Year 5 Non-fiction - Unit 1
Instructions
(3 weeks) 

This sequence is written to support the first in a block of three non-fiction units in Year 5. It is linked to the ICT curriculum and will lead to the creation of a collaboratively produced set of ICT help files in the form of hyperlinked pages. These will be based on the help books available from shops and deal with issues from children's own ICT use.

Phase 1Speaking and listening preceding writing; and oral instructions: calling for help - telephone help desk simulation.

Phase 2Reading and investigating the text-type, capturing ideas through talk and reading (use of different examples of the text-type: on-screen, oral, written and visual to enable children to understand the purpose and different audiences for the text-type).

Phase 3Through modelled, shared and guided writing, develop language features of the genre in order to write a manual and produce a set of instructions, which may be created in presentation software in a non-linear approach. With a response partner, discuss, proofread and edit writing for clarity and correctness.

It is important to note that during this sequence there is a close link between the ICT and literacy curriculum. Children will need to engage with the ICT lesson below before beginning this literacy sequence. The ICT lesson gives children the opportunity to learn how to use a new piece of software. The class do not all work on a single piece: instead, half of the class acquire technical ICT expertise on one piece of software while the other half of the class do the same with another piece of software. Children take notes during the ICT lesson to support their later work in the literacy sequence, when each half of the class supports the other half as they grapple with the unseen piece of software. This support, provided during phase 1, is in the form of a simulated telephone help desk as part of a speaking and listening activity. Children’s experiences and ideas are then developed in the teaching sequence during phase 3 when they create an online help file.

Overview
This unit covers three areas: information skills (skimming, scanning, close reading and note-taking), instructions and recount (including questioning).

Information skills

· Within appropriate curriculum contexts, locate information in a text in print or on screen confidently and efficiently through using contents, indexes, sections, headings (and IT equivalent); skimming to gain overall sense of text; scanning to locate specific information; close reading to aid understanding. Sift through passages for relevant information and present ideas in note form that are effectively grouped and linked. Use simple abbreviations while note-taking. Understand what is meant by 'in your own words' and when it is appropriate to copy, quote and adapt. Make notes for different purposes, for example noting key points as a record of what has been read, listing cues for a talk. Convert personal notes into notes for others to read, paying attention to appropriateness of style, vocabulary and presentation. Create plans for information texts drawing on knowledge of text types to decide form and style for different elements. Record and acknowledge sources in own writing. 

Instructions (ICT unit)

· In group work, children give clear oral instructions to achieve the completion of a common task. Follow oral instructions of increased complexity. 

· Plan and manage a group task over time using different levels of planning. 

· Understand different ways to take the lead and support others in groups. 

· Understand the process of decision making. 

· Evaluate sets of instructions (including attempting to follow some of them) for purpose, organisation and layout, clarity and usefulness. Identify sets of instructions which deviate from norm in terms of structure and language features (e.g. recipes). Write a set of instructions (using appropriate form and features) and test them out on other people, revise and try them out again. Create multi-layered texts, including use of hyperlinks and linked web pages.

Speaking and listening (types of questions leading to recount)

· Children study video and/or audio footage of interviews; identify different question types and evaluate impact on audience. While watching a role-play (possibly between teacher and assistant), note the different types of question being used and their effectiveness in eliciting information. Children construct questions to use in interviewing a visiting adult and a child in the class, utilising different types of question for the different purposes and adjusting the level of formality for each interviewee (see p. 54 in Speaking, listening, learning: Teaching objectives and classroom activities). 

· Identify the features of recounted texts such as sports reports, diaries, police reports, including introduction to set the scene, chronological sequence, varied but consistent use of past tense, for example 'As he was running away he noticed...', possible supporting illustrations, degree of formality adopted and use of connectives. 

· Children conduct interviews to gain information about an event in which they did not participate such as another class's field trip or a school match (interview players and spectators), using different types of questions to elicit as much information as possible. 

· Write recounts of this event for two contrasting audiences such as a close friend and an unknown reader.

1998 Framework objectives covered: 
Year 5, Term 1: T23, T26 and T27 make notes for different purposes such as noting key points as a record of what has been read, listing cues for a talk, and building on these notes in their own writing or speaking; use simple abbreviations in note-making; T22 read and evaluate a range of instructional texts in terms of their purposes, organisation and layout, clarity and usefulness; T25 write instructional texts, and test them out; S9 identify the imperative form in instructional writing and the past tense in recounts and use this awareness when writing for these purposes; T21 and T24 identify the features of recounted texts such as sports reports, diaries, police reports, including introduction to set the scene, chronological sequence, supporting illustrations, degree of formality adopted, use of connectives; write recounts based on subject, topic or personal experiences for (a) a close friend and (b) an unknown reader.

Year 5 Non-fiction - Unit 1 - Objectives 
To ensure effective planning of literacy skills, teachers need to ensure they plan for the ongoing elements of literacy learning within each unit and across the year, using assessment for learning to ensure children make effective progress, ensuring they reach national expectations.

Most children learn to: 
(The following list comprises only the strands, numbered 1 through 12, that are relevant to this particular unit.)

1. Listening and responding 

· Identify some aspects of talk which vary between formal and informal occasions 

1. Understanding and interpreting texts 

· Compare different types of narrative and information texts and identify how they are structured 

1. Engaging with and responding to texts 

· Compare the usefulness of techniques, such as visualisation, prediction, empathy, in exploring the meaning of texts 

1. Creating and shaping texts 

· Reflect independently and critically on own writing and edit and improve it 

· Adapt non-narrative forms and styles to write fiction or factual texts, including poems 

· Vary pace and develop viewpoint through the use of direct and reported speech, portrayal of action and selection of detail 

· Create multi-layered texts, including the use of hyperlinks, linked with web pages 

1. Text structure and organisation 

· Experiment with the order of sections and paragraphs to achieve different effects 

· Change the order of material within a paragraph, moving the topic sentence 

1. Sentence structure and punctuation 

· Adapt sentence construction to different text-types, purposes and readers 

· Punctuate sentences accurately, including the use of speech marks and apostrophes 

1. Presentation 

· Use a range of ICT programs to present texts, making informed choices of which electronic tools to use for different purposes 

Year 5 Non-fiction - Unit 1 - Building on previous learning

Check that children can already:

· Recall the language features and organisation of instructional texts. 

· Confidently navigate on-screen non-fiction texts. 

· Use a range of questions to elicit relevant information. 

Year 5 Non-fiction - Unit 1 - Suggested teaching approaches

Note: Children working significantly above or below age-related expectations will need differentiated support, which may include tracking forward or back in terms of learning objectives. EAL learners should be expected to work within the overall expectations for their year group. For further advice see the progression strands and hyperlinks to useful sources of practical support.

ICT lesson

Teaching content:
Develop, through reading of on-screen instructions and experimentation with a piece of software, self-sufficiency in the acquisition of ICT technical competence.

Introduction
Discuss the ways in which people get assistance with ICT: exploration; face-to-face help reading the help files; calling a helpline; reading the manual.

Development activity 

Split the class in two and give each half an unseen ICT application to explore, without providing any briefing about what the software does or how it works. The challenge is for children to work this out for themselves, by navigating through the application and finding solutions to problems. Allow children to use the software's built-in help files but avoid explicitly directing them to do so.

'Hot Potatoes' is suitable for this task. It is free of charge for educational use and available for PC and Macintosh. It comprises a number of components including JCross, a crossword compiler, and JQuiz, a multiple-choice quiz compiler. It can be downloaded from http://hotpot.uvic.ca/. 

Plenary
Reflect on the process of learning to use ICT. Compare exploration with using video games. Compare the relative merits of reading the help file and exploration and how individuals' preferences may vary. Comment on the types of talk observed and levels of engagement through the task.
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Phase 1: Speaking and listening preceding writing; oral instructions: calling for help – telephone help desk simulation (3 days)

Teaching content:
· Whole-class discussion of the task undertaken during ICT. Begin to form opinions of how the task was undertaken during the ICT lesson through paired responses to questions such as How did you learn to use the application? What problems did you find in using it? How did you overcome them? How would you support someone who was encountering it for the first time? 

· Working collaboratively in groups who used the same software, encourage children to develop their notes from the earlier lesson into advice for new users in the form of bullet points. 

· Place children in response partner pairs who have each experienced learning to use a different application. Explain that they are going to role-play calling a helpline to gain support for using each piece of software. Reinforce children's understanding of the function of a helpline and the level of formality of the dialogue required. 

· Demonstration of dialogue with teacher and/or children in role. Demonstrate a barrier game. A pair of children from group 1 will share a computer and talk with a pair from group 2 who are also sharing a computer. The pairs of children are unable to see the other pair's screen. Demonstrate how the group 2 pair make a call to the help desk by asking the group 1 pair questions about their new software with the intention of learning what it does and how to use it. The group 1 pair will need access to the software so that they are able to visualise what the group 2 pair can see. Focus on the language of instruction, description and explanation. 

· Invite children in pairs from groups 1 and 2 to make calls to their help desk. 

· Following the use of oral instructions, discuss the advantages and disadvantages of giving and following instructions that are only communicated orally. 

· Revisit the notes children made at the beginning of the sequence to make any changes necessary as a result of their role-play activities. 

Learning outcomes:
· Children understand the need for courtesy, patience and a shared technical vocabulary. 

· Children demonstrate that they can use more formal aspects of language in a role-play situation. 

· Children can identify some of the difficulties that may arise if one or more communication modes are not available. 
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Phase 2: Reading and investigating the text-type; capturing ideas through talk and reading (use of different examples of the text-type: on-screen, oral, written and visual, to enable children to understand the purpose and different audiences for the text-type) (3 days)

Teaching content:
· Read and investigate sets of instructions. 

· Engage children in practical investigations of sets of instructions and evaluate them for purpose, organisation and layout, clarity and usefulness. Use instructional texts in guided reading to allow for more in-depth study of the features of the text-type. Identify sets of instructions that deviate from the norm in terms of structure and language features. 

· Use IWB software to model comparisons of instructional texts and their features (highlighting, annotating, cut and paste) and add to the list of features of instructions for use at different points in the sequence. 

· During shared reading, compare and investigate various ICT manuals written for the same piece of software, such as Microsoft Word. These will include online and paper-based manuals and those written specifically for both adults and children. Explore similarities and differences, style, page layout and design, including callout boxes, navigation and suitability for the intended audience. 

· Focus on the sentence construction of instructional texts; include the use of Grammar for writing, ref. DfES 0107/2000, Year 5 unit 34 http://www.standards.dfes.gov.uk/primary/publications/literacy/63317/. Use examples of instructions from the different manuals to undertake a collect and classify activity, identifying the language features of each. Extend this to a collaborative group task during independent activities. 

· In pairs, children test drive some instructions. Ask children to consider how easy the instructions are to follow and why. Develop this with response partners using a think–pair–share approach and recording thoughts on whiteboards. Discuss and draw up criteria for judging the effectiveness of a set of instructions and share these in the plenary session. Record for use later in the teaching sequence. 

· Compare paper-based ICT manuals with ICT on-screen help texts. Discuss the reasons why users would select one format over the other. Consider the features of instructional texts and invite children to note these in their writing journals. 

Learning outcomes:
· Children can identify and understand key features and conventions of instructional texts. 

· Children demonstrate that they can evaluate sets of instructions (including attempting to follow some of them) for purpose, organisation and layout, clarity and usefulness. 

· Children can recognise and identify sets of instructions which deviate from the norm in terms of structure and language features, such as recipes. 

Teaching content (ICT):
· While the 2-week teaching sequence is undertaken by children, a second ICT lesson will be used to ensure that they have a clear understanding of how to take images from online help texts to include in their own writing in a wordprocessor. The intended outcome of the session will be for children to be able to take screen shots of the whole screen using the PrtSc key (or equivalent) or to take screen shots from the active window using Alt+PrtSc. They will also be required to then paste the image into an application, cropping and resizing it to required proportions. 
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Phase 3: Through modelled, shared and guided writing, develop language features of the genre in order to write 'the manual' and produce a set of instructions; with a response partner, discuss, proofread and edit writing for clarity and correctness (4 days)

Teaching content:
· Choose a software title for which the class can write a paper-based manual; this may include a piece of software used by children in younger year groups. Decide on an intended audience for the manual. 

· lan chapters or sections and delegate to children. Explain to children and model how to use screen shot and page layout appropriately to construct manual pages appropriate to the intended audience. 

· Ask children to work in groups or pairs to discuss potential success criteria for the writing task. Use an IWB to record an agreed whole-class set of criteria for use during the writing process. 

· Demonstration writing and shared composition: write the opening sentences of an instruction using the screen shots to support. Refer back to the IWB files from phase 2. Link this to work on adapting writing for different readers and purposes using Grammar for writing, Year 5 unit 34 http://www.standards.dfes.gov.uk/primary/publications/literacy/63317/. 

· Use modelled and shared teaching approaches with children to demonstrate writing texts using appropriate form and features. Refer back to the IWB files and demonstrate making decisions. 

· At appropriate times use response partners to support re-drafting and editing of writing. Use the IWB to project examples of children's writing for discussion and modelling of editing and improving writing linked to the agreed success criteria and children's needs. 

· Paste contributions together to make a group or class document that can be enhanced through the creation of hyperlinks and the creation of bookmarks in the text.
Encourage children to skim read their text and locate suitable key places to insert bookmarks. 

· Model inserting hyperlinks to turn the wordprocessed document into an interactive text by adding hyperlinks to aid navigation. The whole class discusses how to make a decision on which areas they will link to in the document. 

· Create an interactive glossary using the same techniques. Modify the original text to adhere to the conventions of interactive help texts. Allow children time to work in groups to make comparisons between the group or class text and the ICT help texts accessed during phase 2. Refer children to the success criteria developed earlier in the week and encourage them to identify where they have met them. 

· This document could be saved in HTML format and uploaded to the school website or learning platform, thus providing online, interactive help. Speaking and listening skills could be extended through providing support for fellow children in other classes (or adults in the school) using the interactive help file. 

Learning outcomes:
· Children demonstrate that they can write an instructional text using appropriate form and features and awareness of intended audience. 

· Children can reflect on their writing and edit and improve it, showing a clear understanding of the features of instructional writing. 

Year 5 Non-fiction - Unit 1 - Building assessment into teaching

For further information, see the booklet Assessment for learning (Ref: DfES 0521-2004) from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications/learning_and_teaching/1041163/. 

Phase 1
Understand the need for a shared technical vocabulary; demonstrate use of more formal aspects of language through role-play; identify some of the difficulties that may arise if one or more communication modes are not available (teacher observation, self-assessment).

Phase 2
Identify and understand key features and conventions of instructional texts; demonstrate the ability to evaluate sets of instructions (including attempting to follow some of them) for purpose, organisation and layout, clarity and usefulness during shared and independent sessions; recognise and identify sets of instructions which deviate from the norm in terms of structure and language features, such as recipes (teacher observation, self-assessment).

Phase 3
Write an instructional text using appropriate form and features and awareness of intended audience; reflect on writing, edit and improve it, showing a clear understanding of the features of instructional writing (paired response, marking and feedback against agreed success criteria).

Year 5 Non-fiction - Unit 1 - Key aspects of learning

For further information, see the booklet Progression in key aspects of learning (Ref: DfES 0524-2004) from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications/learning_and_teaching/1041163/. 

Enquiry
Children will investigate a range of instructional texts by asking relevant questions, researching and following instructions to explore their effectiveness.

Information processing
Children will identify relevant information from a range of sources on paper and on screen and use this as a basis for both oral and written instruction writing.

Evaluation
Children will read, compare and evaluate instructional texts from a variety of sources. When presenting instructional texts orally and in writing, they will discuss success criteria, give feedback to others and judge the effectiveness of their own work.

Reasoning
Children will draw on their understanding and use of instructional texts to construct reasoned opinions and arguments based on available information and evidence.

Empathy
In discussing and writing about real or simulated events, children will need to imagine themselves in another person's position.

Communication
Children will develop their skills to reflect critically on what they have seen and read. They will develop their ability to give and follow clear instructions and reflect on the effectiveness of different modes of communication. They will work collaboratively in pairs and groups, and outcomes will be both oral and written.

Year 5 Non-fiction - Unit 1 - Resources

The following resources are to support the learning and teaching of Literacy

· Two different pieces of software new to the children 

· Interactive whiteboard (IWB) software 

· Wordprocessing software 

· Hot Potatoes software http://hotpot.uvic.ca/ 

· Grammar for writing, ref. DfES 0107/2000 
http://www.standards.dfes.gov.uk/primary/publications/literacy/63317/ 

· Speaking, listening and learning: working with children in Key Stage 1 and Key Stage 2: listening flier 
http://www.standards.dfes.gov.uk/primary/publications/literacy
/818497/pns_speaklisten062403posters.pdf (PDF 467Kb)  

· Writing flier 1 - Improving writing and Writing flier 6 - Instructions: here's one I made earlier..., ref. 0532/2001 
http://www.standards.dfes.gov.uk/primary/publications/literacy
/63353/nls_teachwriting053201imp01.doc (MS WORD 193)
http://www.standards.dfes.gov.uk/primary/publications/literacy
/63353/nls_teachwriting053201inst6.doc (MS WORD 611) 

· Non-fiction and children with severe learning difficulties - non-fiction case study (web-based only) 
http://www.standards.dfes.gov.uk/primary/casestudies/inclusion/sen/702003/ 

· The National Curriculum in action website includes examples of instruction writing in other curriculum areas 
http://www.ncaction.org.uk/search/index.htm 
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