Year 4 Non-fiction - Unit 4

Persuasive texts
(4 weeks)

This is the fourth and final non-fiction unit in Year 4. The unit introduces children to written persuasive texts. The unit has three phases with regular opportunities for children to assess their work. It can be readily linked to other curriculum subjects or themes.

Phase 1
Read, compare and contrast a range of paper-based and DVD-based persuasive texts. Discuss and record common features of the text-types. Express views about the persuasive nature of different texts.

Phase 2
Identify elements of a DVD text that would persuade a reader to see a film. Plan a trailer to promote a film using key moments from the film.

Phase 3
Write a written voice-over script to persuade a reader to see a film. Demonstrate how to combine words, music and images to convince the reader.

Overview
· Read, compare and contrast a range of paper-based and DVD-based persuasive texts. Discuss and record common features of the text types. Express views about the persuasive nature of different texts. 

· Identify elements of a DVD text that would persuade a reader to see a film. Plan a trailer to promote a film using key moments from the film. 

· Prepare a written voiceover script to persuade a reader to see a film. Demonstrate how to combine words, music and images to convince the reader. 

1998 Framework objectives covered: 
Year 4, Term 3: T18 and T19 from examples of persuasive writing, investigate how style and vocabulary are used to convince the intended reader; evaluate advertisements for their impact, appeal and honesty, focusing in particular on how information about the product is presented; T23 present a point of view in writing, linking points persuasively and selecting style and vocabulary appropriate to the reader; T25 design an advertisement on paper or on screen.

Year 4 Non-fiction - Unit 4 - Objectives

To ensure effective planning of literacy skills, teachers need to ensure they plan for the ongoing elements of literacy learning within each unit and across the year, using assessment for learning to ensure children make effective progress, ensuring they reach national expectations.

Most children learn to: 
(The following list comprises only the strands, numbered 1 through 12, that are relevant to this particular unit.)

1. Speaking
· Respond appropriately to the contributions of others in light of differing viewpoints. 

2. Listening and responding
· Compare the different contributions of music, words and images in short extracts from TV programmes. 

· Investigate how talk varies with age, familiarity, gender and purpose. 

7. Understanding and interpreting texts
· Explain how writers use figurative and expressive language to create images and atmosphere. 

8. Engaging with and responding to texts
· Interrogate texts to deepen and clarify understanding and response. 

9. Creating and shaping texts
· Develop and refine ideas in writing using planning and problem-solving strategies. 

· Summarise and shape material and ideas from different sources to write convincing and informative non-narrative texts. 

· Show imagination through language used to create emphasis, humour, atmosphere or suspense. 

· Choose and combine words, images and other features for particular effects. 

11. Sentence structure and punctuation
· Clarify meaning and point of view by varied sentence structure using phrases, clauses and adverbials. 

12. Presentation
· Use word processing packages to present written work and continue to increase speed and accuracy in typing.

Year 4 Non-fiction - Unit 4 - Building on previous learning

Check that children can already:

· Express opinions about a text supported with evidence from the text. 

· Write a simple sentence correctly demarcated by a capital letter and full stop. 

Year 4 Non-fiction - Unit 4 - Suggested teaching approaches

Note: Children working significantly above or below age-related expectations will need differentiated support, which may include tracking forward or back in terms of learning objectives. EAL learners should be expected to work within the overall expectations for their year group. For further advice see the progression strands and hyperlinks to useful sources of practical support. 

Phase 1: Shared reading and familiarisation with the text-type (7 days)

Teaching content:
· During shared reading, look at examples of paper-based persuasive texts, including posters for films and adverts in magazines. 

· Discuss the purpose of the texts and how they are intended to make a reader feel. Draw out language associated with the emotions the texts are attempting to provoke, for example anger, pity, jealousy, excitement. Ask children to support their responses with evidence from the text, describing which elements of the text provoked the responses. Annotate the texts by circling or underlining the features of the written and visual text identified by the children. Record the findings on the IWB frame. 

· Return to the shared texts. Unpick the key features of the text structure paying particular attention to the language features and sentence structure. Note the findings on the IWB frame. 

· During the independent session, children read a range of other persuasive texts and identify the texts' purpose and key features. Do the texts all conform to the same conventions that were identified during the shared sessions? 

· Revisit the IWB frame to revise the structure of paper-based persuasive texts. Explain that you are going to test these key features to see if they apply to film trailers. Watch a trailer for a popular children's film. Discuss the purpose of the text and the emotions it is intended to provoke in readers. Compare the film text to the paper texts. Did they evoke the same responses? 

· Divide the class into four groups. Re-watch the trailer and discuss how the soundtrack, sound effects, voice-over and moving images were used to persuade children to go and see the film. Each group has the task of focusing on one of these elements as they watch the trailer. Use jigsaw groups to feed back findings. 

· Model how to use the pause button on the control panel of the playback software to watch and discuss sections of the trailer, highlighting evidence of how the sound and moving images act as persuasive devices. Note findings on the IWB frame. 

· Working in pairs or small groups during independent reading, children repeat the process with a range of trailers downloaded onto laptops or PCs in the ICT suite. Do the texts conform to the same conventions identified in previous sessions? Note-taking techniques should be used where appropriate. (A wide range of film trailers can be downloaded from film websites or as podcasts. Alternatively, use the DVD software on the computers to watch the trailers found at the beginning of popular children's DVDs.) 

· During the plenary, evaluate and grade the trailers. Ask: Which were most successful at persuading a reader to see the film? Ask children to support their opinions using evidence from the written, sound and visual text. Note key findings on the IWB frame for use in phase 2 to support planning.

Learning outcome:
· Children can express personal opinions to compare and contrast a range of texts using evidence from the text to support their opinion. 
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Phase 2: Capturing ideas and planning (7 days)

Teaching content:
· Choose a popular film released on DVD with which children are familiar as a basis for a new promotional trailer. Ideally the film would be one the class or year group had been using as a focal text to support other literacy objectives. 

· As a class, decide the purpose or impact you want a trailer to have on an audience. Refer back to the findings from shared and independent reading in phase 1. Ask: What images, words and sounds would create the desired impact on the audience? 

· Identify key moments from the film that could evoke such a response using the scene selection option on the DVD main menu and the pause button on the DVD control panel. Model navigating through the DVD text. Demonstrate making notes about the suitability of the clips on the IWB frame provided. 

· Ask children to repeat the process using other popular films or copies of the same DVD using the DVD player software on laptops or in the ICT suite. Working in groups, children record key scenes on sticky notes using drawings and written notes. 

· During the plenary, ask children to explain and justify how the chosen clips will evoke the desired response. Ask them to order their sticky notes in terms of each clip's effectiveness in provoking a response (i.e. to rank them from the most effective to the least effective clip). 

· On the IWB, use modelled and shared teaching approaches to demonstrate how to use the notes from the reading sessions and the sticky notes on the key scenes from the DVD to structure and plan for a whole-class trailer. Discuss with children how to build tension by ordering the clips so that they gradually give the reader more information. Demonstrate how to order the scenes, making authorial choices about when to use the most effective clip to have the greatest impact on the reader. 

· Using their sticky notes from the previous activities, children organise the clips to persuade the reader to see the film and plan their own trailer. 

· With a response partner, children check the plan against the key features of the text-type displayed on the IWB. They decide which key features have been used and which others might need to be addressed.

Learning outcome:
· Children can identify key language features in persuasive texts.
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Phase 3: Writing and presenting final draft (6 days)

Teaching content:
· To support the drafting process: first draft the written text for the voice-over; then compose the sound effects and music; finally create the trailer using presentation software to add and order images, add music, voice-over and sound effects. 

· Prepare a written draft. Use the IWB 'sticky note' plan to note where to increase the persuasive nature of the trailer. In shared writing, discuss which clips will need to have a voice-over. 

· Using Grammar for writing, (Ref: 0107-2000), Year 4 unit 31
http://www.standards.dfes.gov.uk/primary/publications/literacy/63317/, examine the way in which sentence grammar alters when the sentence type is altered. Focus on the use of using statements and questions as a persuasive device. Refer to the persuasive language identified as part of the investigations into paper-based texts from the first sessions. 

· Using modelled, shared and supported composition, write the voice-over for the trailer. Emphasise: 

· the use of language to imply that the film is a 'must see' 

· the use of informal language, slang and contractions in order to establish an informal and friendly tone with the intended audience 

· the use of simple connectives such as and to create compound sentences that the reader can understand across the time lapses between clips. 

· Children work on their own drafts adding voice-over scripts to their own story boards. To support the writing process, trailers used in previous sessions could be available for children to watch again and listen to the narrator's tone. 

· In plenary sessions, refer to the language features of persuasive texts identified by the class on the IWB frame. Ask children to evaluate their written text under the different headings, identifying areas for development and areas that met the criteria. Provide time for children to make necessary changes to their text. 

· Model deciding where sound effects and music may add to the persuasive nature of the text. Focus the choice of music on decisions surrounding mood and pace rather than in identifying a particular track. 

· Children work on their own drafts during the independent session, adding notes to their plan to decide where sound effects and music may be required to add to the layers of persuasion for the reader or audience.

Draft the ICT text as follows.

· Scan the visual images from the story boards into the computer. Insert the images into presentation software. Remind children that the presentation is to be a rough 'pitch' of an idea to a client, not a full trailer; therefore the visual text need not be perfectly rendered. 

· Use modelled and shared techniques to add voice-over and sound effects to the presentation software. Demonstrate the need to record the dialogue a number of times, emphasising different words to create different effects on the readers or audience.

· Children work in pairs on their trailers to add voice-over and sound effects to the presentation. Remind children to refer back to the written plan and of the need for the voice-over to imply that the film is a 'must see'. 

· Nominate an envoy in each group of children. During the plenary, the envoy should visit another group of children, watch and discuss their trailer and provide feedback. The envoys should also bring back ideas to their own groups and support them to revise and adapt their own texts. 

· Use modelled and shared techniques to decide on an appropriate soundtrack to add to the trailer. Emphasise the mood and impact the music must have to add a persuasive element to the text, and how the music will persuade the audience to watch the trailer. Some presentation software enables music to be created as part of the trailer. Encourage children to experiment with different types of music, comparing and contrasting the music for impact, mood and pace. 

· During the independent session children should experiment by adding different musical soundtracks to their trailer, and choose the most appropriate track for their intended audience. 

· Following the independent session and their addition of music to the trailers, ask children to evaluate whether all the elements combine to convince the audience that this is a 'must see' film. Refer to the notes made on the IWB frame from phase 1 on the impact of the soundtrack, sound effects, voice-over and moving images to persuade the audience. 

· During shared reading children 'pitch' their trailers to a nominated board of directors from a well-known film company selected from members of the class who give feedback on the impact of the texts. Alternatively, the trailers could be available to view on the computer network with written feedback given by children in the role of film company representatives or test audiences.

Learning outcome:
· Children can write a persuasive voice-over text using informal language and a range of simple connectives.

Year 4 Non-fiction - Unit 4 - Building assessment into teaching

For further information, see the booklet Assessment for learning (Ref: 0521-2004) from Excellence and Enjoyment: Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/. 

Phase 1

Express personal opinions when comparing and contrasting a range of texts using evidence from the text to support their opinion during shared and independent sessions (teacher observation, self-assessment).

Phase 2

Identify key language features in persuasive texts during shared and independent sessions (teacher observation, self-assessment).

Phase 3

Write a persuasive voice-over text using informal language and a range of simple connectives (marking and feedback against agreed success criteria).

Planning in Year 4: Non-fiction - Unit 4 - Key aspects of learning

For further information, see the booklet Progression in key aspects of learning, (Ref: 0524-2004), from Excellence and Enjoyment: Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/.

Information processing

Children will be able to locate and refer to relevant examples from a DVD text.

Reasoning

Children will be able to give reasons for their opinions about the impact of a range of persuasive texts.

Evaluation

Children will develop their own assessment criteria to evaluate persuasive texts. They will use these when reviewing their own work and the work of others.

Social skills

When working collaboratively, children will listen to and respect other people's ideas and take on a variety of roles in a group.

Communication

Children will develop their ability to discuss as they work collaboratively in pairs, groups and whole-class contexts. They will communicate persuasively orally, in writing and through ICT if appropriate.

Year 4 Non-fiction - Unit 4 - Resources

The following resources are to support the learning and teaching of Literacy

· ICT suite with laptops or PCs 

· Interactive whiteboard (IWB) 

· Presentation software 

· Range of paper-based and DVD-based persuasive texts 

· Popular film released on DVD with which children are familiar 

· Trailers of popular films downloaded or on DVDs 

· Writing flier 9 - Persuasion: stating your case, (Ref: 0532-2001)  

· Grammar for writing, (Ref: 0107-2000), Year 4 unit 31  

· ICT/literacy/history case study from Learning how to learn: key aspects of learning across the primary curriculum, Ref: 0526-2004 G, pp. 67-69, from Learning and teaching in the primary years 
