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	Ealing Agreed Syllabus: guidance for teachers

	
	Unit title: How belief affects living: moral dilemmas


	Learning objectives
	Suggested activities
	Suggested resources

	Poverty

	AT1 

Pupils learn that much of the Bible is concerned with practical advice about the right way to live.

AT2 

Pupils think about the day-to-day affects of living with poverty.


	Starter: Read 1 Samuel 2: 7-8. What does this say about the source of poverty? Do a search on the Bible Gateway website for biblical passages that give rules about dealing with the poor. Read out a sample of these passages. Point out that these passages are evidence that the people who wrote the Bible believed God to have a very practical nature. Pose the question: “If you believe in a god, why do you think God allows poverty to exist?” Discuss. Then ask: “If you don’t believe in a god, what do you think is the cause of poverty? Should we help the poor regardless of where we believe poverty comes from? Why?”

Development:

1) Make a class list of things we take for granted, e.g. three meals each day, TV, nice place to live, plenty of clothes, clean water, flush toilet.

2) Visualisation: Imagine what it is like down an open sewer or drain. Imagine having to sleep beside that drain every night. Look at some of the videos on the WaterAid website.

3) Do a search on the Bible Gateway website for biblical passages that speak about clean water. Read some of these passages out. Many of them speak about ‘clean’ and ‘unclean’ states. How are these related to the biblical concept of sin? Pose the question: “Do you think poverty is the fault of the poor?” If the answer is ‘no’, what can we do to help?

(cont.)

4) Visualisation: Imagine having to walk for an hour just to get water. Read out some of the statistics about water use and availability from the WaterAid website. Think about going on holiday and having to carry all your luggage on your head, which is what some people do when they fetch water. Point out that some families in Africa spend up to six hours each day fetching water. 

5) As a class, design an advertising campaign or poster for WaterAid. How would the class get the message across that helping those less fortunate than ourselves is a form of justice?

Conclusion: Return to some of the passages that were read out from Exodus, Leviticus and/or Numbers. As a class, come up with a similar rule dealing with improving the sanitation of the poor.


	The Bible Gateway: http://www.biblegateway.com/ 

1 Samuel 2: 7-8

The LORD sends poverty and wealth; 
he humbles and he exalts. He raises the poor from the dust and lifts the needy from the ash heap; he seats them with princes 
and has them inherit a throne of honour. 
For the foundations of the earth are the LORD’s; upon them he has set the world. 

WaterAid website:

http://www.wateraid.org/uk/default.asp 

WaterAid statistics page:

http://www.wateraid.org/uk/what_we_do/statistics/default.asp 

WaterAid website learn zone primary resources: http://www.wateraid.org/uk/learn_zone/primary/default.asp 



	Choice

	AT2 

Pupils reflect on the consequences of their choices. They also begin to realise how poverty limits choice.


	Starter:  Tell class about the American comedian (Buddy Hackett) who once said “As a child my family’s menu had two choices: take it or leave it.” This is funny and might make you laugh. However it is not so funny when you realise that it is the actual experience of choice of many children living today. Show class an image of the Save the Children poster designed by Johnson Banks. What is the emotional reaction to this poster?

Development: 

1) Working in pairs, pupils fill out a ‘choices sheet’ with four columns for: 1) the choices they have made that day (e.g. to clean their teeth or not, eat breakfast or not, come to school or not etc.); 2) choices that are unavailable to a child living in poverty; 3) choices that you would miss most; 4) choices that matter most. Highlight those that both matter and are unavailable to poor children.

2) Discuss how having too much choice can be a disadvantage. Can choice be stressful? Why?

3) Read Psalm 142: 1-7, asking pupils to suggest what they imagine has happened to the author of the psalm. Think, pair and share: In what ways might people be trapped in our society today? Is lack of choice a trap?

4) Discuss concepts of freedom and choice. Imagine you own a picture called ‘Freedom’. What would be in it? Make a list or draw the picture.

Conclusion: Get pupils to share choices they have made during the day that are not an option for others. Is there anything they could do to redress this unfairness?  Read Leviticus 19: 9-10. Point out that in Judaism and Islam, the words most commonly translated into English as ‘charity’ derive from words meaning ‘justice’ or ‘righteousness’, and refer to the attempt to correct the imbalance between rich and poor. 
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http://www.johnsonbanks.co.uk/thoughtfortheweek/index.php?year=2007&month=6 

(Caption reads: “They say there’s no child poverty in the UK. We know families who have to choose between decent eating and heating. You help us expose the scandal.”)

	Power and responsibility

	AT1

To begin to develop an understanding of the concepts relating to power and responsibility found in the Bible.

AT2

To reflect on own ideas about definitions, causes and responsibilities for poverty and injustice. 


	Starter:  Discuss the quote from Spiderman: “With great power comes great responsibility,” and/or talk about the hero Batman, who used the wealth he inherited following the death of his parents to fight corruption in Gotham City.

Development: 

1) Think, pair and share: What is power? Where does it come from? 
2) Read Psalm 72:1-7. Discuss the Biblical view that it is God that endows rulers with justice and dispenses bounty and compare with the idea that it is human governments that create wealth and prosperity and who are responsible for ensuring justice and the wellbeing of their citizens. For example, read the plain English version of the United Nations Declaration of the Rights of the Child, which was a statement made by the modern governments in the United Nations in 1959 about what they believe are the rights of a child. Can you be righteous but not religious?

3) Read Deuteronomy 17: 18-20. Think, pair and share: Why do you think the kings were told to copy out God’s law? Tell your neighbour the most important law from your own faith or worldview.  How does this affect poverty and justice? Why does voting make a difference?

4) Referring back to the passage in Deuteronomy, get class to write out the most important rules that they live by. Why is it important to have a reminder of these rules?

5) Write a letter of persuasion to your MP on one or more matter concerning poverty and justice.

Conclusion: Read some of the letters. Make a long term resolution: some may like to share these.


	Bible

Spiderman website:

http://spiderman.sonypictures.com/ 

Letter writing frame for less able pupils.  

Names and addresses of local MPs (see Find your MP website: http://www.parliament.uk/directories/hciolists/alms.cfm)

Plain English version of the United Nations Declaration of the Rights of the Child: http://www.un.org/cyberschoolbus/humanrights/resources/plainchild.asp


	A practical response to suffering

	AT1 

Pupils learn that Jesus and the Buddha used stories or parables to teach people the right way to live.
AT2 

Pupils think about their own response to the suffering of others. They also think about the people they dislike or consider enemies.


	Starter: Either read a version of the Good Samaritan story (Luke 10: 30-37) or play the audio version on the LGfL Espresso site (see link). Point out that the Jews of that time and the Samaritans did not usually get along, however the person known as the ‘good’ Samaritan did not display this prejudice. Not only that, he went out of his way to help the man who had been robbed. Why do you think Jesus told this story? What was he trying to say?

Development: 

1) Tell the class that the Buddha also had a practical approach regarding what was important in life. He was always looking for practical ways to deal with suffering, rather than debating religious questions such as whether there was a god or not. To illustrate this, tell the class his parable of the poisoned arrow (see right).
2) Discuss how people who work for such organisations as the Red Cross, the Red Crescent, Doctors without Borders etc. are like the Good Samaritan.

3) Discuss the difference between disliking individuals, having prejudices against certain groups and having enemies. Which do we develop from experience and which do we learn from peers, family or culture?

4) Visualisation exercise: Imagine that you have fallen off your bike, and badly skinned your knee and it is bleeding. Then imagine a friend or a figure of authority (e.g. a priest or teacher or neighbour) rushing past, in too much of a hurry to stop and help, or even see that you were there. Then imagine someone you don’t like approaching. At first they might laugh, but then they feel sorry and come across and help you. They even tear off a piece of their clothing to use as a bandage to wrap round your wound and stop the bleeding. How do you feel?

5) Repeat the visualisation exercise, only this time put yourself in the role of the Good Samaritan, and someone you don’t like in the role of the person who has fallen off their bike.

Conclusion: Read 1 Corinthians 13. Discuss in terms of the love that can transcend hate.


	The Good Samaritan on the LGfL Espresso site: http://content.lgfl.org.uk/secure/faiths/t2_faiths/christianity/story_index.html 

(Note: you have to click the loudspeaker icon at the top of each page to get the sound to play.) 

The Buddha’s response to theoretical questions about religion (as compared to practical responses to dealing with life’s suffering):

Suppose someone was hit by a poisoned arrow, and his friends and relatives found a doctor able to remove the arrow. However imagine this man saying, ‘I will not have this arrow taken out until I know whether the person who shot it was a priest, a prince or a merchant, his name and his family. I will not have it taken out until I know what kind of bow was used and whether the arrowhead was an ordinary one or an iron one.’ The injured man would die before all these things are ever known to him.”


	Wisdom

	AT1 

Pupils understand that the biblical view is that wisdom is something to be sought and valued.   It is linked with learning lifelong skills rather than abstract knowledge.

AT2

Pupils reflect on their own concept of wisdom and the value they attach to it.  They think about how it is gained. 


	Starter: Show an image of the famous quote from the Serenity Prayer by Reinhold Neibuhr, i.e. “God grant me the serenity to accept the things I cannot change, courage to change the things I can and wisdom to know the difference.” Discuss. 

Development: 

1) Think, pair and share: Define wisdom.  Is it linked to cleverness? Is it linked to education?   Why or why not? Discuss cause and effect, gathering examples. 

2) Read Proverbs 1:1-7 and discuss. Brainstorm the sources of wisdom.  Can you be young and wise?  Discuss the idioms ‘wise beyond his/her years’ and ‘old and wise’.

3) Visualisation exercise: Imagine your days both now and as an adult if you could not read or write. What difference does it make?

4) Visualisation exercise: imagine yourself learning a new practical skill that would help you to feed others and enable them to gain wisdom. Discuss the Chinese proverb: “Give a person a fish and you feed them for a day. Teach them to fish and you feed them for a lifetime.”
5) Design a ‘wisdom’ curriculum in the form of a school timetable (c.f. Hogwarts or your own school curriculum).

Conclusion: Get students to make long-term resolutions about acquiring wisdom. Ask for volunteers to share.
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The Serenity Prayer

http://www.hollymonroe.com/portfolio/cards/serenityprayer.jpg 


	Justice

	AT1 

Pupils learn that the Bible links holiness with qualities such as honesty and fairness in trading.
AT2 

Pupils reflect on areas of life where it is important to be fair and honest.


	Starter: Read Leviticus 19:1 pointing out that it is at the beginning of a chapter that sets out practical rules for becoming holy.  Read some of the other rules in the chapter, including 19: 35-37. Show class some images of scales used symbolically: for example, the deceased’s heart being weighed against the feather of truth (see right) in ancient Egyptian beliefs about an afterlife. Also, show an image of Justice with her scales, which is used in secular situation. The image of Justice with her scales highlights the need to be impartial and carefully weigh up the evidence before giving a verdict.

Development:

1) Read the following passages: Hosea 2:8, Amos 8:4-7 and Micah 6: 10-11. How do these passages link holiness with honest scales?

2) Think, pair and share: What is the meaning of the phrase: “A little bit dishonest.” Discuss how we can cheat and be cheated in ‘small’ ways.

3) Think, pair and share: Is cheating a form of stealing? Who suffers most when cheating occurs? What is the meaning of the word ‘fair’? What is the link between fairness and justice?

4) Show class a picture of the Fair Trade logo to introduce the concept, and explain the meaning of the phrase. Draw a production line that includes a ‘middle man’, explaining how the Fair Trade movement seeks to negotiate directly with producers and growers to ensure they get a fair price for their goods, rather than the middleman making all the profit.

5) Look at a few Fair Trade websites. Children can work in pairs or groups to design a brochure to promote Fair Trade.

Conclusion: Discuss such metaphorical phrases as “weighed in the balance and found wanting” and “carefully weigh your words before speaking.” Discuss ideas about how the scales came to be a symbol for fairness and justice.


	Leviticus 19:1
The LORD said to Moses, “Speak to the entire assembly of Israel and say to them: ‘Be holy because I, the LORD your God, am holy.’”

Leviticus 19:35-37 

“Do not use dishonest standards when measuring length, weight or quantity. Use honest scales and honest weights, an honest dry measure and an honest liquid measure. I am the LORD your God, who brought you out of Egypt. 

Keep all my decrees and all my laws and follow them. I am the LORD.”
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www.cornucopia.com
Oxfam easy guide to trade: http://www.oxfam.org.uk/oxfam_in_action/issues/trade.html 


	Key words
	 Poverty, justice, righteousness, power, responsibility, good Samaritan, wisdom, justice

	Points to note
	In the context of inclusive religious education it is important to stress that people who are not religious can also possess morals and concepts of justice, responsibility and the need to help those less fortunate than themselves.


Outcomes

At the end of this unit, most pupils will:

· Understand that much of the Bible is concerned with practical advice about the right way to live.

· Understand that Jesus and the Buddha used stories to teach people the right way to live.

· Begin to formulate their own ideas about power, justice and responsibility.

Some pupils will have made less progress and will:

· Know that in the Bible it says that both poverty and wealth come from God.

· Be able to talk about their feelings about suffering in the world.
Some pupils will have made more progress and will be able to do all of the above. In addition they will:

·  Understand that all people, regardless of their religion or lack of religion, can believe in justice and responsibility towards those who are less fortunate.

·  Be able to articulate a response to suffering and inequality.

	Background information
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www.granini.co.uk
	Fairtrade is about better prices, decent working conditions, local sustainability, and fair terms of trade for farmers and workers in the developing world. By requiring companies to pay sustainable prices (which must never fall lower than the market price), Fairtrade addresses the injustices of conventional trade, which traditionally discriminates against the poorest, weakest producers. It enables them to improve their position and have more control over their lives.

The Fairtrade Foundation is a development organisation committed to tackling poverty and injustice through trade, and the UK member of Fairtrade Labelling Organisations International (FLO). The Foundation works with businesses, civil society organisations and individuals to improve the position of producer organisations in the South and to help them achieve sustainable improvements for their members and their communities. Certification and product labelling (through the FAIRTRADE Mark) are the primary tools for our development goals. The backing of organisations of producers and consumers in a citizen’s movement for change is fundamental and integral to our work.

The FAIRTRADE Mark is an independent consumer label which appears on UK products as a guarantee that they have been certified against internationally agreed Fairtrade standards.  It shares internationally recognised Fairtrade standards with initiatives in 20 other countries, working together globally with producer networks as Fairtrade Labelling Organisations International (FLO). The Mark indicates that the product has been certified to give a better deal to the producers involved – it does not act as an endorsement of an entire company’s business practices. (From: http://www.fairtrade.org.uk/)
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