Ealing Guidelines for Good Practice: Early Years Action Plus
The term ‘practitioner’ is used to denote any early years’ practitioner e.g. childminder, playgroup leader, key worker, nursery nurse, learning support assistant, teaching assistant or teacher. 

The following abbreviations have been used in this and other documents:

ASD

Autistic Spectrum Disorders

EPs

Educational Psychology Service

ESWs

Educational Social workers

IBP

Individual Behaviour Plan

ICT

Information and Communication Technology

IEP

Individual Education Plan

LA

Local Authority

PECs

Picture Exchange Communication system

PIVATS
Performance Indicators for Value Added Target Setting

PBT

Primary Behaviour Team

SEN

Special Educational Needs

SENCO
Special Educational Needs Co-ordinator

SENS 
Special Educational Needs Service for Schools

SMART
Specific, Measurable, Achievable, Realistic, Timebound

Early Years Action Plus is characterised by the involvement of external support services.

External support services can: 

· help early education providers with advice on new IEPs and targets;

· provide more specialist assessments; 

· give advice on the use of new or specialist strategies or materials;

· provide support for particular activities.

Where an early education practitioner seeks the help of external support services, those services will need to see the records on the child held by the practitioner, in order to establish which strategies have already been employed and which targets have been set and achieved.  They will then advise on new and appropriate targets for the child’s IEP and accompanying strategies.

The SENCO will again take the lead and co-ordinate action at Early Years Action Plus, drawing up an IEP and making sure the IEP is reviewed at least three times a year.

Communication and interaction:


At Early Years Action Plus, the action taken by practitioners at the previous stage intensifies.  The child has communication and/or interaction difficulties (for instance language delay or autistic spectrum disorder) and requires specific individual interventions in order to access learning.  The practitioner updates the records of the child’s communication difficulties with respect to expression (including articulation), comprehension and social use of language.  In addition, the practitioner needs to record any difficulties with personal and social interaction with other children or adults.  Practitioners may use the Foundation Stage Profile, early developmental checklists such as the Portage checklist (socialisation and language), PIVATs, or the Equals checklists (talking and communication; listening and interpreting.  Health professionals, for instance the Speech and Language Therapy Service and/or other disciplines within the Child Development Team may already be involved with the child. 

Practitioners need to pay particular care when considering children whose first language is not English.  Consultation with parents/carers or staff who use the home language will be necessary.

Practitioner intervention:
Extra support or one-to-one intervention may not be the most appropriate way of helping the child since independence needs to be encouraged.  The intervention at the previous Early Years Action is developed and intensified at Early Years Action Plus.

Intervention might comprise the following:

· increase of adult time to devise the planned intervention, and implement the specific programme through a focused IEP, which incorporates  the advice sought from outside agencies such as therapists or psychologists;

· provision of a language environment which accommodates the child’s communication skills, use of PECs and/or Makaton;

· the provision of an individualised visual timetable;

· a focused social skills programme devised for the child;  

· involving parents/carers so that interventions can be practised and reinforced at home;

· extra adult time to monitor the effectiveness of the intervention, culminating in an IEP review to be held at least termly.

N.B. See also section on sensory and/or physical needs since communication difficulties accompany hearing difficulties. 

SENCO’s role and responsibility

· draws up IEP with SMART targets linked to appropriate areas of need;

· facilitates additional adult time to support the above interventions;

· organises staff training as appropriate to help meet individual needs;

· co-ordinates and ensures best use of intervention across age groups and between key workers;

· actively involves parents/carers in the child’s programme of work;

· seeks advice from outside agencies concerning specific programmes, strategies or equipment;

· reviews child’s progress; 

· arranges access to LA support services for advice on strategies or equipment, or for staff training such that effective intervention can be provided.

N.B. The descriptive labels ‘Autism/Autistic Spectrum Disorder (ASD)/Asperger’s Syndrome’ are medical diagnoses and should not be applied to children unless such a diagnosis has been made.  Where a diagnosis has been made, the practitioner should become informed about it and the implications for early years development.  

Cognition and learning:

At Early Years Action Plus, the action taken by practitioners at the previous stage intensifies.  The child may be showing severely delayed development and may be functioning at levels very significantly below those expected for children of a similar age.

The practitioner should update the records of the child’s strengths and difficulties (using, for instance, the Foundation Stage Profile, early developmental checklists such as the Portage checklist, PIVATs, the Equals checklists).  The practitioner should collate family/health information, and report on concentration/attention span issues.  Advice from outside agencies will need to be sought at this stage.

Practitioner intervention

Extra support or one-to-one intervention may not be the most appropriate way of helping the child since independence needs to be encouraged.

Intervention might comprise the following:

· extra adult time to devise the planned intervention, through a focused IEP with a maximum of three or four SMART targets; the IEP should incorporate any strategies suggested by therapists who may know the child;

· the provision of different learning materials from earlier stages of learning (for instance early play materials/puzzles, sensory books);

· the provision of special equipment (specialised seating, toilet adaptations, adapted cutlery);

· some individual or group support (language enrichment group); 

· individualised programmes for the development of self-help skills (e.g. dressing, toileting, eating);

· involvement of parents/carers so that interventions can be practised and reinforced at home;

· extra adult time to monitor the effectiveness of the intervention, culminating in an IEP review to be held at least termly.

SENCO’s role and responsibility

· draws up IEP with SMART targets linked to appropriate areas of need;

· facilitates additional adult time to support the above interventions;

· organises staff training as appropriate to help meet individual needs;

· co-ordinates and ensures best use of intervention across age groups and between key workers;

· liaises regularly with parents/carers;

· liaises with outside agencies for one-off or occasional advice on strategies or equipment;

· reviews child’s progress;

· liaises with the relevant special school as appropriate; 

· arranges access to LA support services for  advice on strategies or equipment, for an in-depth assessment of the child’s needs, or for staff training such that effective intervention can be provided.

Behaviour, emotional and social development:


At Early Years Action Plus, the action taken at Early Years Action intensifies.  At this stage, outside agencies will be involved. The child presents increasingly persistent emotional and/or behavioural difficulties, which are not improved by the behaviour management techniques usually employed in the setting.  In the case of behaviour, emotional and social development, it is vital to liaise frequently with parents/carers to ensure as much consistency as possible.

Practitioner intervention

· records individual assessment of behaviour which is outside the norm for the group to a great degree – the records should show the frequency, intensity, duration and context of both problem behaviours and successful areas of learning;

· charts the ABC of behaviour – antecedents/behaviour/consequences – and notes in detail the triggers and consequences of unwanted behaviour;

· uses tick sheets on frequency of different behaviours;

· records assessment of learning needs noting areas of concern;

· arranges regular meetings with parents/carers to put in place a positive reward programme, emphasising the need for appropriate boundary setting and praising;

· makes changes to seating arrangements or groupings;

· helps with development of social skills and emotional maturity, by modelling and teaching appropriate use of language;

· helps in adjusting to expectations and routines, making clear to the child what is, and is not acceptable behaviour;

· is sensitive to the child exhibiting withdrawn or isolated behaviour and offers appropriate means of communication for the child (such as art or music);

· provides a safe and supportive environment;

· encourages turn taking with other children;

· encourages respect for other people and other people’s property;

· ensures the safety of the child and others as far as this is possible.

SENCO’s role and responsibility

· draws up IEP or IBP with SMART targets and reviews the targets every few weeks;

· organises increased focused adult support directed to where the problem occurs, e.g. at play, at story time, during work activities;

· organises specific skill development e.g. use of puppets, peer modelling, anger management, use of alternative means of communication;

· organises social skills activities and/or training;

· organises staff training in behaviour management;

· liaises regularly with parents/carers;

· liaises with outside agencies.

Sensory and/or physical/medical:


At Early Years Action Plus, the action taken at Early Years Action intensifies.  At this stage, outside agencies will be involved. The child has sensory or physical problems and continues to make little or no progress despite the provision of personal aids and equipment.  There is a wide spectrum of sensory, multi-sensory and physical difficulties which could affect a child’s educational progress.  Some have direct influence on the child’s development and learning; others may have implications for physical access to the curriculum, attendance (e.g. hospitalisation), stamina and emotional state.

The practitioner is responsible for updating the records of the child’s impairments/ disabling condition and notes their impact on development, learning and access to the curriculum/equipment/physical areas.  Health professionals are likely to be involved with the child.   The practitioners should also collate health information.  At Early Years Action Plus, children’s conditions may still be undergoing investigation or diagnosis and the practitioner may be required to provide information for health colleagues.  The practitioner should consider the child’s needs within the requirements of the Disability Rights Act.

Practitioner intervention

Practitioners may need to arrange the following interventions:

· an increase of adult time to devise the planned intervention and implement the specific programme through a focused IEP which incorporates the advice from outside agencies such as therapists or specialist practitioners;

· for hearing impairment ensuring that there is

· small group work to develop language skills

· regular teaching and monitoring by a specialist practitioner of the deaf

· programme to reinforce work of specialist practitioner (and/or other specialists such as speech and language therapist)

· management and use of radio aids if appropriate;

· for visual impairment ensuring that there is

· use of appropriately magnified materials (books, computer programmes, toys etc.)

· provision of pens, crayons etc with appropriate clarity/contrast for the child

· regular teaching and monitoring by a specialist practitioner of the visually impaired

· programme to reinforce work of specialist practitioner;

· programmes of work  which address cognition and learning difficulties arising from the disability;

· involving parents/carers so that interventions can be practised and reinforced at home;

· extra adult time to monitor the effectiveness of the intervention culminating in an IEP review to be held at least termly.

SENCO’s role and responsibility

· draws up IEP with SMART targets linked to appropriate areas of need;

· organises additional adult time to support the above interventions; organises staff training as appropriate to help meet individual needs (plus implications for activities supervised by non-teaching staff);

· liaises regularly with parents/carers;

· liaises with parents/carers and health colleagues about administration of medication;

· liaises with outside agencies for one-off or occasional advice on strategies or equipment

· reviews the child’s progress

· co-ordinates access to LA support services (or special school) for one-off or occasional advice on strategies or equipment, or for staff training, such that effective intervention can be provided.

For a very few children with severe and complex needs, the help given by the early years setting through Early Years Action Plus will not be sufficiently effective to enable the child to progress satisfactorily.  It will then be necessary for the setting, in consultation with the parents/carers and any external agencies already involved, to consider whether a statutory multi-disciplinary assessment may be appropriate.  
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If Statutory Assessment is considered, early years practitioners should consult the document: ‘Criteria for deciding to make a Statutory Assessment’. 

