Ealing Guidelines for Implementing the DDA and drawing up Accessibility Plans

Introduction

The SEN and Disability Act, (SENDA) 2001 amended the Disability Discrimination Act 1995 to include the provision of education. SENDA requires schools:

· not to treat disabled pupils ‘less favourably’;

· to make ‘reasonable adjustments’ to ensure that disabled pupils are not at a substantial disadvantage, and;

· to draw up plans to show how over time, they will increase access to education for disabled pupils (school accessibility plans).

Since 2002, three sets of duties have combined to provide the statutory framework that underpins equality of opportunity for pupils with disabilities in accessing education:

· the disability discrimination duties in Part 4 of the Disability Discrimination Act (DDA);

· the planning duties in Part 4 of the DDA;

· the Special Educational Needs (SEN) duties in the 1996 Education Act.

The three sets of duties are designed to ensure access to education and the inclusion of pupils with disabilities in all aspects of school life. Under the SEN and Disability Act (SENDA) disability discrimination duties, it is unlawful to discriminate against pupils with a disability. A school discriminates if:

· it treats a disabled pupil or prospective pupil less favourably for a reason related to their disability

· it fails to take reasonable steps to avoid placing disabled pupils at a substantial disadvantage. (The ‘reasonable adjustments’ duty.)

Under the planning duties of the DDA, schools are required to develop accessibility plans. There are three key strands to the planning duties in the SEN and Disability Act 2001:

· improving access to the physical environment 

· improving access to the curriculum for pupils with a disability; and

· improving the communication of information to pupils with disabilities 

These duties build on the SEN Code of Practice, 2001 and guidance from the DfES, Removing Barriers to Achievement, the Government’s Strategy for SEN, 2004. The duties are also underpinned by the statutory requirements in National Curriculum 2000 which sets out three principles that are essential to developing a more inclusive curriculum:

· setting suitable learning challenges

· responding to pupils’ diverse learning needs

· overcoming potential barriers to learning and assessment for individuals and groups of pupils

Definition of Disability

The legislation states that a person has a disability if’ he or she has a physical or mental impairment that has a substantial and long-term adverse effect on his or her ability to carry out normal day- to- day activities’. The Disability Rights Commission: Code of Practice for Schools, 2002, defines the terms ‘substantial’, ‘long-term’, ‘adverse’, and ‘normal day to day’ in more detail in their Appendices.

In terms of the legislation, mental impairment covers a wide range of impairments including learning disabilities. Physical impairment includes those pupils with sensory impairments, such as those affecting sight or hearing

Duties

All schools have been required to have a written accessibility plan in place since April 2003. Plans need to be resourced and implemented. During the three year period of the school’s current plan, 2006-9, the plan should be kept under review and revised if necessary.

Schools are required to report annually on their accessibility plans and on other aspects of their DDA and SEN duties in the school prospectus. The governing body has the statutory responsibility for the school’s accessibility plan and should monitor the impact of the plan. Plans need to be reviewed and should be proactive rather than reactive, i.e. they should consider the needs of present pupils but also plan for the needs of prospective pupils.

All staff should have been involved in the development of their school’s accessibility plan and its ongoing review and should be fully aware of the procedures for meeting their statutory duty towards pupils with disabilities. Schools will need to make all necessary ‘reasonable adjustments’ and anticipate future ‘reasonable adjustments’ in their accessibility plans.

The Accessibility Plan and Statutory Requirements

· the plan must be in writing

· must cover the three strands of increasing access over time:

-increased access to the curriculum;

-improvements to the physical environment to increase access to education and associated services at the school;

-improvements in the provision of information for disabled pupils where it is provided in writing for pupils who are not disabled;

· the plan must be adequately resourced, implemented, reviewed and revised if necessary

· reviewed every 3 years

· information about the accessibility plan must be reported annually

Accessibility planning has an important part to play in improving outcomes for pupils with disabilities and raising standards in schools. An accessibility plan should set out the school’s vision and values, the school’s main priorities with regard to accessibility and the mechanisms for implementation.

To enable schools to draw up their accessibility plans, the following information has been included from the 2006 DfES guidance, Implementing the Disability Discrimination Act in schools and early years settings (ref:0160-2006DOC-EN) 

 Accessibility planning for schools

Principles

An effective plan:

· is rooted in a culture of high expectations for all;

· is guided by the National Curriculum Inclusion Statement and the aims set out for the school curriculum;

· seeks out and responds to the views of key stakeholders;

· demonstrates a commitment to developing access to the school for all pupils;

· supports a problem solving approach;

· shows a commitment to the effective and sustainable use of resources;

· is clear about how it will be evaluated.

      A plan draws on a sound information base when it:

· uses information from audit and other data collection;

· reflects the use of evidence gathering and approaches validated by research;

· uses outcome data to inform the development and evaluation of the plan;

· reflects an understanding of the relationship between the SEN and disability duties;

· reflects an understanding of other legislation that provides protection to children, such as that on race, human rights and health and safety.

A plan supports partnership when it:

· shows how the school plan is coordinated with the local authority’s strategy and demonstrates the benefits of a collaborative approach;

· is accessible to all;

· is embedded in the school improvement process;

· reflects the wishes, aspirations and concerns of parents and pupils;

· dovetails with and permeates other school planning processes;

· sets out explicit links with the work of other agencies.
Template 1: the template with notes

An empty copy of the template is included in the School plans section on the CD-ROM

School name:

3-year period covered by the plan:

Introduction

The SEN and Disability Act 2001 extended the Disability Discrimination Act 1995 (DDA) to cover education.  Since September 2002, the Governing Body has had three key duties towards disabled pupils, under Part 4 of the DDA:

· not to treat disabled pupils less favourably for a reason related to their disability;

· to make reasonable adjustments for disabled pupils, so that they are not at a substantial disadvantage;

· to plan to increase access to education for disabled pupils.

This plan sets out the proposals of the Governing Body of the school to increase access to education for disabled pupils in the three areas required by the planning duties in the DDA: 

· increasing the extent to which disabled pupils can participate in the school curriculum;

· improving the environment of the school to increase the extent to which disabled pupils can take advantage of education and associated services;

· improving the delivery to disabled pupils of information which is provided in writing for pupils who are not disabled.

It is a requirement that the school’s accessibility plan is resourced, implemented, reviewed and revised as necessary and reported on annually.  Attached is a set of action plans showing how the school will address the priorities identified in the plan.

The text above can be incorporated into the introduction of a school’s plan.

1
Starting points

1A:
The purpose and direction of the school’s plan: vision and values

A statement of vision and values sets purpose and direction for the plan and provides a framework for evaluation.  The statement might set out: 

· the school’s ambitions for its disabled pupils;

· reference to the key requirements set out in the National Curriculum Inclusion Statement; 

· the school’s focus on removing barriers in every area of the life of the school;

· the school’s wider commitment to equal opportunities.

Where the school’s mission statement already sets out its vision for disabled pupils, the appropriate text could be cut and pasted into the school’s accessibility plan. 

A discussion of the vision and values underpinning the school’s plans for disabled pupils:

· can help to involve all staff in the development of the plan;

· can help to create a sense of ownership of the plan; 

· is an opportunity to remind staff of the three key duties towards disabled pupils, in the DDA;

· underlines the responsibility of every member of staff to remove barriers to learning for disabled pupils.

In Section 1A of the empty template on the CD-ROM identify the priorities for the development of the vision and values. Then work these into more detail as a set of action plans.

1B:
Information from pupil data and school audit 

Key starting points for the school’s plan need to be assessments of:

· the nature of the school population for whom the school is planning;

· the nature of the school, including a consideration of the impact of the school’s existing plans and priorities. 

This section needs to reflect a proper understanding of which pupils may be included in the DDA definition of disability.  The definition is broader than most people think.

Pupil information might include a range of data:

· pupils already in the school and moving through it, including pupils at an earlier key stage;

· the nature of the school’s intake in the future, for example:

· advance information about pupils with a statement who may also be disabled;

· other information, such as local/national information on trends in school population.

There needs to be some sort of audit of the school’s strengths and weaknesses in working with disabled pupils.  This might include information on:

· the level of staff awareness of what the DDA requires of them;

· the presence of disabled pupils in the school and the pattern of their participation in the life of the school, for example:

- the profile of disabled pupils coming into the school and of those who may not have been admitted to the school up until now;

- patterns of attendance and exclusion;

- areas of the curriculum to which disabled pupils may have limited or no access at the moment;

- the participation of disabled pupils in off-site activities

- parts of the school to which disabled pupils may have limited or no access at the moment;

The impact on disabled pupils of the way the school is organised, for example:

· school’s policies, practices and procedures relating to: anti-bullying, school trips, the way risk assessments are carried out, learning and teaching, time-tabling, the administration of medicines;

· the physical environment of the school;

· the curriculum;

· the ways in which information is currently provided for disabled pupils;

· the priorities currently set in other plans, particularly the School Improvement Plan.

Outcomes for disabled pupils, including:

· a detailed analysis of outcome data: exams, accredited learning and end of key stage outcomes;

· detailed information showing how well disabled pupils are accessing the curriculum, for example: lesson observations in different curriculum areas; 

· achievements in extra-curricular activities;

· wider outcomes in the Every Child Matters agenda.

In Section 1B of the empty template on the CD-ROM identify the priorities for the development of information and data. Then work these into more detail as a set of action plans.

1C:
Views of those consulted during the development of the plan 

The plan should be informed by:

· the views and aspirations of disabled children and young people themselves;

· the views and aspirations of the parents of disabled pupils;

· the views and aspirations of other disabled people or voluntary organisations;

· the priorities of the local authority.

Consultation needs to be organised in a way that is accessible to the particular groups who are being consulted.

It is helpful to show how the views of different groups have influenced the plan. 

In Section 1C of the empty template on the CD-ROM identify the priorities for consultation and involvement.  Then work these into more detail as a set of action plans.

2. 
The main priorities in the school’s plan

2A:
Increasing the extent to which disabled pupils can participate in the school curriculum

The priorities set in this section need to relate back to the starting points: vision and values; information and data; consultations with pupils, parents & others. 

Planned curriculum development work is time intensive, so, to be sustainable, needs to:

· focus on chosen areas of the curriculum over time;

· be planned over the life of the school’s accessibility plan;

· be coordinated with the priorities in the school improvement plan;  

· be led by those with curriculum expertise within the school;

· be carried out in conjunction with partner schools wherever possible, ideally through cluster or network arrangements facilitated by the local authority;

· draw on the expertise of external partners, for example: speech and language specialists, educational psychologists;

· use ICT.

Key elements in a successful planned approach are likely to be:

· a focus on medium term planning, at the level of schemes of work;

· a clear assessment of the current National Curriculum levels of the full range of pupils, particularly in relation to speaking and listening levels;

· high expectations;

· appropriate deployment of learning support;

· pupil grouping and use of peer support.

Working in this way may raise challenges for existing policies and generate issues for wider school review, for example:

· use of SENCO time;

· the responsibilities of subject leaders;

· the way that learning support assistants are deployed;

· time-tabling;

· how the school plans to develop awareness of disability through the curriculum;

· how successful developments in one area of school life are shared across the whole school;

· access to specialist advice and support.

Disabled pupils need access to the ‘formal’ ‘taught’ curriculum of the school, but also to activities in the interstices of the school day and beyond the school day, for example:

· recreation;

· movement around the school;

· special events: sports days, visiting theatre groups or story-tellers;

· extra-curricular activities: breakfast clubs, after-school clubs; 

· school trips. 

In Section 2A of the empty template on the CD-ROM identify the priorities for increasing access to the curriculum.  Then work these into more detail as a set of action plans.

2B:
Improving the physical environment of the school to increase the extent to which disabled pupils can take advantage of education and associated services:

The priorities set in this section need to relate back to the starting points: vision and values; information and data; consultations with pupils, parents & others.
Changes to the physical environment might include:
· improvements to lighting, signage, colour contrast, the acoustic environment, floor coverings;

· improvements to toilets, washing and changing facilities;

· changes to the layout of the playground and other common areas; 

· the provision of ramps and lifts and improvements to doorways;

· the provision of particular furniture and equipment to improve access. 

The physical environment of the school has a differential impact on access for different groups of disabled pupils.  Different aspects of the physical environment need to be considered in relation to different groups of pupils. 

Funding for improvements to the physical environment of the school may come from a variety of different sources:

· School Access Initiative funding may be needed for major capital works.  This has to be coordinated with the local authority’s priorities;

· devolved formula capital funding can meet the costs of some of the priorities;

· delegated funding can be used to meet the costs of particular equipment that may need to be provided for disabled pupils;

· where alterations need to be made to improve access for a disabled teacher, funding may be available through the ‘Access to work’ programme.

There are some principles that can help to keep down the costs of separate work to improve access:

· access considerations can often be piggy-backed onto other work to be done, for example: there is a small marginal cost for installing visual alarms when the school is being re-wired, there is an even smaller cost in improving colour contrast when the school is being re-decorated;

· purchasing policies can take account of access requirements, for example: the purchase of an adjustable height science bench when benches are purchased, or a number of calculators with large keys when calculators are being purchased;

· seeking advice can be a good investment but advice needs to be broadly based and take account of different groups of pupils;

· creative ideas may come at low cost or no cost. 

In Section 2B of the empty template on the CD-ROM identify the priorities for improvements to the physical environment.  Then work these into more detail as a set of action plans.

2C:
Improving the delivery to disabled pupils of information that is provided in writing for pupils who are not disabled:

Information for disabled pupils - provided in writing for pupils who are not disabled - might include:

· handouts, timetables, worksheets, notices, information about school events.  

· Improving the delivery of information might include making information available: in Braille, in large print, in simplified language, on audio-tape, on video-tape, through sign language, using a symbol system.

Identifying the appropriate format must take account of: 

· pupils’ impairments: access to information may be improved for particular groups of pupils by particular approaches, for example: pupils with learning difficulties may be able to access information more easily where it is provided in simplified language; pupils with language and communication difficulties may be able to access information more easily where it is provided in picture/symbol systems;

· preferences expressed by pupils or their parents.  

It reduces repeated efforts at a later stage if a consideration of different formats is built into the design of information produced for pupils.

In respect of more specialised formats, for example: Braille, help is available from support services.

Schools should ensure that they know how to access the relevant support services.

In Section 2C of the empty template on the CD-ROM identify the priorities for improvements to information for disabled pupils.  Then work these into more detail as a set of action plans.

3.
Making it happen

3A:
Management, coordination and implementation

The planning process: the school’s plan should show:

· how the governing body takes responsibility for  the school accessibility plan, sets a clear direction for it and reports on it annually;

· how and when the plan will be reviewed and revised, including how anyone might contribute to that process;

· a mechanism for the evaluation of the plan;

· the variety of evidence that will be used in the evaluation of the plan. 

Coordination: the school may want to show how the accessibility plan fits in with other responsibilities: 

· Under other legislation: 

· SEN legislation (most disabled pupils will also have SEN and the effectiveness of the school’s provision to meet SEN will therefore have an impact on the progress of disabled pupils);
· other parts of the DDA (duties towards the general public, in Part 3, to staff in Part 2, the wider duties to disabled people under the DDA 2005).

Other policies and plans (Where these already reflect priorities for developing access for disabled pupils it makes sense to cut and paste relevant sections into the school’s accessibility plan): 
· school improvement plan;
· professional development plan;
· SEN policy;

· asset management plan;

· health and safety policies.

Schools will also want to make sure that their plan is coordinated with other services and agencies, for example:

· with the local authority’s accessibility strategy; 
· social services;
· health agencies, particularly in respect of meeting the health needs of disabled pupils in school.

Implementation: it is important that the plan:

· allocates lead responsibilities;

· sets out clear timescales;

· identifies the necessary resources, human and financial. To ensure that the school meets the requirement to resource the plan, it should identify the source of funding, for example: school development grant; Schools Access Initiative; devolved capital budget; delegated budget;

· makes clear what the anticipated outcomes are, with performance criteria where necessary;

· builds in review mechanisms and dates.     

A standard planning sheet provides for this sort of information.

In Section 3A of the empty template on the CD-ROM identify the priorities for management, coordination and implementation of the plan. Then work these into more detail as a set of action plans.
3B:
Getting hold of the school’s plan

The school makes its accessibility plan available in the following ways:

The school might consider:

· how it makes the plan available;

· whether the plan is available on the school website;

· making the plan available in different formats;

· ensuring the plan is readable.  The school may need to consider: jargon/acronyms; typeface/font size; how easy it is to find your way around.
In Section 3B of the empty template on the CD-ROM identify the priorities for making the school’s plan available.  Then work these into more detail as a set of action plans.
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