Year 3 Narrative - Unit 2

Myths, legends, fables, traditional tales
(4 weeks)

This is the second of four narrative units in Year 3. The unit builds on the use of setting and sequencing of narrative events leading to a resolution from unit 1 on stories with familiar settings. This unit can be linked to other curriculum subjects and themes.

Phase 1
Compare a range of myths. Analyse a quest myth, identifying the text structure and language features.

Phase 2
Identify how settings impact on events in a quest myth. Create an interactive story map to support planning a quest myth. Use oral storytelling to plan a quest myth.

Phase 3
Children write their own quest myth incorporating settings that provide a challenge and settings with characters that support the main character.

Overview
· Read a range of myths, legends, fables and traditional tales, identify and discuss common themes, for example good over evil, wise over foolish, etc. Sequence the key events using lists, maps and storyboards and describe the key characters with reference to the text. Demonstrate how the sequence of events can be varied. Using a familiar story theme, children plan and write own stories in style of myth/legend/fable, etc. 

1998 Framework objectives covered:
Year 3, Term 2: T2, T3 and T7 identify, discuss and collect story themes, main and recurring characters; describe and sequence events in different ways; discuss and evaluate characters; T6 and T7 plan main points of story and sequence in different ways; T8 develop character descriptions and include dialogue; T10 write sequels to traditional stories.

Year 3 Narrative - Unit 2 - Objectives

To ensure effective planning of literacy skills, teachers need to ensure they plan for the ongoing elements of literacy learning within each unit and across the year, using assessment for learning to ensure children make effective progress, ensuring they reach national expectations.

The links below take you to the relevant strand objectives to ensure effective planning for core skills.

Most children learn to: 
(The following list comprises only the strands, numbered 1 through 12, that are relevant to this particular unit.)

3. Group discussion and interaction 

· Use talk to organise roles and actions 

· Actively include and respond to all members of the group 

8. Engaging with and responding to texts 

· Identify features that writers use to provoke readers' reactions 

9. Creating and shaping texts 

· Use beginning, middle and end to write narratives in which events are sequenced logically and conflicts resolved 

10. Text structure and organisation 

· Signal sequence, place and time to give coherence 

11. Sentence structure and punctuation 

· Show relationships of time, reason and cause through subordination and connectives 

Year 3 Narrative - Unit 2 - Building on previous learning

Check that children can already:

· Identify the key elements of a range of settings when discussing a story read on paper or on screen. 

· Understand that a story builds to a climax for a reader, followed by a resolution to the main problem encountered by the central character. 

· Compose and punctuate a simple and a compound sentence. 

Year 3 Narrative - Unit 2 - Suggested teaching approaches 

Note: Children working significantly above or below age-related expectations will need differentiated support, which may include tracking forward or back in terms of learning objectives. EAL learners should be expected to work within the overall expectations for their year group. For further advice see the progression strands and hyperlinks to useful sources of practical support.

Phase 1: Compare a range of myths; analyse a quest myth, identifying the text structure and language features (6-7 days)

Teaching content:
· Introduce the unit to the children. Read and discuss different kinds of myth. Discuss how in some myths the hero or heroine is involved in an adventure that requires them to overcome a monster. In others the hero or heroine is forced to go on a quest to retrieve an object to solve a problem in their homeland. Explain that the class is going to concentrate on quest myths. 

· Read chosen quest myth. Identify the different sections of the narrative using the questions on the IWB frame as a support. Model noting the findings drawn from the text under the different headings on the IWB file. 

· During independent reading, children read a second quest myth, comparing and contrasting their text with the one shared as a whole class. Assign each group one particular area about the myth to give feedback to the rest of the group, for example the problem to be overcome by the hero or heroine. 

· Add key findings to the IWB frame during the plenary, to use as a support when writing a new quest myth. Compare and contrast the findings with the text from the shared session to identify areas of similarity and areas of difference. 

· Reread the text from the previous shared session. Focus on the descriptions of characters, monsters and objects in the narratives. Model how to locate evidence of what the characters and objects do and what they look like to build up a profile of the different roles they play in the narrative. 

· Ask children to use evidence located in the text to draw their impressions of the characters, monsters and objects, noting any behaviours or powers associated with them at the side of the drawings. The drawings will be used later as part of children's interactive plans. 

Learning outcome:
· Children can identify the main text features of a quest myth, including the introduction of the characters, the problem to be overcome, the journey undertaken and the resolution of the problem. 
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Phase 2: Identify how settings impact on events in a quest myth; create an interactive story map to support planning a quest myth; use oral storytelling to plan a quest myth (7-8 days)
Teaching content:
· Return to the IWB frame and discuss the different settings the hero or heroine had to face to retrieve the objects of the quest. What elements of danger or safety did the settings present to the hero or heroine? Use the setting skeleton on the IWB to categorise and sort the settings under the headings of Settings with water, Settings on land, Settings underground and Settings in the sky. 

· Identify other settings that could have caused a challenge for a hero or heroine. Display a selection of images on the IWB; annotate the images identifying potential dangers, hiding places and places of safety. 

· Identify three settings that would provide a challenging journey for a quest narrative. Use these settings to model drawing a map on the IWB showing where the hero or heroine will have to go on the quest. Discuss with children the lengths of time it would take to travel between the locations and how the hero or heroine and their companions might travel between them. Annotate the map to show the different options. 

· Working in groups, children create their own map on paper or using small-world play equipment. Children should consider the different settings the characters could encounter and decide which settings would provide the most interesting challenges in the narrative. Emphasis should be placed on using talk to organise roles and actions within the groups. Nominate one member of the group to act as a spy, watching and listening to other groups to gain ideas that could be incorporated into their own map. 

· Return to the IWB frame and identify monsters, perils, helpers or objects the heroes or heroines from other myths could use in their quest in each of the settings. Working in pairs children should offer suggestions about how the hero or heroine could overcome any problems they encounter. 

· Explain that children are going to create an interactive map of the quest using presentation software. The map will support their writing by structuring their ideas and will allow a reader with an interactive resource to explore the settings and characters of the myth. 

· To create the interactive map children will need to create a file of images on the computer providing details about the characters and objects the hero or heroine meets on the journey. The file should contain images of the settings, perils, monsters and objects the central characters may meet or need and could be assembled using images sourced online or using the drawings created by children in phase 1. Model making choices about which characters should be contained in the file. Refer back to the settings discussed in previous sessions to choose characters or objects that are in keeping with the setting: for example, a Minotaur would be appropriate in an old temple building but a dragon would probably be more appropriate in the mountains. 

· Children work in pairs to create their own file of images during the independent session. Children should follow  model set in the shared session for choosing which characters and objects to  include. 

· During the plenary, swap one child in each group to make paired response partnerships. Ask the pairs to provide feedback on how the characters and objects fit into the settings to provide challenges and support for the hero or heroine during the narrative. 

· Prior to the next session, insert a photograph of a quest map into a presentation program file. The map could be one created by children, one you have created or one provided with the presentation software. The map is going to contain hidden hotspots that hyperlink to images of characters and objects to be found in this area of the map. The map can be explored by readers to discover what the hero or heroine may have to encounter during the journey, provoking discussion and interest in the narrative. It will serve the additional purpose of providing a plan for children's own myths. 

· Demonstrate for children how to create hyperlinked hotspots on the map using action buttons from the Slide Show drop-down menu (see the file 'Creating hotspots' for step-by-step instructions). Discuss with the children how the characters or objects could be integrated into the plot of the myth, focusing on the problem they may bring to the hero or heroine and how the problem could be overcome using cunning, physical strength or magical powers. Refer to discussions from the shared reading and planning sessions in phases 1 and 2 and the notes made on the IWB frames to inform authorial decisions. 

· Children work in pairs to create their own interactive map during the independent session. The focus of the session should be on how the settings and characters will work together to provide the challenges and resolutions for the central character of the quest. 

· Display the interactive map on the IWB. Allow time for children to explore where the hidden hotspots are and what each setting contains. Discuss how each element could be combined to create a quest myth. Decide on the reason the central character would have for being there. What help will they need to reach the object at the end of their quest? Use modelled and shared approaches to develop an oral retelling of a quest narrative using the map and images as prompts. 

· During the independent session, children work in pairs using their map to develop an oral version of a quest myth. Encourage children to use language in their retelling to increase the tension, as the central characters move through the narrative, so the listener wants to find out if the hero or heroine succeeds in the final confrontation. 

· In the plenary, ask children to exchange partners. The new pairs should give their response partner time to explore the interactive map and ask questions about the events that take place in the setting and how the central character overcomes each peril. The response partner should provide feedback and offer suggestions to support the resolution of particular tricky encounters with a foe. 

Learning outcomes:
· Children can question others to find out further detail about a narrative. 

· Children can tell a story orally, based on their reading, organised in a clear sequence.
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Phase 3: Children write their own quest myth incorporating settings that provide a challenge and settings with characters that support the main character (6-7days)

Teaching content:
· Revise the structure of a quest myth with the children by referring back to the IWB framework used in the shared reading sessions in phase 1 to analyse the structure of myths. Open the interactive map presentation and add five additional slides, one for each section of a narrative quest. An exemplar of the five slides has been included on the same presentation as the map. Use modelled and shared approaches to write the introduction of the quest, introducing the characters, the problem to be overcome and the journey that must be undertaken. Model returning to the interactive map as a support for the writing process and refer to the oral narratives developed during the previous sessions. Use supported composition to check that children have understood the written style of the text-type and address any issues arising. 

· In the independent session children work in pairs to begin writing their own quest myth. Children should return to their interactive maps to support the writing process. 

· Over the following sessions, continue using modelled, shared and supported approaches to write each section of the whole-class narrative. Use Grammar for writing, Ref: 0107/2000, Year 3 unit 17 (http://www.standards.dfes.gov.uk/primary/publications/literacy/63317/) to focus on developing cohesion within the text using signals that indicate time and place. 

· In guided sessions, apply the concepts from unit 17 on developing cohesion within the text to the children's own writing. 

· Model revising the quest myth against the criteria established in the shared sessions. Discuss with the children whether the questions on the IWB frame can be answered when reading the narrative written during shared sessions. Use supported composition to improve areas of the writing highlighted when discussing the IWB questions and criteria for a myth. 

· Children exchange their narratives with another group. Ask each group to read the myth and evaluate the narrative against the questions and criteria used during the shared session. Provide children with time to address issues highlighted by their response partners. 

· The interactive map and quest narrative can be shared using the school website or internal network. 

Learning outcome:
· Children can write a complete quest myth organised into a clear sequence of events. 

Year 3 Narrative - Unit 2 - Building assessment into teaching

For further information, see the booklet Assessment for learning, Ref: 0521-2004 G, from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/.

Phase 1
Identify the main text features of a quest myth including the introduction of the characters, the problem to be overcome, the journey undertaken and the resolution of the problem during shared, guided and independent reading (teacher observation, self-assessment).

Phase 2
Question others to find out further detail about a narrative during shared and independent sessions (self-assessment).

Tell a story orally, based on their reading, organised in a clear sequence during independent sessions (self-assessment, feedback from others against agreed success criteria).

Phase 3
Write a complete quest myth organised into a clear sequence of events (marking and feedback against agreed success criteria).

Year 3 Narrative - Unit 2 - Key aspects of learning

For further information, see the booklet Progression in key aspects of learning, Ref: 0524-2004 G, from Learning and teaching in the primary years http://www.standards.dfes.gov.uk/primary/publications
/learning_and_teaching/1041163/. 

Reasoning
Children will predict and anticipate events in their own quest myth based on the actions of key characters and settings using the language of cause and effect.

Evaluation
Children will express their own views and preferences against agreed criteria to evaluate the work of others.

Empathy
Writing and listening to stories will help children to understand what others might be thinking or feeling in a particular situation.

Social skills
When working collaboratively, children will listen to and respect other people's ideas. They will undertake a variety of roles in group contexts.

Communication
Children will develop their ability to discuss as they work collaboratively in paired, group and whole-class contexts. They will communicate outcomes orally, in writing and through ICT if appropriate.

Year 3 Narrative - Unit 2 - Resources

The following resources are to support the learning and teaching of Literacy

· Interactive whiteboard (IWB) analysis quest frame 

· IWB settings frame 

· Sample writing frame with map 

· Creating hotspots 

· Grammar for writing, Ref: 0107/2000 
http://www.standards.dfes.gov.uk/primary/
publications/literacy/63317/ 

· Teaching sequence: narrative Y3 T2 myths, legends, fables parables and traditional tales 
http://www.standards.dfes.gov.uk/primary/teachingresources/literacy/
nls_teaching_writing/404253/666433/nls_npp_narr_y3t2myths.pdf (PDF 121kb) 

· Writing flier 1 - Improving writing and 2 - Writing narrative, Ref: 0532/2001 
http://www.standards.dfes.gov.uk/primary/publications/literacy/63353/
nls_teachwriting053201imp01.doc (MS WORD 193kb) 
http://www.standards.dfes.gov.uk/primary/publications/literacy/63353/
nls_teachwriting053201narr2.pdf (PDF 63.2kb) 

Resources for Year 3, Narrative, Unit 2, Traditional stories – zipped folder on framework site.

