Ealing Guidelines for Good Practice: Inclusive Action to be taken for all pupils by Secondary Schools

This guidance is for all secondary schools and sets out what Ealing Children’s Service expects schools to be offering all students in terms of an inclusive, differentiated curriculum before taking action under School Action.

Early Identification

The continued importance at secondary level of early identification and assessment for any pupil who may have special educational needs cannot be over-emphasised. Schools frequently make use of appropriate screening or assessment tools to assist them in early identification. Whatever systems are in place, however, assessment should not be regarded as a single event but as a continuing process.


(SEN Code para: 6.10 )

Assessment

Central to the work of every class and subject is a continuous cycle of planning, teaching, assessment and evaluation that takes account of the wide range of abilities, aptitudes and interests of the pupils.


 (SEN Code para: 6.3 )

Transition

All secondary schools will wish to assess all pupils’ current levels of attainment on entry in order to ensure that they build upon the pattern of learning and experience already established during the child’s primary years. Schools should make full use of information passed to them by primary schools. It is good practice for secondary schools to liaise closely with their feeder primary schools and to arrange induction days for transferring pupils in the summer term.


(SEN Code para: 6.6 and 6.8 )

Parents/Carers

Schools should be open and responsive to the expressions of concern by parents/carers and take account of information that parents/carers provide about their child.


 (SEN Code para: 6.13) 

Leadership and Management – the role of the Headteacher, Senior Leadership Team and the Governing Body is to:

· Ensure that resources are used appropriately to respond to all pupils’ diverse learning needs 

· Ensure whole school training on disability awareness has been provided.

· Ensure that the school is up-to-date with a wide range of inclusive practices

· Ensure requirements of  Disability Rights Act  are implemented and that the school has an updated accessibility plan for the period 2006-2009 and that reasonable steps have been taken to include pupils with disabilities 

· Ensure that the school has a Disability Equality Scheme with an Action Plan

· Ensure that the school has a provision map

· Ensure that continuing professional development is available for all staff 

· Ensure that the school’s behaviour policy is implemented consistently and that pupils’ responses are monitored.

· Consider setting up a school council

· Consider setting up extra curricular activities  e.g. breakfast club, homework club, lunch time clubs etc 

· Ensure that the school has an effective Equal Opportunities policy

· Ensure that all forms of bullying and harassment are challenged

· Ensure that cultural diversity is celebrated and that the guidance for challenging racist incidents is implemented 

· Ensure that effective systems are in place for identification of pupils’ needs at transfer from  primary school and at other points of transition and that records are sought and maintained

· Ensure that all school policies are inclusive and address cultural diversity

· Ensure that the day to day implementation of inclusion is monitored 

· Ensure that the day-to-day implementation of the SEN Policy is monitored and evaluated

· Ensure that agreed strategies are in place throughout the school, e g class rules, positive rewards, counselling, peer mediation / mentoring

· Ensure that merit awards and certificates of achievement, are used to recognise effort and improvement as well as attainment

· Ensure that a flexible curriculum is in place at Key Stage 4

· Check that access to the school enables all pupils to be included

· Ensure that safety issues on the premises are addressed

Background information, which needs to be taken into account as appropriate:

· Attendance/ punctuality

· Attitude/motivation

· Behavioural records are kept – frequency/severity/duration/context 

· Family circumstances (including mental health issues )

· Health/medical information ( from parents/carers, CAMHS, School Health Advisers, GPs, hospital ) 

· Length of time learning English and fluency and literacy in first language (if pupil has English as an Additional Language)*

· Motor co-ordination ( fine and gross motor skills )

· Observations from staff in a range of contexts (formal and informal observations)

· Parent/carer views

· Previous school records

· Pupil’s views –include a range of strategies to find out the pupil’s views

· Records of achievement/ Progress file/ reports from previous year

· Social services information

· Vision/hearing/ speech and language records

· Welfare concerns/ child protection issues

The identification and assessment of the special educational needs of young people whose first language is not English requires particular care. It is necessary to consider the young person within the context of their home, culture and community. Where there is uncertainty about an individual, schools should make full use of any local sources of advice relevant to the ethnic group concerned, drawing on community liaison arrangements wherever they exist.


(SEN Code para: 6:14)

Staff need to look beyond the language when identifying pupils with special educational needs. If the pupil has been learning English for two years or more and still has difficulties with learning, then that child may have special educational needs. For pupils at the earliest stage of learning English as an Additional Language, schools should refer to the document: ‘A Language in Common: Addressing English as an Additional Language’ (QCA).

Assessment

· Observations by members of staff in a range of contexts (formal and informal observations)
· KS2 SATS results and teacher assessment results and primary school records
· KS3 SATS results and teacher assessment results
· CATS results
· Assessment of pupil’s proficiency in his/her first language

· Assessment against the National Curriculum level descriptions for English, Maths and Science

· Teacher assessments in the foundation subjects

· P Scales and sub-divisions within Level 1 and 2 in English and Mathematics

· Progress against objectives in the revised PNS literacy and numeracy frameworks

Reading screening test

· Informal reading analysis – miscue/running record

· Spelling tests/spelling miscues/spelling strategies 

· Behaviour checklists

· Literacy Progress Units (materials used as assessment tools)

· Springboard 7 materials used for screening purpose

Liaison

· Effective liaison between subject teachers/form tutors/learning support staff, Connexions Personal Advisors, learning mentors and Heads of Year so that intervention strategies are implemented consistently within school

· Effective liaison between teachers and teaching assistants/ support teachers to ensure planned content of lessons, outcomes and future developments are clear

· Effective liaison between the SENCO and Heads of Department

· Effective liaison between the Learning Support department and EMA staff.

· Effective liaison with parents/carers
· Pupils’ views elicited
· Negotiation and planning with pupils about their learning /behaviour, including their targets and the review of their targets
· Effective liaison between phases of education
Managing and Maintaining an inclusive classroom environment

· Use of positive language

· Clearly defined rules that are consistently applied throughout the school (classrooms, corridors, playground, dining hall etc.).

· Clear routines, unambiguous instructions, including use of visual timetable, taskboards etc.

· Groups set up and used where appropriate to ensure that learning needs and learning styles are properly addressed

· Clear expectations of pupils’ roles and responsibilities within group work, e.g. turn-taking

· Use of learning breaks  

· An interactive teaching style including ‘wait’ time for pupils to respond

· Varying teaching approaches appropriate to different learning styles

· Appropriate furniture and layout for particular needs (where possible)

· Organisation of the teaching area to provide quiet working areas, good listening conditions and appropriate positioning of pupils

· Materials which reflect social and cultural diversity and provide positive images of race, gender and disability

· Use of  ICT, spellcheckers, calculators etc

· Health care plans in place where relevant

Teaching and Learning

· Clear learning objectives displayed on the whiteboard (with personal copies available for individual pupils as required) and stated explicitly at the start of all lessons
· Three part lesson ( starter, differentiated activities and an effective plenary )
· Appropriate differentiation including a range of tasks, the use of visual cues and alternative methods of recording. supported reading, reinforcement of key subject vocabulary 

· Opportunities for over learning and reinforcement.

·  Regular revision of previous learning

· Planning and monitoring the pace of work so that all pupils have a chance to learn effectively and achieve success

· Organisation of the teaching area to offer quiet working areas, good listening conditions and appropriate positioning for pupils

· Use of writing frames

· Key vocabulary listed on board

· Multi-sensory spelling strategies

· Multi-sensory strategies for numeracy including practical approaches and use of concrete apparatus

· A range of dictionaries, including Aurally Coded English (ACE) Dictionary

· Use of ICT and specific software to support learning

· Planned work which builds on pupils’ interests and experiences

· Targeted differentiated questioning to ensure participation of  individual pupils

· Access to a range of teaching and learning strategies, ( visual, auditory and kinaesthetic )

· Opportunities for over-learning and reinforcement

· Literacy Progress Units and Springboard 7 used as catch up programmes

· Differentiated homework

Resources

· Access to a learning mentor 

· Access to a Connexions Personal Advisor

Triggers for more intensive action at School Action:

The process of observing pupils and monitoring and recording their progress may alert teachers to areas of concern which warrant further investigation and action. This will include pupils who may have cognition and learning, communication, behavioural, emotional, social or sensory difficulties. These concerns will be recorded in the pupil’s file.

The triggers for intervention through School Action could be the teacher’s or others’ concern, underpinned by evidence, about a pupil who despite receiving differentiated learning opportunities:

· makes little or no progress even when teaching approaches are targeted particularly in a pupil’s identified area of weakness

· shows signs of difficulty in developing literacy or mathematics skills that result in poor attainment in some curriculum areas

· presents persistent emotional and/or behavioural management techniques usually employed in the school

· has sensory or physical problems, and continues to make little or no progress despite the provision of specialist equipment

· has communication and/or interaction difficulties, and continues to make little or no progress despite the provision of a differentiated curriculum.  


(SEN Code para:6:51)

 School and departmental systems for observing and assessing the progress of individual pupils should provide information about areas where a pupil is not progressing even when the teaching style has been differentiated. These observations should be enhanced by knowledge built up over time of an individual pupil’s strengths and weaknesses. Using this evidence, subject teachers may conclude that the strategies they are currently using with the pupil are not resulting in the pupil learning as effectively as possible. In these circumstances, they will need to consult the SENCO to consider what else might be done. The starting point will always be a review of the strategies being used and the way in which these might be developed. Evaluation of the strategies in place may lead to the conclusion that the pupil requires help over and above that which is normally available within the particular class or subject. Consideration should then be given to helping the pupil through School Action.


(SEN Code para:6:46)

If current rates of progress are inadequate and the need for action is evident, then schools should refer to the document: ‘Ealing Guidelines for Good Practice: School Action’ and draw up an individual education plan (IEP) for the pupil.  

.
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