SEN SELF-EVALUATION FORM

FOR

PRIMARY SCHOOLS

Name of school:

Unique reference number (URN):

INTRODUCTION

Purpose of the form.

When to complete the form.

Who and what the form is for:

PART A:  SELF-EVAULATION

1. CHARACTERISTICS OF YOUR SCHOOL

1a
Outline the main characteristics of the learners, including:                                - their attainment on entry and how you know this;                                                        - their social and economic backgrounds, indicating the level of prosperity or                                                                         deprivation.


Consider:

· Percentage of those identified as having SEN in the school

· SATs, PANDA, Baseline assessment and other assessment information indicating levels of attainment below average on entry

· Indicators of prosperity or deprivation

· LEA/National information about Social Economic Status in LEA

· Parental employment levels

· Percentage of single parent families

· Percentage of free school meals

1b Summarise briefly your distinctive aims and describe any special features of your school, for example:

· any special units, additional community services or extended provision

Consider:

Any specific LEA funded special provision

· Any distinctive arrangements e.g. the schools runs a special language class to teach both learners and parents/carers signing

· Any partnerships with special provision, including shared placements, shared arrangements for curriculum areas etc

· Any partnerships with other agencies such as health services

1e
Outline briefly the main priorities in your improvement/development plan, and how they reflect the context in which you work.


Consider:
· Priorities for improvement of SEN Provision

· Current priorities from Disability Accessibility Plan

· Explain briefly how these priorities were identified and prioritised

2. VIEWS OF LEARNERS, PARENTS/CARERS AND OTHER STAKEHOLDERS

What are the views of learners, parents/carers and other stakeholders and how do you know?

2a How do you gather the views of learners, parents/carers of pupils with SEN and disabilities?

2b What do the views of learners, parents/carers of pupils with SEN and disabilities tell you about progress, personal development and well-being and the quality of your SEN provision?

2c How do you share with parents/carers and other stakeholders the collated findings about their views?

2d Give examples of action you have taken based on the views of learners, parents/carers of pupils with SEN and disabilities with an evaluation of the effectiveness of what you did?

Consider:

· Participation by pupils with SEN and disabilities in all aspects of the day-to-day life of the school

· How the school ensures pupils understand the role and contribution of external agencies (e.g. EP, therapists, learning support personnel)

· The involvement of pupils with SEN and disabilities in their own learning (e.g. pupils’ self-assessment of progress and attendance at progress reviews and annual reviews)

· The extent to which pupils with SEN and disabilities feel included in the school

· Links with parents/carers of pupils with SEN and disabilities

· Evidence of school’s recognition of the expertise of the parent/carer in matters relating to their child – partnership working

· SEN policy clear and accessible to parents/carers?

· Involvement of parents/carers of pupils with SEN and disabilities in identifying and reviewing the support their children receive and the progress they make

· Contributions to pupils’ learning at home

· Support for learners, parents/carers through periods of transition

· Responses to concerns and complaints from the parents/carers of pupils with SEN and disabilities

· Information about the school’s SEN provision and advice about their child’s progress and achievements

· The extent to which parents/carers of pupils with SEN and disabilities feel able to approach school staff to discuss the progress of their children and to seek information and advice

2e On the basis of your evaluation, what are your key priorities for development?

3.
ACHIEVEMENT AND STANDARDS
The LEA will provide annual central data relating to progress and achievement for pupils with SEN in September of each year.  This information will be pasted into the school’s template for Evaluation of SEN Provision.  (See Appendix ?)

3a Are pupils with SEN and disabilities, including those working at P-Scale levels, making satisfactory progress and achieving well compared to their prior attainment and capabilities, particularly in English and mathematics?

Consider:

· Are standards for these pupils rising, falling or staying the same?

· What are the rates of progress across key stages?

· What are the rates of progress of pupils on intervention programmes?

· % of pupils below level 3 at Year 6 and below level 2 at Year 2

· Tracking and monitoring the progress of pupils with SEN and disabilities – school analysis of how these pupils perform

· Do pupils with SEN and disabilities reach their targets?  Use of data to identify and deal with underachievement

· Expectations, challenge and support.

  3c On the basis of your evaluation, what are your key priorities for? 

  development?

 3 Grade.  Please enter grade.  To guide judgement, please consult grade

 descriptions

	Outstanding (1)
	Good (2)
	Satisfactory (3)
	Inadequate (4)

	
	
	
	

	
	
	
	


4. PERSONAL DEVELOPMENT AND WELL-BEING

4a To what extent do learners with SEN and disabilities adopt healthy lifestyles?

Consider:

· Access and participation in physical activities by learners with SEN and disabilities
· Understanding of the importance of a healthy life style and healthy diet by learners with SEN and disabilities
· Understanding of importance of mental health and well-being (e.g. awareness of pupils with SEN and disabilities of appropriate management of emotions, control of anxiety and stress and evidence of progress in managing emotions and using appropriate strategies)
4b To what extent do learners with SEN and disabilities feel safe and adopt safe practices?

Consider:

· Number of pupils with SEN and disabilities who have been subject to bullying, racism or other forms of harassment (particularly because of SEN or a disability)
· Do pupils with SEN and disabilities have confidence to talk to key staff and others when they feel at risk?
4c How much do learners enjoy their education?

Consider:

· Attendance of pupils with SEN and disabilities – above 92%?  Low unauthorised attendance?

· Is their evidence of progress in terms of improved attitudes and behaviour for pupils with SENs in the area of social, emotional and behavioural development?

4d How well do learners make a positive contribution to the community?

Consider

· Do pupils with SEN and disabilities make a positive contribution to the school and wider community? – take part in a variety of lunchtime and extra-curricular and out-of school activities?
· Do all pupils learn about disability?
4e How well do learners prepare for their future economic well-being?

Consider

· Development of basic skills in literacy, numeracy and ICT for pupils with SEN and disabilities
· The development of knowledge and skills related to actual workplace situations for pupils with SEN and disabilities
4g On the basis of your evaluation, what are your key priorities for development?

4 Grade Please enter grade.  To guide judgement, please consult grade

descriptions

	Outstanding (1)
	Good (2)
	Satisfactory (3)
	Inadequate (4)

	
	
	
	

	
	
	
	


5. THE QUALITY OF PROVISION

5a How good is the quality of teaching and learning for pupils with SEN and disabilities?

Consider:

· Teachers’ awareness and understanding of particular learning needs and the nature of pupils’ barriers to learning (including gaps in previous learning)?
· Teachers’ awareness and understanding of the importance of building on pupils’ strengths, abilities, interests and aptitudes
· The use of methods and resources that enable pupils with SEN and disabilities to learn effectively – range and variety of teaching styles (e.g. modelling tasks and activities)
· Evidence of differentiation in planning and schemes of work?  Evidence of impact of differentiation on learning?
· Use of ICT to support teaching and learning for pupils with SEN and disability
· Assessment for learning – learning objectives well matched to the needs of all learners
· Effective classroom management to support learning consistency of approach, classroom routines, positive emotional climate, attention to classroom environment to facilitate learning for pupils with SEN and disability
· Pupils grouping and seating arrangements – opportunities for independent and collaborative working
· Allowing thinking and processing time
· Impact of therapy (e.g. speech and language, occupational, physiotherapy) – advice and support for teaching and learning.  Use of sign and augmentative communication where necessary
· Challenge, engagement and motivation of pupils with SEN and disabilities?
· Impact of additional to and different from provision on short term planning and teaching to support learning?
· Impact of target setting (including use of P-Scales) to improve progress and achievement of pupils with SEN and disability
· Partnership and dialogue between class teacher and support staff
· Impact of additional in-class support for pupils with SEN and disabilities employing the right balance of ‘help and challenge’.
· Accessibility of homework
· Impact of the primary strategy in improving teaching and learning for pupils with SEN and disabilities?  How are the needs of these pupils taken into account in the implementation of the Primary Strategy?
· Range and impact of continuing professional development for teachers and support assistants
· Impact of outside agency input 


How good is the identification of, and provision for, individual learning needs?


Consider:

· School’s procedures for identifying pupils with special educational needs (evidence of early identification and intervention, distinctions between SEN and EAL, underachievement and other needs)
· How does assessment contribute to planning work, setting targets and setting up additional to and different from provision?  (initial assessments, tracking and recording the progress of pupils with SEN and disabilities)
· Evidence that the range of additional to and different provision fits the profile of individual needs within the school.  (SEN Provision Management)
· Effectiveness of SEN provision in term of pupils outcomes 
5b How well do the curriculum and other activities meet the range of needs and interests of pupils with SEN and disabilities?

Consider:

· Range of Wave 3 interventions for English and mathematics for which there is a strong evidence base of success and effectiveness

· Range of interventions identified on Provision Map.  Regular review of Provision Map and changes introduced in response to patterns of changing needs within the school

· Is the curriculum fully inclusive?  Does it take account of individual SENs and disabilities in terms of access and participation? (e.g. Physical Education and recreational activities)

· Impact of School Accessibility Plan in terms of improving access to the curriculum for pupils with disabilities

· Accessibility of the whole school environment for disabled pupils

5c How well are learners with SEN and disabilities guided and supported?

Consider:

· Training and support for support staff to ensure children’s personal care/handling needs are met
· Arrangements for welcoming and inducting children with SEN and disabilities into the school
· Risk assessments and support for access to educational visits and activities
· Effective multi-agency working for pupils at risk of under achievement or exclusion
· Contribution of therapies in terms of support for pupils with SEN and disabilities
· Arrangements for providing appropriate support, advice and guidance for pupils with SEN and disabilities as they progress through the school.  Involvement of external agencies in providing guidance and support.
· Support for pupils who are long-term absent from school for medical reasons
· Personal care plans (for pupils with medical needs) and Personal Education Plans (for Young People in Public Care)
· Impact of Accessibility Plan in terms of accessibility of information, advice and guidance to learners with disabilities
5e On the basis of your evaluation, what are your key priorities for development

OVERALL EVALUATION OF INCLUSION

(How inclusive is the school (taking account evidence from every aspect of school life?)

Consider:

Key Questions from OFSTED Supplementary Guidance on Inclusion

· Do all pupils get a ‘fair deal’ at this school?
· Is there a climate of respect for difference across the school?
· Do the culture, policies and practices of the school promote inclusion?
· How inclusive are the school’s policies and procedures for admissions and exclusions?
· How well does the school recognise and overcome barriers to learning?
· Are all pupils achieving as much as they can and deriving the maximum benefit, according to their individual needs, from what the school provides?
· What action is the school taking to raise the standards of attainment of pupils or groups of pupils who appear to be underachieving or at particular risk?
· What action is being taken by the school to promote racial harmony and to prepare pupils for living in a diverse and increasingly inter-dependent society?  Is it successful?
· What action is being taken by the school specifically to prevent and address racism, sexism and other forms of discrimination, including disability discrimination?  Is it successful?
In considering this area the school will need to take account of how successfully the needs of vulnerable groups are being met.  Vulnerable groups will include:  children with SEN and disabilities; children for whom English is an additional language (EAL);  Young people in Public Care (YPPC); Traveller children; refugee and asylum seeker children; minority ethnic and faith groups; children with medical needs; young carers; children from families under stress; children who are at risk of disaffection and exclusion.  Social class and gender issues will also need to be taken into account.

	
	Outstanding 1
	Good (2)
	Satisfactory (3)
	Inadequate  (4)

	Quality of teaching and learning
	
	
	
	

	Quality of the curriculum and other activities
	
	
	
	

	Quality of care, guidance and support for learners
	
	
	
	


LEADERSHIP AND MANAGEMENT

6a What is the impact of leadership and management, including that provided by the SENCO and the leadership team?

Consider:

· The role of leaders and managers in inspiring, motivating and influencing the school on SEN and inclusion issues
· Links with agencies and services to promote integration of care and education and to enhance learning
· Tackling discrimination, promoting equal opportunities, e.g. in terms of the admissions policy
· Curriculum knowledge and innovation relating to teaching and the curriculum for pupils with SEN and disability
· How effectively is provision for pupils with SEN and disabilities monitored?  Quality of self-evaluation?  Use of progress and achievement data to support, monitor, evaluate and improve the overall quality of SEN provision
· The use of delegated resources to achieve value for money.  Use of the Additional Needs element of formula funding?
· Impact of strategies for removing barriers to learning and participation
· Celebration of the progress and achievements of pupils with SEN
· SEN and disability issues reflected in subject developments, teaching resources and lesson planning
· Training and induction of all staff on SEN and DDA issues, including governors
· Development planning – impact in improving quality of provision for pupils with SEN and disabilities
· Quality of teaching and support staff – adequacy and suitability of staffing
· Performance management of staff, including support staff.  Recruitment and retention of staff
· Management of pupil transitions
· Representation of SEN and disability issues at Leadership Team level – whole school approach to SEN.  Impact of SEN policy
· Promotion of good links and relationships with parents/carers of pupils with SEN and disabilities.
The extent to which the governing body fulfils its statutory duties regarding SEN and disabilities

Consider:

· The governing body’s objectives for SEN provision within the SEN policy
· The involvement of the governor with lead responsibility for SEN and Disability
· How the governing body evaluate the success of its SEN policy and practice and the effectiveness of its allocation of resources ‘to and amongst’ pupils with SEN
· How do governors give support and challenge relating to the quality of provision for pupils with SEN and disabilities, their progress and standards?
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