Ealing Guidelines for Good Practice at School Action Plus in the Secondary School

School Action Plus is characterised by the involvement of external support services.

At School Action Plus written permission MUST be granted by the parents before referral to outside agencies.

A request for advice from external services is likely to follow a decision taken by the SENCO and colleagues, in consultation with parents/ carers at an IEP review meeting.
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The request for advice should be brought to the SEN plan meeting.

The IEP review should consider:

· Has progress been made?

· What are the pupil’s views?

· What are the parents/carers views?

· Is there a need for more information or advice about the student?
Triggers for referral to outside agencies at School Action Plus

· Continues to make little or no progress in specific areas over a long period, documented by a number of IEPs and reviews at School Action. Progress is the most significant factor to take into account.

· Continues working at National Curriculum levels substantially below that expected of pupils of a similar age

· Continues to have difficulty in developing literacy and mathematics skills

· Has emotional or behavioural difficulties which substantially and regularly interfere with their own learning or that of the class group despite having an individualised behaviour management programme

· Has sensory or physical needs, and requires additional specialist equipment or regular advice or visits, providing direct intervention to the pupil or advice to the staff, by a specialist service

· Has ongoing communication or interaction difficulties that impede the development of social relationships and cause substantial barriers to learning

Recorded evidence of strategies adopted at School Action should be brought to SEN Plan and discussed with external services for advice and recommendations for further action.
Where a school seeks the help of external support services, those services will need to see recent pupil records in order to establish which strategies have already been employed and which targets have been set and achieved.
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External support services will then advise on new and appropriate targets for the pupil’s IEP and on accompanying strategies. They may also provide additional and more specialist assessment that can measure the pupil’s progress, inform planning and give advice on the specialist strategies or materials. 
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Communication and Interaction

At School Action Plus, inclusive action for all pupils still applies. (Please refer to Ealing Guidelines for Good Practice: Inclusive Action to be taken for all pupils by the secondary school and Ealing Guidelines for School Action in the secondary school.) At School Action Plus, however, the action taken by teachers is intensified. Advice from external agencies should be sought at this stage.

Intervention (might comprise the following) 

· Increasing adult support to implement, through a focused IEP, an individualised programme that incorporates advice from outside agencies (e.g. therapists, SENS or Educational Psychologists).

· Current strategies strengthened using existing resources.

· Review the strategies indicated in the chapter on Inclusion in the National Curriculum Handbook for secondary teachers in England.

· Providing a language environment that accommodates the pupil’s communication skills.

· Providing an individualised visual timetable.

· Implementing a focused social skills programme devised for the pupil.

· Increasing opportunities to involve pupil in intervention.

· Involving parents/carers so that interventions can be practised and reinforced at home.

· Using specific programmes to maximise curriculum access.

· Increasing co-ordination with other agencies (health & education specialists) to formulate a co-ordinated approach.

· Providing extra adult time to monitor the effectiveness of the intervention, culminating in an IEP review held at least termly.

SENCO’s role and responsibility

· Draws up IEP with 3-4 appropriate targets.

· Facilitates additional adult time to support planned interventions

· Advises other members of staff regarding appropriate strategies.

· Organises staff training as appropriate to help meet individual needs.

· Co-ordinates additional support.

· Manages teaching assistants (TAs) and/or support teachers to carry out planned interventions.

· Actively involves parents/carers.

· Reviews pupil’s progress.

· Oversees the pupil’s records and ensures that the records are properly kept and available as needed.

· Involves the pupil in target setting and reviews.

· Seeks advice from outside agencies concerning specific programmes, strategies or equipment.

· Arranges access to LA support services for advice on strategies, equipment or staff training in order to provide effective intervention.

· Liases with other schools and/or colleges as appropriate, particularly with reference to transition.

N.B. The descriptive labels Autism/Autistic Spectrum Disorder, (ASD) Asperger’s Syndrome are medical diagnoses and should not be applied to pupils unless such a medical diagnosis has been made. Where a diagnosis has been made, relevant members of staff should be informed about the diagnosis and the implications for classroom management and the pupil’s learning and social development.

Cognition and learning

At School Action Plus, inclusive action for all pupils and School Action still applies. (Please refer to Ealing Guidelines for Good Practice: Inclusive action to be taken for all pupils by the secondary school and Ealing Guidelines for School Action in the secondary school.) However, at School Action Plus, the action taken intensifies. Advice from external agencies should be sought at this stage.

The pupil may be functioning at levels very significantly below those expected for pupils of a similar age and may have made little or no progress despite intervention at School Action.

Intervention (might comprise the following)

· Identifying and strengthening current strategies using existing resources.

· Increasing opportunities to elicit pupil’s views.

· Planning structured multi-sensory, cumulative, sequential programmes for developing literacy/numeracy skills.

· Implementation of the Catch Up Secondary School Programme

· Implementation of the PNS Wave Three mathematics intervention 

· Increasing adult support to implement individualised programmes of work (small group teaching and in-class support).

· Ensuring work is differentiated to take account of pupil’s learning difficulties.

· Providing learning materials appropriate to meet pupil’s needs.

· Extra adult time to devise the intervention through a focused IEP with 3 or 4 SMART targets incorporating strategies suggested by external services.

· Providing group and/or individual support.

· Providing individualised programmes for development of literacy and numeracy skills (e.g. phonological training programmes.)

· Increasing access to ICT (e.g. predictive software/voice activated software)

· Involvement of parents/carers so intervention can be practised at home.

· Extra adult time to monitor the effectiveness of the intervention, culminating in an IEP review held at least termly.

SENCO’s role and responsibility

· Draws up IEP with 3-4 SMART targets.

· Organises staff training as appropriate to help meet individual needs.

· Co-ordinates additional support.

· Actively involves parents/carers.

· Reviews pupil’s progress.

· Increases opportunities to involve the pupil in discussion about target setting and reviews.

· Manages teaching assistants and/or support assistants to carry out planned interventions and co-ordinates other forms of support e.g. Learning Mentor.

· Collects recorded evidence of School Action strategies and brings to SEN Plan.

· Updates records of the pupil’s strengths and difficulties e.g. P-scales (including subdivisions within levels 1 and 2 of the national curriculum for English and Mathematics).

· Collates family/health information.

· Collates information on concentration/attention span.

· Seeks advice from outside agencies concerning specific programmes, strategies or equipment.

· Arranges access to LA support services for advice on strategies, equipment or staff training in order to provide effective intervention.

· Liases with other schools and/or colleges as appropriate, particularly with reference to transition

Behaviour, emotional and social development

At School Action Plus, inclusive action for all pupils and School Action still applies. (Please refer to Ealing Guidelines for Good Practice: Inclusive action to be taken for all pupils by the secondary school and Ealing Guidelines for School Action in the secondary school.) However, at School Action Plus, the action taken intensifies. Advice from external agencies should be sought at this stage.

The pupil presents increasingly persistent emotional and/or behavioural difficulties that are not improved by regular discussions with the pupil, or by the behaviour management techniques which are usually employed in the school. In the case of behaviour, emotional and social development, it is vital to liase frequently with parents/carers to ensure as much consistency as possible.

Intervention (might comprise the following)

· Making time to meet with the pupil for regular discussion and reflection.

· Encouraging self-charting of the pupil’s own behaviour.

· The collection of recorded evidence of School Action strategies to be brought to SEN Plan and discussed with external services.

· Recording the frequency, intensity, duration and context of both problem behaviours and successful areas of learning.

· Making changes to seating arrangements or groupings.

· Facilitating the development of social skills through modelling appropriate behaviour and teaching appropriate use of language.

· Helping the pupil adjust to expectations and routines and making it clear to the pupil what is and what is not acceptable behaviour.

· Displaying sensitivity to the pupil exhibiting withdrawn or isolated behaviour.

· Encouraging turn taking with other pupils.

· Encouraging respect for other people and their property.

· Ensuring the safety of the pupil and others as far as possible

· Increased adult support to implement individualised specific targeted behaviour programme and recommendations from external services.

· Increased access to social skills or anger management group.

· Regular meetings of all adults involved in pupil’s life to plan action and to review outcomes of IEP.

· Individual or small group support as appropriate. 

· IEP to address academic needs.

· Increasing opportunities to involve pupil in discussions about target setting and reviews.

· The implementation of Plan, Action, Review model. 

· Co-ordination of external agencies.

SENCO’s role and responsibility

· Draws up IEP with SMART targets.

· Updates records of the pupil’s strengths and difficulties e.g. P-scales (including subdivisions within levels 1 and 2 of the national curriculum for English and Mathematics).

· Facilitates additional adult time to support planned interventions.

· Organises staff training as appropriate to help meet individual needs.

· Organises increased focused adult support.

· Arranges access to anger management or social skills group.

· Co-ordinates additional support.

· Actively involves parents/carers.

· Reviews pupil’s progress.

· Involves the pupil in target setting and reviews.

· Liases with and seeks advice from outside agencies concerning specific programmes, strategies or equipment.

· Arranges access to external services (Secondary Behaviour Team, E.Ps, mental health teams and social services.) for advice on strategies, or staff training in order to provide effective intervention.

Sensory and/or physical needs

At School Action Plus, inclusive action for all pupils and School Action still applies. (Please refer to Ealing Guidelines for Good Practice: Inclusive action to be taken for all pupils by the secondary school and Ealing Guidelines for School Action in the secondary school.) However, at School Action Plus, the action taken intensifies. Advice from external agencies should be sought at this stage. The pupil has sensory or physical needs and continues to make insufficient progress despite the provision of personal aids and equipment.

There is a wide spectrum of sensory, multi-sensory and physical needs that can affect a pupil’s educational progress. Some may have a direct influence on the pupil’s language development and therefore upon learning. There may be implications for attendance (e.g. hospitalisation), physical access to the curriculum, the pupil’s stamina and emotional state.

Intervention (might comprise the following)

· Collating health information.

· Drawing up a healthcare plan.

· Considering needs within the requirements of the Disability Discrimination Act.

· Liaison with relevant special school where appropriate (e.g. staff training).

· Special arrangements to enhance mobility (e.g. allowing pupil to leave class earlier, peer support to carry equipment etc).

· Close monitoring and supervision for physical activities (e.g. PE, practical activities such as science or technology).

· Opportunities for emotional support either on an individual basis or within a small group.

· Support in catching up work missed through illness/hospitalisation etc.

· Liaison during periods of convalescence.

· Small group tutorials to reinforce new learning concepts, develop language skills etc.

· Regular teaching and monitoring by a teacher of the deaf.

· Reinforcement of programmes from the Speech and Language therapist and teacher of the deaf.

· Ensuring the appropriate use of specialist equipment e.g. radio aids, low vision aids, soundfield systems.

· Access to amanuensis and alternative methods of recording work (e.g. Dictaphone).

· Magnifying materials (books, computer programs).

· Providing writing materials with appropriate clarity/contrast for the pupil.

· Voice activated computer.

· Braille

· Advice and regular monitoring by the peripatetic teacher for the visually/hearing impaired.

· Mobility assessment.

· Programmes of work which address cognition and learning difficulties arising from the disability.

· Monitoring the effectiveness of the intervention culminating in an IEP review held at least termly.

· Increasing opportunities to involve pupil in discussions about target setting and reviews.

SENCO’s role and responsibility

· Draws up IEP with 3 or 4 SMART targets.

· Facilitates additional adult time to support planned interventions.

· Organises staff training as appropriate to help meet individual needs (plus implications for activities supervised by T.As).

· Co-ordinates additional support.

· Actively involves parents/carers.

· Liases with parents/carers and health professionals about the administration of medication.

· Reviews pupil’s progress.

· Involves the pupil in target setting and reviews.

· Seeks advice from outside agencies concerning specific programmes, strategies or equipment.

· Arranges access to LA support services for advice on strategies, equipment or staff training in order to provide effective intervention.

· Arranges advice and regular monitoring by the peripatetic teacher for the visually/hearing impaired.

· Liases with special school as appropriate.

School request for statutory assessment

For a very few pupils the help given by schools through School Action Plus may not be sufficient to enable the pupil to make adequate progress. It may then be necessary for the school, in consultation with the parents/carers and any external agencies already involved, to consider whether to ask the LA to initiate a statutory assessment. 
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By the time the headteacher considers requesting a statutory assessment of a pupil’s special educational needs, the school should be in a position to provide written evidence of or information about: 

· the school’s action through School Action and School Action Plus

· IEPs for the pupil

· records of regular reviews and their outcomes

· the pupil’s health including the pupil’s medical history where relevant

· National Curriculum levels
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If Statutory Assessment is considered, SENCOs should consult the document: ‘Criteria for Deciding to make a Statutory Assessment’.
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