Ealing Guidelines for Good Practice: Inclusive Action to be taken for all children In Early Education Settings 

This guidance is for all early education settings and sets out what Ealing Children’s Service expects settings to offer all children in terms of an inclusive, differentiated curriculum before taking action under Early Years Action.

The term ‘practitioner’ is used to denote any early years practitioner e.g. childminder, playgroup leader, key worker, nursery nurse, learning support assistant, teaching assistant or teacher.  

Concerns

Early years practitioners may be the first contact that a child has outside his or her family group.  Practitioners’ observational skills and experience may lead to concerns about a child’s behaviour or development.   Practitioners will need to know how to approach parents/carers with any concerns, how to record these concerns and how to put into place any programme to support the child and the family.  Some parents/carers may find it hard to accept that there is a problem with their child and practitioners will need to be sensitive to the family situation.

Code of Practice

The Special Educational Needs (SEN) Code of Practice 2001 sets out practical guidance to early education settings and schools to help provide for children who may have special educational needs.  Two key chapters are Chapter 2 – ‘Working in Partnership with Parents’ and Chapter 4 – ‘Identification, assessment and provision in Early Education Settings’.    

Special Educational Needs

Research shows that one in five children may have a special educational need at some point in their education.   Children have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them. (Code para 1:3)  A special educational need may not be permanent.  Some difficulties may be short-lived and may be able to be managed.  Some difficulties may disappear over time.  Early identification of a child’s needs can lead to early intervention and enable the child to reach his or her potential. Practitioners need to be aware that some families may find it hard to accept that their child has special educational needs and so practitioners will need to approach the issue with great sensitivity.     

Early identification of special needs

Good practice in early years’ settings is that records are kept for every child.  These records may take the form of observations, monitoring procedures, target-setting, and completion of the Foundation Stage Profile.  These records will take note of development in relation to other children and rates of progress. 

The following is a ‘good practice’ menu of inclusive action that should be taken for all children in early education settings.  It is unlikely that children will have records for all of the following, but it is expected that settings would call upon a range of strategies and activities.  There are many approaches which practitioners can use that are appropriate to the varying learning styles of children and that will support inclusion. 

The following abbreviations have been used in this document and other documents:

ASD

Autistic Spectrum Disorders

EPs

Educational Psychology Service

ESWs

Educational Social Workers

IBP

Individual Behaviour Plan

ICT

Information and Communication Technology

IEP

Individual Education Plan

LA

Local Authority

PECS

Picture Exchange Communication system

PIVATS
Performance Indicators for Value Added Target Setting

PBT

Primary Behaviour Team

SEN

Special Educational Needs

SENCO
Special Educational Needs Co-ordinator

SENS   
Special Educational Needs Service

SMART
Specific, Measurable, Achievable, Realistic, Timebound

Leadership and Management – the role of the Playgroup Leader, Nursery Manager, Head Teacher, Senior Leadership Team, SEN Governor (in consultation with the SENCO) is to:

· Ensure that resources allocated for SEN are used appropriately to respond to  children’s diverse learning needs in discussion with the Governors and Senior Leadership Team as appropriate

· Ensure whole staff training  on disability awareness has been provided

· Ensure that the setting is up-to-date with a wide range of special educational needs issues, including the 2001 SEN Code of Practice

· Ensure that background information is collected for early identification of any difficulties

· Ensure requirements of the Disability Rights Act (e.g. minor adaptations to buildings) are implemented in terms of reasonable steps having been taken to include children with disabilities

· Ensure that the setting’s behaviour policy is implemented consistently and children’ responses monitored

· Ensure that agreed rules and systems are in place for outdoor play, e.g. social skills development and turn-taking in use of equipment 

· Ensure that all forms of bullying, harassment or teasing are addressed with a positive approach

· Ensure that the day-to-day implementation of the SEN Policy is monitored and evaluated

· Ensure that all policies are inclusive and are regularly reviewed

Background information which needs to be taken into account as appropriate:

· Attendance/ punctuality

· Attitude/motivation

· Behaviour – frequency/severity/duration/context

· Child’s Health records (‘The Red Book’)

· Family circumstances (including mental health issues)

· Home visit information

· Length of time learning English (for a child with English as an Additional Language)/proficiency and fluency in home language*

· Medical records

· Motor co-ordination – fine and gross

· Observations from staff and others in a range of contexts

· Previous nursery/pre-school records

· Previous records, e.g. Foundation Stage Profile

· Records from Child Development Team

· Records of Achievement/Progress file/report from previous year

· Social services input

· Staff observations

· Vision/hearing/speech/language checks

· Welfare concerns/child protection issues

· Parents/carers’ views – parents/carers have a vital role to play in their children’s education and have unique strengths, knowledge and experience to contribute about:

· Early milestones

· Family circumstances

· Self-help skills such as feeding, toiletting, dressing

· Children’s views – very young children can be encouraged to choose and to share their wishes and feelings with families and practitioners.  Communication will include a range of strategies, including the use of play, art, audio and video as well as verbal communication.

* The identification of the special educational needs of children, whose first language is not English, requires particular care.  It is necessary to consider the child within the context of his or her home, culture and community.  Where there is uncertainty about an individual child, practitioners should make full use of any local sources of advice relevant to the ethnic group concerned, drawing on community liaison arrangements wherever they exist.








(SEN Code para 5:15 and 5:16)

Assessment available within the setting:

· Observation by practitioners (This is probably the most important assessment tool within Early Education Settings)

· Baseline Assessment 

· ‘B Squared’ checklists

· Foundation Stage Profile (or other individual progress record) 

· PIVATS (Performance Targets for Value added Target Setting)

· Portage Early Education Programme (incorporating The Wessex Language Checklist)

· Reviews of development

· Weekly diaries

· ‘Equals’ assessment files

Liaison:

· Effective liaison between practitioners and key workers so that intervention strategies are implemented consistently within the setting and programmes are handed over from one practitioner to next

· Effective liaison between practitioners and nursery officers to ensure that planned activities, outcomes and future developments are clear

· Regular liaison with Health Visitors

· Regular liaison with parents/carers (both formal and informal, written and verbal)

· Arrangements for effective and regular two-way communication with outside agencies, including key workers from Social Services where appropriate

Managing and Maintaining an inclusive group or classroom environment

· Clearly defined rules which are consistently applied

· Planned work which builds on  children’s interests and experiences drawn from the Foundation Stage Curriculum

· Clear routines – break times/lunchtimes

· Unambiguous instructions, including use of visual timetable, taskboards etc. 

· Groups set up and used where appropriate to ensure that learning needs are properly addressed e.g. speech and language groups 

· Clear expectations of the roles and responsibilities for group work including turn-taking  

· Appropriate work area/workstation 

· Appropriate furniture and layout for particular needs

Teaching and Learning:
· Clear objectives and focus of activity at the start of all activities which are purposeful and planned

· Appropriate differentiation including a range of tasks, the use of visual cues and positive body language, alternative methods of recording 

· Allowing ‘wait’ time for children to respond

· Varying teaching approaches appropriate to different learning styles

· Planning and monitoring the pace of work so that all children have a chance to learn effectively and achieve success

· Organisation of the room so that it offers quiet working areas, good listening conditions and appropriate positioning for children

· Targeted questioning appropriate to the child’s understanding

· Access to a range of teaching and learning strategies which involve the senses, (including movement)

· Opportunities for practice and reinforcement 

· Self-help skills, e.g. feeding, dressing, toiletting, are taught and practised

Resources:

· Well-trained practitioners who interact effectively and build up quality relationships with the children

· Use of ICT and specific software

· Health care plans in place where relevant

· Adapted equipment, left-handed scissors, etc.

· Materials which reflect social and cultural diversity and provide positive images of race, gender and disability
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Triggers for more intensive action at Early Years Action:

When an early education practitioner who works day-to-day with the child identifies a child with special educational needs, they should draw up interventions that are additional to or different from those set out above and provided as part of the setting’s usual curriculum offer and strategies.  The process of observing, monitoring and recording may alert practitioners to areas of concern which call for further investigation and action.  These concerns will be recorded in the child’s file.  The practitioner, in consultation with the parents/carers, SENCO, Head Teacher or outside agencies may seek further advice.  

Progress

Intervention through Early Years Action may be necessary if the child:

· makes little or no progress compared to other children of a similar age even when teaching approaches are particularly targeted to improve the child’s identified area of weakness;

· continues functioning at levels significantly below those expected for children of a similar age in certain areas;

· presents persistent emotional and/or behavioural difficulties, which are not improved by the recorded behaviour management strategies usually employed in the setting;

· has sensory, medical or physical problems, and continues to make little or no progress despite the provision of personal aids and equipment;

· has communication and/or interaction difficulties, and requires specific individual interventions in order to access learning.

(SEN Code para 4:21)

If further action needs to be taken, please refer to the document ‘Ealing Guidelines for Good Practice: Early Years Action’.  At Early Years Action it is necessary to discuss any action to be taken with parents/carers and draw up an Individual Education Plan (IEP) with 3 or 4 SMART targets for the child and review the targets at least three times a year.
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