Year 5 Poetry - Unit 2
Classic/narrative poems
(2 weeks)

This unit is the second in a block of three poetry units in Year 5. The unit has oral outcomes and assessment opportunities at regular intervals. Interactive whiteboard (IWB) software is used to support children’s reading and writing throughout the teaching sequence. Digital cameras and digital sound recorders are also used to support and enhance performances. The unit can be linked to other curriculum subjects and themes.

Phase 1
Children engage in active reading and investigation of a narrative poem. Through practical activities and discussion, they explore how writers use language to create dramatic effects.

Phase 2
Children investigate different aspects of a longer narrative poem, including the structure. They work as part of a group and use drama strategies to explore characters in depth. They devise questions to ask the main characters and work in role to explore more complex emotional issues. A reading journal is used to record inferences and demonstrate understanding of characters.

Phase 3
Children reflect on the helpfulness of different techniques used through the sequence to support their understanding of an older text. They work as members of a group to rehearse the poem using drama techniques before selecting and practising stanzas for the choral performance. Performances are evaluated and improved according to chosen success criteria and the impact of theatrical effects is examined in more depth.

Overview
· The unit has oral outcomes and assessment opportunities at regular intervals. Interactive whiteboard (IWB) software is used to support the children's reading and writing throughout the teaching sequence. Digital cameras and digital dictaphones are also used to support and enhance performance. 

· The children engage in active reading and exploration of a narrative poem, The Highwayman. Through practical activities and discussion, the children explore how writers use language to create dramatic effects. 

· Children investigate different aspects of longer, narrative poetry, including the structure. They work as part of a group to use drama strategies to explore characters in depth. They devise questions to ask the main characters and work in roles to explore more complex emotional issues. A reading journal is used to record inferences and demonstrate understanding of characters. 

· Children reflect upon the usefulness of different techniques used through the sequence to support their understanding of a historical text. They work as a member of a group to perform the poem using drama techniques before selecting and practising stanzas for the choral performance. Performances are evaluated and improved according to chosen success criteria and the impact of theatrical effects is examined in more depth. 

1998 Framework objectives covered: 

Year 5, Term 2: T4 and T5 read a range of narrative poems, perform poems in a variety of ways; T6 understand terms which describe different kinds of poems and identify typical features; T10 understand the differences between literal and figurative language.

Planning in Year 5: focus on poetry - Unit 2 - Objectives
To ensure effective planning of literacy skills, teachers need to ensure they plan for the ongoing elements of literacy learning within each unit and across the year, using assessment for learning to ensure children make effective progress, ensuring they reach national expectations.

Most children learn to: 
(The following list comprises only the strands, numbered 1 through 12, that are relevant to this particular unit.)

3. Group discussion and interaction
· Plan and manage a group task over time using different levels of planning 

· Understand different ways to take the lead and support others in groups 

· Understand the process of decision making

4. Drama
· Reflect on how working in role helps to explore complex issues 

· Use and recognise the impact of theatrical effects in drama

7. Understanding and interpreting texts
· Make notes on and use evidence from across a text to explain events or ideas 

· Explore how writers use language for comic and dramatic effects

8. Engaging with and responding to texts
· Compare how a common theme is presented in poetry, prose and other media

12. Presentation
· Use a range of ICT programs to present texts, making informed choices about which electronic tools to use for different purposes

Planning in Year 5: focus on poetry - Unit 2 - Building on previous learning

Check that children can already:

· Use drama strategies to aid understanding of texts. 

· Explain how writers use figurative and expressive language to create images and atmosphere. 

· Refer to the text in order to support a hypothesis. 

· Prepare poems for performance.

Planning in Year 5: focus on poetry - Unit 2 - Suggested teaching approaches

Note: Children working significantly above or below age-related expectations will need differentiated support, which may include tracking forward or back in terms of learning objectives. EAL learners should be expected to work within the overall expectations for their year group. For further advice see the progression strands and hyperlinks to useful sources of practical support.

Phase 1: Reading, investigating the text and capturing ideas (3 days)

Teaching content:
· Invite children to explore a setting: describe the woods, with the wind blowing through the trees, the moon shining down, creating long shadows on the ground, and the cobblestoned inn yard. Ask children to explore the scene with all their senses while you describe it to them; they will need to consider their movements, what they might see, what they might touch and how they would feel in this place. Collect their ideas on the IWB. 

· Introduce the main character by projecting an image of the Highwayman onto the IWB. Ask children who this might be and what they notice about him. Introduce some of the language used to describe the Highwayman and ask children to speculate about what the phrases and words might refer to. Encourage children to explain their answers and refer to the clues they used to help them. Consider how the image of the Highwayman helped. 

· Use the IWB file to introduce the objects from the story sack. What clues do they give about the text? What do the children know? In pairs, ask children to use the story sack, the visual image of the character and their exploration of the setting to consider the text they are about to read. They might wish to collect their predictions on a puzzles grid or in their reading journals to return to at a later point in the sequence. Share these ideas and ask pairs to explain how they arrived at their suggestions. 

· Read the opening stanzas of the poem. Highlight the use of language to describe the setting and begin to investigate what this might mean. Explore the mood and atmosphere by asking children to choose the most appropriate words and place them in the centre of the zones of relevance board. Highlight and annotate words in the poem that support these opinions. Ask children to consider what they might see, hear and smell, and how they might feel in this place, and compare and contrast with the children's first ideas when exploring the setting through drama. Collect children's ideas on the IWB and link them to the words they used to describe the mood and atmosphere. 

· During shared reading, investigate how the poet enhances mood; take examples of language and poetry techniques directly from the text and place them onto the IWB. Use tools such as annotate, highlight, redo and undo, drag and drop to identify and understand the use of figurative and descriptive language. Ask: How does Alfred Noyes use colour in this poem? Make a list of the poetry techniques used, collect examples and identify how these affect the reader.

Learning outcome:
· Children understand the differences between literal and figurative language and can use the text to explain the effects of imagery in a poem.

Year 5 Poetry - Unit 2 - Suggested teaching approaches 

Phase 2: Capturing ideas; analysis and investigation of aspects of the text (3-4 days)

Teaching content:
· Organise children into four groups. Allocate each group a character from the poem: the Highwayman, Bess, Tim the ostler or King George's men. Set up a group investigation of these characters using the written and visual text. Use key questions to guide children, and the rainbowing technique for children to share their deductions and understanding of the main characters. 

· Widen understanding of the main characters through the use of drama techniques to reflect on character, behaviour and feelings. With the teacher or child in role, hotseat Tim the ostler to investigate his relationships and motives. 

· In role as Bess, ask children to develop an internal monologue of her thoughts and feelings before she shoots herself. 

· Use reading journals to record thoughts and opinions through first-person writing, for example diary entry or thought tracking. 

· Use the IWB file to plot relationships within the narrative and collect children's ideas through 'role on the wall'. 

· Engage children in an investigation of the ending of the poem. Use the items in the story sack to explore which they feel played the greatest part in the death of the Highwayman. Encourage children to work in pairs, forming their opinions and referring to the written text, visual text and their understanding of characters through engagement in drama activities. 

· Ask children to plot the main events of the poem and invite them to think about the structure of the narrative. Use the IWB to plot and explore the narrative shape. Use children's previous understanding of story structure to explore the opening, setting, build-up, problems and resolutions within the poem. 

· Continue over the course of a sequence of lessons to read and explore the text and language features as appropriate.

Learning outcomes:
· Children understand the differences between literal and figurative language and can use the text to explain the effects of imagery in a poem. 

· Children can reflect on how working in role helps to explore some of the complex issues within a poem. 

· Children use their understanding of characters, language and plot to write in the first person.

Year 5 Poetry - Unit 2 - Suggested teaching approaches 

Phase 3: Choral performance of an abridged version of the narrative poem, evaluated and amended in the light of peer comments (3-4 days)

Teaching content:
· Organise children into small groups. Explain that they will work together to present their interpretation of the poem as a performance. 

· Using their understanding of the structure of the poem, invite the groups to freeze-frame the main events. Draw attention to and demonstrate the impact of gesture, facial expression and props. Take digital images of children while they work and display these on the IWB for further discussion and evaluation. Develop success criteria for their visual performances and model giving critical and supportive feedback. 

· Give children time to rehearse and polish their freeze-frames, recording them digitally for later use. 

· Through modelling, explore the different ways of using voice to convey emotion: change of pace and volume; emphasis on tone of voice. Ask groups to explore the narrative poem and select stanzas that they think might accompany their freeze-frames. Discuss how they wish to make their audience feel and refer to previous work on the poem. Remind them that they will perform these extracts orally while their freeze-frames are projected onto the IWB. They will need to select appropriate extracts and work as a group to decide how they will present an abridged version of The Highwayman. 

· Allow the groups time to explore the poem and select stanzas for performance. It may be appropriate to place children's dramatic images into presentation software to support children's decision-making process. Allow children to practise, record and listen to their oral performances in order to evaluate and improve them. 

· In shared and guided sessions, use examples of children's work to evaluate and amend performances. Encourage children to reflect on the impact of different performances. 

· Share these performances with the audience by projecting the groups' dramatic images onto the IWB while children perform their poem orally. 

· Encourage children to review their work orally or in their reading journals. Return to the initial puzzles grid and invite children to comment and add to this in the light of their experiences and learning.

Learning outcomes:
· Children demonstrate that they can work as a member of a group to plan, perform and evaluate a choral performance of a poem. 

· Children demonstrate that they are able to evaluate and improve their performance in the light of comments from others.

Planning in Year 5: focus on poetry - Unit 2 - Building assessment into teaching
For further information, see the booklet Assessment for learning (Ref: 0521-2004) from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/. 

Phase 1
Demonstrate understanding of the differences between literal and figurative language and use the text to explain the effects of imagery in a poem (teacher observation).

Phase 2
Reflect on how working in role helps to explore some of the complex issues within a poem; demonstrate understanding of characters, language and plot to write in the first person (teacher observation, self-assessment).

Phase 3
Demonstrate the ability to work as a member of a group to plan, perform and evaluate a choral performance of a poem; demonstrate the ability to evaluate and improve performances in the light of comments from others (teacher assessment, feedback against agreed success criteria).

Planning in Year 5: focus on poetry - Unit 2 - Key aspects of learning
For further information, see the booklet Progression in key aspects of learning (Ref: 0524-2004) from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/. 

Enquiry
Children will investigate an older narrative poem, seeking the answers to their own and others' questions. They will engage in drama and discussion and then plan and present an abridged version orally and visually.

Information processing
Children will identify relevant information from a range of sources and use this as a basis for a choral performance of an abridged version of the poem.

Evaluation
Children will present information orally, through drama and in writing. They will discuss success criteria, give feedback to others and judge the effectiveness of their own work.

Self-awareness
Children will discuss and reflect on their personal responses to the poems.

Communication
Children will develop their skills to reflect critically on what they have seen and read. They will develop their ability to present a poem orally and reflect critically on their own and others' work.

Year 5 Poetry - Resources

The following resources are to support the learning and teaching of Literacy

· IWB with files 

· Story sack 

· Digital camera and PC upload software 

· Digital sound recorders 

· Presentation software 

· Writing flier 3 - Writing poetry, Ref: 0532/2001 http://www.standards.dfes.gov.uk/primary/publications/literacy/
63353/nls_teachwriting053201poem3.pdf (PDF 61.7kb) 

· Aspects of narrative: poetry Y5 T2, classic and narrative poems http://www.standards.dfes.gov.uk/primary/teachingresources/literacy/
nls_teaching_writing/404261/666397/nls_npp_poem_y5t2classic.pdf (PDF 86.2kb) 

· Speaking, listening and learning: working with children in Key Stage 1 and Key Stage 2: drama - making it work in the classroom http://www.standards.dfes.gov.uk/primary/
publications/literacy/818497/pns_speaklisten062403posters.pdf (PDF 467kb) 

· Grammar for writing, Ref: 0107/2000 http://www.standards.dfes.gov.uk/primary/
publications/literacy/63317/
Resources for Year 5, Poetry, Unit 2, The Highwayman – Promethean / Smartboard file in zipped file on framework site.
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