the school’s capacity to improve.

· Ask questions on:

· managers’ broad views of the strengths and weaknesses in their own specific areas, including the management of behaviour. Use this only if a subject performs markedly better or worse than others or if there are differences between the performance of different groups of learners

· managers’ views of the development priorities of the whole school. Try to see if a manager has the same view of the school’s priorities as those in the SEF and the School Development/Improvement Plan 

· impact of monitoring on the work of the subject or department/faculty/area. Explore how well the manager is held to account, and manages others. What is the manager’s view of the effectiveness of the process? How important are subject/departmental targets? Does the subject/department/faculty have a development plan – if so, does it reflect school priorities and targets?

· incidence and effectiveness of classroom monitoring. How frequent and by whom? What are the procedures – criteria, records, feedback? Does the manager feel it has helped to identify improvements? How could it be better? Above all – what has been the impact?

· whole-school efforts to improve the quality of teaching. Does the school have a common approach to teaching and learning? 

· how well the needs of vulnerable pupils, and of gifted and talented pupils, are met.

· the key inspection issues in the PIB – and any points to arise from inspection evidence.

Talking with teachers

When providing feedback, if there is an opportunity to do so, raise questions about the teacher’s view of:

· performance management

· classroom observation

· learners’ behaviour

and where appropriate, major issues in the PIB – and issues to arise from first-hand evidence.

Talking with parents

Parents may ask to see you to discuss a specific issue or issues, or there may be other opportunities to speak to them. In either case, seek further evidence on any significant issues raised by the questionnaires, such as learners’ behaviour, communication with the school, how they know how their children are progressing etc.

Talking with governors

In talking with governors, focus on ‘triangulating’ evidence from the SEF and from talking with school managers. Some possible questions are:

· What are the school’s strengths and weaknesses? How do you know?

· How does the GB support the school and hold it to account? Ask for examples.

· What recent training have governors undertaken, or have identified as a need?

· What involvement do governors have in the SEF and school improvement plan or similar?

· How are the views of parents and other stakeholders sought and acted upon?

· How are priorities (e.g. for resource deployment) decided and who decides them?

.

Talking with SIPs and/or LA representatives

Discussion with SIPs or LA representatives can be particularly useful when a school was placed in a category or G3 at its last inspection, or if there is recent or impending major change, such as of headteacher. Possible questions include:

How has the school responded to the areas for improvement identified at the last inspection?

What is your opinion of the quality and accuracy of the school’s self evaluation?

Ask for evidence.

How effectively are weaknesses identified and tackled?

How well has the school received and utilised support from the LA (especially in category/G3 schools)?

How has the SIP/LA monitored the school’s progress? How has the school contributed? Have the findings been shared?
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