Ealing Guidelines for Provision Mapping in Primary Schools

Introduction

SEN/LDD (special educational needs/learning difficulties and/or disabilities) is an element in the cycle of school self-evaluation, school development planning and target setting. Planning the provision which the school makes on an annual basis for pupils with SEN/ LDD is linked to the School Improvement Plan or School Development Plan.

 A provision map is a management tool to detail the range of ‘additional to and different from’ (SEN Code of Practice) support a school gives to pupils with SEN / LDD. The provision map is a mechanism whereby schools audit pupils’ needs at every level of the SEN Code of Practice and plan strategically how best to make the provision required to meet identified needs. SENCOs can contribute to school self-evaluation by using a provision map to track and evaluate the impact of specific interventions on pupils’ progress.

Planning effective provision involves consideration of a range of factors, including the SEN Strands of Action and the deployment of additional staffing to meet identified needs. The factors which will inform school priorities for deploying additional adult support for pupils with SEN/LDD include:

· school self-evaluation informed by data on attainment and achievement of pupils’ with SEN/LDD

· information on the inclusion of pupils with SEN/LDD

· information about ‘what works’ for pupils with SEN/LDD

· pupil needs analysis

· budgetary information   

Developing a provision map will involve all staff, but the SENCO or Inclusion Manager and the school’s senior leadership team will lead developments.  The process of drawing up a provision map makes transparent the criteria for deploying additional adult support. The map makes explicit the additional provision available within the school. 

The audit of need might highlight a group of pupils in Y1 with significant speech and language difficulties, a group in Y3 with significant literacy difficulties, a problem with behaviour in Y5 and a group of pupils with significant numeracy difficulties in Y4.  The analysis of need would indicate that in addition to literacy and numeracy interventions, the school should plan for lunchtime clubs and social skills intervention in Y5

Schools are accountable for the provision that they make for pupils with SEN/LDD. The school’s SEN policy must set out how resources are allocated ‘to and among pupils with SEN’ (Schedule1 SEN Code of Practice).  A provision map attached to the school’s SEN policy could fulfil this requirement.  

Provision maps prevent over-provision in some classes and under-provision in other classes. A provision map assists schools in avoiding situations where, in one class there might be a teacher and two or three TAs, each supporting individual pupils, while in another class there is no additional support.

The use of provision maps helps schools to ensure that the provision that pupils receive is coherent over time. Provision for individual pupils can be tracked and monitored. Copies of highlighted maps, showing the provision the pupil has received each year, can be kept in the pupil’s file to provide a useful record of interventions over time. The provision map can be matched to evidence about the pupil’s learning.

Provision maps provide good information for parents/carers and increase parental confidence that their child’s needs are being met. A provision map often indicates that a pupil with SEN/LDD is accessing a wider range of provision than IEPs indicate.

Drawing up a Provision Map

Step 1 - Auditing the projected pupil profile of need for the next academic year

For each year group, the SENCO or Inclusion Manager and the senior leadership team complete a must/could/should chart to meet the projected needs in each year group, for the following academic year. The SENCO or Inclusion Manager and the senior leadership team compile a list of all known pupils who would benefit from additional support, including those starting school or transferring from other schools, and the type of provision these pupils might require.

In the ‘must‘ rows of the grid, enter the names of pupils for whom specific types of provision are statutory, e.g. pupils with a statement of SEN. In the ‘should’ row enter the names of pupils who have the next highest call on available provision because of the severity of their needs. Assessment information, derived from detailed tracking of pupil progress and SEN/PLASC information, is used to indicate the type of provision that pupils in each year group will need in the following year.

 The ‘could’ row is for other pupils for whom the school would want to make additional provision if it can.

Step 2 - Comparing the map of provision needed with current provision

The next step is to compare the projected provision with the school’s current provision in each year group. When a comparison is made, drawing on the list of pupils needing a particular  type of provision, a gap analysis will result. As a result of the gap analysis, adjustments should be made to the deployment of staff.

Step 3 - Making choices about effective interventions

The SENCO or Inclusion Manager should advise the senior leadership team as to the types of provision which will be effective in meeting the needs that the school has identified.

Step 4 - Making decisions in the light of the school’s budget

The SENCO or Inclusion Manager and the senior leadership team reviews the information, the potential provision map likely to be needed and the types of provision likely to be effective. The provision map is discussed by the SENCO or Inclusion Manager with the senior leadership team, within the context of the school’s overall approach to intervention.

Step 5 - Planning for staff development

The projected pupil profile will inform the leadership team about overall staff development needs, e.g. CPD on meeting the needs of pupils with autistic spectrum disorder (ASD), if there are increasing numbers of pupils with ASD in the school.

An examplar provision map is shown below.

Provision map for an anonymous primary school

Provision additional to Wave 1 inclusive quality first teaching for all children

	Provision
	Reception
	Year 1
	Year 2 
	Year 3
	Year 4
	Year 5
	Year 6

	Wave 2 literacy intervention
	Teaching assistant (TA) 1–1 Playing with Sounds: children with poor phonological awareness (Steps 1 and 2 of Progression in Phonics (PiP))
	Teacher and TA use Early Literacy Support (ELS) – term 2 Children to be identified through screening in term 1 but?

Hannah, Paul, John, Sunita

ELS top-up sessions – term 3 Children to be identified through ELS progress checks
	Additional Literacy Support (ALS) modules 1, 2 and 3 – term 1 for children new to the school or needing further support with phonics following ELS


	
	
	Teacher and TA use Further Literacy Support in term 2 – children to be identified through tracking but?

Sam, Daniel, Aston, Sian


	Booster – children to be identified through tracking but?

James, Ahmed, Elizabeth, Ian, Antony



	Wave 2 mathematics intervention
	
	Additional 20-minute TA sessions from NNS

Models and Images

CD-ROM

Max’s Marvellous Maths group Additional sessions from TA.
	
	
	Springboard mathematics 4: children to be identified through tracking but?

Jamia, Jordan, Mary, Kalam, Ben


	Springboard mathematics 5:

children to be identified through tracking but?

Brooke, Daniel, Emma, Hannah, Victoria
	Springboard mathematics 6 Booster: children to be identified through tracking but?

Sunita, Sarah, Beth, Mansoor, Alfie

	Wave 3 literacy intervention
	
	
	
	Catch Up Programme for identified pupils across Key Stage 2.

	Wave 3 mathematics intervention


	
	
	
	Teacher and TA use Primary Strategy Wave 3 materials with:

Year 3 – 3 children. Billy, Peter, Sarah

Year 4 – 5 children, William, Burnett, Liam, Travis, Sara

Year 5 – 4 children, Neil, Oliver, Ruth, Mohammed

Year 6 – 1 child, Alice

	Structured language programme
	
	Talking Partners

in term 1 – Hannah, Paul, John, Mansoor, Ijaz
	
	
	
	
	

	EMA provision
	First language support and additional language work for 2 children at the early stages of learning EAL

Kalam, Nic
	First language support and additional language work for 2 children at the early stages of learning EAL

Rafiq, Attia


	First language support and additional language work for 4 children at the early stages of learning EAL

Parvais, Ali, Jahangir, Sedef
	Small group language enrichment/development for children at later stages of learning EAL

Yusuf, Ibrahim, Usha, Jamila
	Small group language enrichment/development for children at later stages of learning EAL

Sara, Jamia, Mohammed
	Small group language enrichment/development for children at later stages of learning EAL

Mansoor, Ijaz, Mohammed R., Nadia


	Small group language enrichment/development for children at later stages of learning EAL

Ali, Shantila, Jahangir



	Coordination programme
	
	
	Weekly lunchtime group plus home programme

William, Burnett, Aiden, Charlie, Gareth, Jade, Kimberley
	
	

	One-to-one counselling for children with social, emotional and behavioural difficulties
	
	
	
	
	Patrick, Maria
	Adam
	Ben, Alice

	In-class support for children with social, emotional and behavioural difficulties
	Kalam, Jamila, Jenny
	John, Rafiq, Attia
	Stephen, Adam, Parvis, Ali , Jahangir, Sedef
	Gareth, Brooke
	William, Burnett, Patrick, Travis, Sara
	Neil, Mohammed P.
	Ben

	Small-group work to develop social, emotional and behavioural skills
	Incredible Years – parenting support programme and children’s social skills groups

Gareth, Cameron, Reggie, Liam, Callum, Emma, Rebecca, Sunita, Billy, Jordan, Sara, Joanna?
	
	Friendship skills group

Peter, Stephen, Rebecca, Adam
	National Pyramid Trust clubs for less confident children – to be identified through screening
	Circle of Friends for

Patrick and Maria
	Anger management group

Ali, Chris, Terry, Katie
	National Pyramid Trust transition clubs for less confident children – to be identified through screening

	One-to-one mentoring to increase aspirations and engagement with learning
	
	
	
	
	Travis, William Paris, Aston
	Daniel, Leroy, Luke
	

	Other

Family Learning
	One-to-one work with TA on programme devised by speech and language therapist

Cameron

Family Literacy and Family Numeracy programmes for interested parents or carers


	One-to-one work with TA on programme devised by speech and language therapist

Anthony

Family Literacy and Family Numeracy programmes for interested parents or carers


	One-to-one TA sensory programme supervised through outreach from SLD special school

Beth
	One-to-one TA work with child with ASD on social scripts

David

One-to-one work with TA on programme devised by speech and language therapist

Sasha
	Lunchtime club for children needing help with social skills/playground interactions

Wiliam, Burnett, Shelby, Jordan, Leroy, Aston

One-to-one TA work with child with ASD on social scripts

Luke
	Lunchtime club for children needing help with social skills/playground interactions

Adam, Chris, Katie, Terry, Sian, Luke

One-to-one TA work with child with ASD on social skills

Lucy
	One-to-one TA work with child with ASD on social skills

Neil
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