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Five Articles Of Faith





	Ealing Agreed Syllabus: guidance for teachers

	
	Unit title: Rules for believers


	Learning objectives
	Suggested activities
	Suggested resources

	Why do we need rules?

	AT1 

The various faith traditions have rules that provide guidance for living for the followers of their faith; many people who do not belong to a religion also follow ethical rules.

AT2 

Knowing the rules is one reason we feel secure in familiar situations and anticipating the rules can help us to feel confident in new situations.


	Starter: Invite children to suggest a definition of a rule and discuss the ideas, agreeing on one to use during the unit.

Development:

1) Invite children to cite some school rules. Ask them to give reasons for these rules, e.g. safety, comfort, courtesy, community, creation of optimum learning environment.

2) Discuss rules in competitive sports such as football and sports such as scuba diving.  Compare these reasons with the reasons for school rules.

3) Discuss other situations in which rules apply.

4) Discuss the needs for laws of a country.

5) Ask the children for examples of rules they know from their religion or, if their family does not belong to a religion, any rules they have been taught regarding good behaviour.

6) Invite children to suggest the most important of the rules mentioned for the varied contexts and write these on the board.   (Make sure you write some ‘do not’ rules in preparation for the next activity.)

7) Children can work in pairs to rewrite some negative rules (‘do not’ rules!) as positive rules.

Conclusion: Some pairs can read out their ideas and children can explain why people feel differently about negatively phrased and positively phrased rules.
	Copy of school or class rules.  

A copy of the green cross code and Highway Code.   

Rules for a number of board and other games.



	The 5 ks

	AT1 

That Sikhs believe that all people are equal and their rules reflect this. That they wear the ‘five Ks’ to remind themselves of the main beliefs of their faith. 

AT2

Understand that it can be useful to remind ourselves of things we think are important.  We can do these with symbols that are helpful when ideas and events compete with the values we hold dear.
	Starter: Explain that one rule can be like an umbrella for many rules or for a lifestyle. Tell the children that when followers of the Sikh tradition become members of the Khalsa they have one rule—i.e. to wear the five Ks—that reminds them of important beliefs and rules in their faith.

Development: 

1) Show the powerpoint presentation of the 5 Ks from www.primaryresources.co.uk (see link at right). 

2) Explain that Sikhs believe in one god who is eternal (symbolised by the unbroken circular steel bracelet, kara) and that their faith in this god should grow throughout life (kesh, uncut hair).

3) Link the need for cleanliness with having long hair and with the symbolism of keeping one’s growing faith pure (kangha, comb).

4) Discuss reasons to accept new ideas (symbolised by the short under trousers, kachera, that the Sikh warriors were trained to wear), how do we choose which new ideas to accept and which to reject.

5) Discuss reasons to defend the weak and to uphold truth. How can and should we ‘fight’ for what is right (kirpan, symbolic sword).

6) Ask why we need to be reminded of things, i.e. why do we forget what we think matters, what sort of things distract us, why can it be hard to keep rules?

Conclusion: Design a symbol for a T-shirt that would serve as a reminder of an important personal rule.


	http://www.primaryresources.co.uk/online/powerpoint/Sikhism.ppt
Examples or pictures of each of the 5 Ks.

Pictures of Sikh symbols from Strathclyde University: http://www.strath.ac.uk/Departments/SocialStudies/RE/Database/Graphics/Artefacts/SAfacts.html 

Packs of artefacts available from:

http://www.articlesoffaith.co.uk/
http://www.parrotfish.co.uk/  



	Hurt no living thing

	AT1 

Buddhists have five moral principles known as the five precepts. 

The Buddha taught that if you do harm, then it will come back to you sometime in the future. He also taught that you could cancel out some of the bad things you’ve done by doing good things.

AT2

We can all benefit when people try to follow the rule not to inflict pain or harm. Ignoring rules can have a variety of consequences. 
	Starter: Invite children to share what they know about Buddhism and explain that Buddhists follow five precepts or rules.

1) Show the video clip “What the Buddha taught” from Espresso on the London Grid for Learning (see link right).

2) Discuss the idea of happiness and what makes us happy. Identify those things from the video clip that Buddhists believe lead to happiness.

3) Briefly enumerate the five precepts:

· Harm no living thing

· Do not steal what is not given

· Be faithful in relationships

· Do not speak falsely

· Take no intoxicants (alcohol or drugs)

4) Choose one of these to discuss with the class. Questions on the chosen topic could include:  What does it mean? Can it be interpreted broadly?  How can we all benefit from keeping this rule irrespective of our faith? (Use this opportunity to reinforce the idea that we can all learn from each other’s beliefs.) Invite children to suggest contexts in which the chosen rule might be applied. 
5) Children could work in pairs or small groups to devise a short sketch in which the rule is applied and then, in the same context, ignored.  Recognise that breaking useful rules can have various consequences.
6) The Buddha taught that if you do harm, then it will come back to you sometime in the future. What do the children think of this idea?

7) The Buddha also taught that you could cancel out some of the bad things by doing good things. 
Conclusion: Invite a group to show their sketch to the rest of the class and reflect on the value of following the precept identified.


	Pictures of Buddhist symbols from Strathclyde University: http://www.strath.ac.uk/Departments/SocialStudies/RE/Database/Graphics/Artefacts/BAfacts.html 

The LGfL espresso for schools site has many short videos on various aspects of worship that can be shown to the class via an interactive white board. In order to access this material, you will be required to log on using your LGfL password (if you don’t have one, you can get one from your school’s ICT co-ordinator). 

http://content.lgfl.org.uk/secure/espresso/modules/t2_faiths/buddhism/index.html 
A good idea from the lesson on the five precepts in the Stockport syllabus is to conclude with Christina Rosetti’s poem, ‘Hurt no living thing’ as the first precept is identified as being all-embracing.

http://www.cist.org/pv/am/ar1622.htm

	Judaism

	AT1 

Jewish people believe in one God who is omniscient.

He is the God of Abraham, also worshipped by Christians and Muslims.

AT2

We could all find it helpful to remind ourselves each day of the ways in which we want to live that day.


	Starter:  Remind the children that followers of Judaism, Islam and Christianity worship the God of Abraham and that belief in one God is an important belief of all three faiths. 

1) Read Deuteronomy 6:4-9 (see right) and explain to the children that this prayer, known as the Shema, is a prayer that Jewish people say every day. You might also download and play the versions of the Shema found on the Wild Olive website (see link right).

2) Point out that this prayer sounds like a command or rule and invite suggestions from the children on why this might be.

3) Show a kippah, tallit (prayer shawl) and teffilin (phylacteries, see background information) and explain that the latter are boxes with the commandments inside that are literally bound as ‘frontlets between the eyes’ when a man prays.  Show the mezuzah and explain that this is on the doorpost of Jewish homes, following that part of the rule/prayer that says, ‘on the doorposts of your house.’

4) Explain that followers believe that the God of the Bible and Qu’ran knows everything, so when followers of Judaism, Christianity and Islam pray they cannot tell God anything he does not already know.  Discuss why prayer might have a value if God already knows what is being said. Discuss the ways prayer might change the person praying.

5) Discuss how it could be helpful to say a rule aloud each day at the start of each day.

Conclusion: Invite children to think of something it would help them to say at the start of each day (not necessarily a prayer to a supreme being but perhaps to themselves); if any are willing, ask them to share their ideas.   


	Old Testament or copy of Jewish scripture (with Torah and Talmud)

A printable copy of Deuteronomy 6:4-9, known as the Shema, from the first word of the prayer, can be found at:

http://www.jewfaq.org/prayer/shema.htm 

Wild Olive website sound files of the Shema (mp3: to download, right click on file title and ‘save target as’ to your machine): http://fp.thebeers.f9.co.uk/audio_file.htm 

Useful artefacts would be a kippah, tefillin, tallit and mezuzah. A detailed video explaining the use and importance of the tefillin and tallit can be found on the CLEO website: http://www.cleo.net.uk/resources/index.php?cur=15&ks=3 

Alternatively, pictures of these could be shown; e.g. from the Strathcylde University website:

http://www.strath.ac.uk/Departments/SocialStudies/RE/Database/Graphics/Artefacts/JAfacts.html 

	Ten commandments

	AT1 

Jews and Christians believe that God gave Moses the Ten Commandments on Mount Sinai. 

These rules are still important guidelines for followers of those faiths today. The Qur’an also mentions several of the commandments, and Muslims consider Moses (Musa) to be one of their great prophets.

AT2

Following a set of rules consistently can help our relationships and people know what to expect from us, consequently finding it easier to relate to us.


	Starter: Ask the children how many rules they think they have in their school, in the classroom, at home?  Explain that for Jewish people there are ten rules that are particularly important.

Development:

1) Read the commandments from a suitable version of the Bible and have them on the board as well. (If an IWB is available a suitable version can be chosen from www.biblegateway.com )

2) Go through each rule briefly so that there is a shared understanding of meaning.

3) Remind the children of the Jewish rule (the Shema) taught in the previous lesson and compare this to the first commandment.

4) Explain that the Bible describes how these rules were given to Moses on Mount Sinai when he led the Jewish people from slavery under the Egyptian pharaohs.

5) Explain that Jewish people and Christians believe that these commandments are God’s rules and they try to live by them today.

6) Discuss why it helps us in our relationships to get consistent behaviour from friends and family.

7) Sometimes a group of rules can be summarised with an overall concept. Invite the children to share ideas that might summarise the Ten Commandments. (One such summary has been suggested as: ‘Whenever we do wrong to someone we always steal from them.’ For example, if we say something unkind we steal self-esteem, if we lie we steal a person’s right to the truth, if we are late we steal others’ time etc.) Children could suggest other ideas.

8) Children can discuss this idea in pairs or groups and write a short dialogue about it between two people with opposing viewpoints.

Conclusion: Some children might read or act out their dialogues.


	Copy of the Bible or Old Testament

Copy of the Ten Commandments on a poster or on IWB
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Moses and the tablets of the Law

Lawrent de la Hyre (1606-1656)

‘Memory peg’ posters designed to help children remember the 10 commandments:

http://gardenofpraise.com/mempeg2.htm 



	The golden rule

	AT1   

Pupils understand that the ‘golden rule’ has appeared in slightly different form in many different cultures, and that Jesus considered it to summarise the 10 Commandments.

AT2 

Most of us enjoy people being kind towards us and honest. We should try to treat others in that way.


	Starter: Review the lesson on the ten commandments and remind the children that Jesus was a Jewish rabbi, that he taught these ten rules to his followers, and that they are still important to Christians today.

Development:

1) Read the story of the Good Samaritan to the class (Luke 10:27-37) or show the Espresso version on the IWB.

2) Read Matthew 7:12 to the class and explain that Jesus said this rule summarised the Ten Commandments.

3) Invite the children to suggest links between the story of the Good Samaritan and Matthew 7:12, particularly answering the question, ‘who is our neighbour?’

4) Point out that many people who do not believe in a god or have a religion still have strong ethical beliefs. Tell them that some of these people are known as Humanists, and that they believe strongly in individual responsibility, social cooperation and mutual respect. The fact that versions of the golden rule have appeared in many times and cultures (see background information) is evidence to Humanists that moral values are based on human nature, rather than being imposed on us from a supernatural source.

5) Children could work in groups or pairs to make short lists of how they like to be treated.   If they have learned how to write a haiku, they could write a haiku about one or two items on their lists.

Conclusion: Some of the poems could be read out and affirmed.


	Bible

Espresso CDs or Lgfl website: http://content.lgfl.org.uk/secure/faiths/t2_faiths/christianity/story_samaritan.html
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The Good Samaritan (detail)

Fresco by Ben Long

truefresco.net

	Five pillars of Islam

	AT1 

Muslims have five major guidelines or duties that support their faith and that are known as the Pillars of Islam.

Like Jews and Christians, Muslims believe in one supreme God, known as Allah.
	Introduction:  Review that various faiths have rules in certain numbers, e.g. ten commandments, five moral precepts and five Ks, and often one overall summarising rule. Explain that in Islam there are five rules known as the pillars of Islam.

Development:

1) Discuss the function of a pillar, e.g. holding something up, providing support, etc. 

2) Invite the children to suggest ‘pillars’ of their lives.

3) Explain that in Islam the rules known as the Five Pillars support the faith of individual Muslims.

4) Discuss why this might be helpful, including the idea that following any faith tradition can be quite challenging at times depending on our mood, circumstances and outside influences.   Children will be able to suggest challenges that make it hard to be consistent.

5) Read the Five Pillars and either display them on the board or on an IWB show (see link right).

6) Compare the first pillar, the statement of faith, with the first commandment and the Jewish Shema, reminding the children that Jews and Christians, like Muslims, believe in one God, the God of Abraham. It could be mentioned that the followers of these faiths (i.e. Judaism and Islam) share other rules such as not eating pork.

7) Look at the other pillars with the children and see how each can support faith by strengthening a relationship with God.

Conclusion: In groups or pairs children can discuss the pillars of their own lives and how they can help someone if a pillar of their lives is crumbling. Alternatively the value of such pillars as wealth, fame and status could be debated.  How do we choose the pillars of our lives?
	Poster showing the Five Pillars of Islam or if IWB is available, visit the following website (click on the numbers to access the five pillars):

www.gowilder.org.uk/re/fivepillars 



	Summary/revision

	AT1

Pupils understand that the faiths considered in this unit share many values that are reflected in the rules studied. People who do not belong to a faith tradition often choose to follow similar rules.

AT2 

Pupils think about the rules that are important to them.
	Starter: Invite children to suggest common ideas in the rules discussed so far. Note these on the board.

Development: 

1) On the list on the board mark those features that the children think are particularly important, e.g. safety, kindness, honesty.

2) Ask children to suggest why it would be useful to have a consensus for rules. What might be the consequences of people working to widely different rules?

3) Explain that although we adapt to follow the rules of different places—e.g. other peoples’ homes, school, countries we might visit—we also have to decide on certain personal rules that we will always try to keep.

4) Children can suggest what these personal rules might be and where they might come from, e.g. faith, home, friends.

5) Children could be invited to write individually the rules they would personally like to keep.  Some children might be happy to share their ideas.

Conclusion:  Children could complete a kwl grid in pairs or groups or complete a C&S (consequence and sequel) activity (see right).


	kwl grid: 

What do I know about this topic?

What do I want to know about it?

What have I learnt about it?

C & S (Consequence and Sequel) is one of the thinking tools described by Edward de Bono, cognitive researcher, proponent of lateral thinking and advocate of the teaching of thinking as a skill. This particular thinking tool is used to look at future consequences. Have another look at the future scenario that you are considering. Imagine it were to become reality today. Ask yourself what the future consequences of such a scenario would be? List these possible consequences. You have now listed all the future consequences that you can think of that are relevant to your scenario, having made use of the C & S framework.


	Key words
	Khalsa, kesh, kangha, kara, kachera, kirpan, precept, dharma, Buddha, Lotus, kippah, tallit, teffilin, phylacteries, mezuzah, Moses, Sinai, wilderness, Pharoah, pillar  


Outcomes

At the end of this unit, most pupils will:

· Begin to develop an understanding of the need for, and value of, rules.

· Understand that different faiths have different rules at the same time as sharing some rules.

· Be able to state several rules and name the faith tradition of which they are a part.

· State a personal rule and say why they believe this is important.

Some pupils will have made less progress and will:

· Begin to develop an understanding of the reason for rules generally.

· Begin to develop an understanding of the reason for several specific rules.

· Understand that rules are often linked to a person’s faith tradition.

· Express a personal rule and a class or school rule.

Some pupils will have made more progress and in addition to the above will:

· Identify some similarities between rules in the various faiths.

· Express a personal opinion about various rules.

	Background information
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The five ks

www.bbc.co.uk

	On Vaisakhi Day 1699 Guru Gobind Singh gave the community of Sikhs—the Khalsa— unique, distinctive identity. He prescribed a uniform or bana, which included kurta (a loose fitting tunic), churidas (pants that are loose fitting around the thighs and tight around the ankles), cumberbund (a cloth wrapped around the mid torso region to maintain mild pressure on the solar plexes and internal organs) and turban (a cotton cloth wrapped around ‘kesh’ or long, uncut hair). He adhered five symbols to the bana which are commonly known as the Five Ks:

· Kesh - uncut hair

· Karra: the iron bracelet

· Kangha: the wooden hair comb

· Kirpan: the sword

· Kachhehra: the long underwear

The purpose of this uniform was to instil the strength of the warrior into the Sikhs, to ensure their survival in the face of persecution by the ruling Mughals.
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Statue of Buddha 
in the teaching position

www.buddhamuseum.com

	On the face of it, Buddhism offers five abstentions, i.e. things to avoid. The first of these is to abstain from harming living beings. This includes human beings, animals and insects. This is why many (but not all) Buddhists are vegetarians, as the eating of meat involves the slaughter of animals. However the Buddha, didn’t explicitly forbid the eating of meat: his monks were allowed to eat meat providing it hadn’t been killed for them specifically. The second precept is to abstain from taking what is not given, i.e. stealing. The third precept is to abstain from sexual misconduct, such as being unfaithful to one’s partner, involvement with prostitution or pornography or entertaining lustful thoughts. The fourth precept, abstaining from false speech, includes lying, tale-bearing, and gossiping. The fifth and final precept is to abstain from intoxicating drinks and drugs, although drugs taken for medicinal purposes are perfectly acceptable. 

Useful websites: http://www.worldalmanacforkids.com/explore/religion/buddism.html 

http://www.dharmaforkids.com, http://buddhism.about.com/od/ethics/a/B2Precepts.htm (background to the five precepts)
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Yemeni Jew wearing a kippah (skullcap) and praying with a tallit (shawl). 
The prayer boxes strapped to his forehead and arm are tefillin.
www.answers.com
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It is customary for Jews to wear a head covering when praying, and for orthodox Jews to cover their heads whenever they are awake, with the exceptions of when bathing and swimming. In Hebrew, the small, round head covering is called a kippah, which literally means ‘dome’ or ‘cupola’ (the Yiddish word is yarmulke, pronounced ya-ma-ka). The kippah also serves as a symbol of Jewish identity and loyalty. 

The tallit is a Jewish prayer shawl. 
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Phylacteries or tefillin—boxes containing the portions of the Torah that mandate their use—are also worn by religious Jews during weekday morning services. Tefillin consist of two leather boxes, one worn on the arm and known as shel yad (“belonging to the hand”), and the other worn on the head and known as shel rosh (“belonging to the head”). They are made of the skins of kosher animals.

Useful websites, including information about the ‘Shema’: http://www.aish.com/literacy/mitzvahs/Shema_Yisrael.asp, http://biblia.com/jesusbible/deut4.htm 

http://www.worldalmanacforkids.com/explore/religion/Judaism.html
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The Golden Rule

Norman Rockwell 1961

http://psyc.queensu.ca/~psyc382/rockgold.html 
	The heart of the question is whether all Americans are to be afforded equal rights and equal opportunities, whether we are going to treat our fellow Americans as we want to be treated. If an American, because his skin is dark, cannot eat lunch in a restaurant open to the public, if he cannot send his children to the best public school available, if he cannot vote for the public officials who will represent him, if, in short, he cannot enjoy the full and free life which all of us want, then who among us would be content to have the colour of his skin changed and stand in his place? Who among us would then be content with the counsels of patience and delay?

(John F Kennedy, 11 June 1963. Extract from a radio and television report on civil rights. For complete speech visit the John F Kennedy library and museum site: http://www.jfklibrary.org/j061163.htm)

In 1959 the American painter Norman Rockwell had an idea for a ten-foot mural for the United Nations that was meant to promote world tolerance. Unfortunately he received little encouragement, which prompted him to abandon the project. And then a year later he decided to illustrate the Golden Rule. He got out his old sketches and reworked them in the form of a painting, which appeared on the cover of the “Saturday Evening Post” in April 1961. 

Rockwell received the Interfaith Award of the National Conference of Christians and Jews that same year. Of all the honours he received, he valued this one the most because it praised him for his dedication “to the highest ideals of amity (friendship), understanding, and cooperation among [people].” The award described his painting as “ ... depicting the universal fact that all [human beings] ... are members of the One Family of [Humankind]…”

	Versions of the simple moral principle commonly known as ‘the golden rule’ can be found in many cultures and religions around the globe. Examples include:

▪
“He should treat all beings as he himself should be treated. The essence of the right conduct is not to injure anyone.”  

(Jain, Suta-Kritanga, c550 BCE) 

▪
“Do not do to others what you would not like for yourself.”(Analects of Confucius, c 500 BCE)

▪
“I will act towards others exactly as I would act towards myself.” (Buddhism, Siglo-Vada Sutta, c 500 BCE)

▪
“This is the sum of duty: Do nothing to others which, if done to you, could cause you pain.” (Hinduism, Mahabharata, c150 BCE) 
▪
“What you would avoid suffering yourself, seek not to oppose on others.” (Greek philosophy, Epictetus, c90CE) 
▪
“Love your neighbour as yourself.” (Judaism, Leviticus 19, c400 BCE, quoted by Jesus in Matthew 22 and Mark 12, 1st century CE)
▪
“What is harmful to yourself do not do to your fellow men. That is the whole of the law….” (Judaism, Talmud, c100 CE) 
▪
“None of you truly believe, until he wishes for his brothers what he wishes for himself.”(Islam, saying of the Prophet Mohammed, 7th century CE)

▪
“As you think of yourself, so think of others.” (Sikhism, Guru Granth Sahib, 1604 CE) 
▪
“One should be contented with so much liberty against other men, as he would allow against himself.”(Thomas Hobbes, English Philosopher, 1588-1679 CE)

▪
“He should not wish for others what he does not wish for himself.” Baha’i, from the writings of Baha’u’llah, c 1870 CE)
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Poster of five pillars


www.hf.uib.no
	The five pillars of Islam are the basic duties to God that every Muslim is obliged to fulfil. Read from right to left—as one does in Arabic—the picture begins with the sentence “In the name of God, the Merciful, the Compassionate”, inscribed in the candle-flame.

The titles of the books beneath the crescent moon signify the five pillars, i.e.

1. Shahadah, the Profession of faith: faith in one God, and Muhammad’s status as his prophet
2. Salah, the five compulsory daily prayers
3. Sawm, fasting from sunrise to sunset during the month of Ramadan
4. Zakah, almsgiving, by which one’s responsibility for the poor of the community is satisfied
5. Hajj, pilgrimage to Mecca, once in the course of one’s life

In the poster the books end at the minaret, which can be said to point to God. The crescent moon encircles the symbols for God: the Ka’abah and a minaret, and for the prophet Muhammad the green cupola over his grave in Medina. 



Scheme prepared by Judy Johnson, West Twyford Primary School, London Borough of Ealing
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