Ealing Guidelines for Good Practice: School Action: Primary Schools

Parental Agreement

The SEN Code of Practice (para 2:10) states:

Schools must tell parents when they first identify that a pupil has SEN.

Education Act 1996

Section 317A of the Education Act 1996, quoted in the SEN Code (para 5:39 and para 6:46) places statutory duties on a school as follows:

The school has a duty to inform the child’s parents that special educational provision is being made for the pupil because the pupil has SEN.

It is the responsibility of the Governing Body to ensure that parents are informed if their child has a special educational need.  In practice, however, if the school wishes to take action at School Action for a pupil with identified special educational needs, then a meeting between the SENCO, the class teacher and the parents is necessary.  The parents’ views are noted at that meeting and careful records kept.

Parents should be informed of the action the school is planning to help the pupil make progress, and the part that they as parents can play.  Parents should be told about the function of an IEP drawn up to support the pupil and any equipment, resources or training which the school would be using.  Review procedures should be explained.  If parents do not agree, the school should try to work closely with the parents to resolve the disagreement.  At the same time, some support should be given to the pupil.

Triggers for more intensive action at School Action
Schools should make full use of information passed to them on transfer.  It is important to look for multiple sources of evidence of a pupil’s performance in different roles and situations (SEN Code para 5:7).  The process of observing pupils, monitoring and recording, the pupil’s learning characteristics, the learning environment, the task and the teaching style (SEN Code para 5:6) may alert teachers to areas of need.  These needs should be recorded.

The class teacher may consult with the SENCO for further advice if the pupil:

· Makes little or no progress compared to other children of a similar age even when teaching approaches are particularly targeted to improve the pupil’s identified areas of need.

· Continues functioning at levels significantly below those expected for pupils of a similar age using objectives specified in the Revised Literacy and Numeracy Frameworks, National Curriculum level descriptions, and standardised assessment tools (SEN Code para 5:13).

· Presents persistent monitored, emotional and/or behavioural difficulties, which are not improved by the recorded behaviour management strategies usually employed by the school.

· Has suspected or diagnosed sensory, medical or physical conditions and continues to make little or no progress despite the provision of personal aids and equipment.

· Has communication and/or interaction difficulties, and requires specific individual interventions in order to access learning.  (SEN Code para 5:44).


Then intervention at School Action may be necessary.

School Action

At School Action, inclusive action for all pupils still applies.

When a class teacher or the SENCO identifies a pupil with SEN the class teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum


(SEN Code para 5:43).

Four areas of need:

The SEN Code of Practice 2001 identifies four areas of need:

Communication and interaction; cognition and learning; behaviour, emotional and social development; sensory and/or physical/medical needs.  Pupils may have needs and requirements which fall into at least one of the four areas.  Many pupils will have inter-related needs.  The impact of these combinations on the pupil’s ability to function, learn and succeed should be taken into account.

Communication and Interaction:

The pupil has communication and/or interaction difficulties and requires specific interventions in order to access learning.  The range of difficulties will encompass pupils with speech and language delay, impairments or disorders, specific learning difficulties, such as dyslexia, dyspraxia, hearing impairment and those who demonstrate features within the autistic spectrum.

Record Keeping:

At School Action teachers build on the effective record systems in place for every pupil and ensure that further checks are undertaken in one or more of the four areas of need identified in the SEN Code of Practice.

The SENCO updates the records of the pupil’s communication difficulties with respect to expression, comprehension and social use of language.  In addition, the teacher needs to record any difficulties with personal and social interaction with peers or with others. Health professionals, e.g. Speech and Language Therapy Service and/or the Child Development Team may already be involved with the pupil.  Teachers need to pay particular attention when considering pupils with English as an Additional Language.

Parental Agreement

The SEN Code of Practice (para 2:10) states

Schools must tell parents when they first identify that a pupil has SEN.

Class Teacher’s Intervention

At School Action inclusive action for all pupils still applies.

When a class teacher or the SENCO identifies a pupil with SEN, the class teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum


(SEN Code para 5:43)

Interactive, multisensory, whole class and group approaches to teaching and learning may be appropriate.

Intervention may comprise some of the following. The class teacher:

· Identifies pupil’s strengths and weaknesses

· Identifies the triggers ( e.g. the context which causes the pupil anxiety)

· Devises the planned intervention through a focused IEP or Group Education Plan with a maximum of three or four SMART targets; the IEP or Group Education Plan should incorporate any strategies suggested by therapists who may know the child

· Ongoing elicitation of pupil’s views

· Access to an individual work station

· A distraction free environment

· A structured routine to the session with a plan of action when changes to the routine are introduced

· Provides visual timetables and photographs

· Provides a language environment which accommodates the pupil’s communication skills;  instructions may need to be simplified and accompanied by visual cues or by demonstration;  specific vocabulary may need to directly taught.  The pupil’s comprehension is monitored

· Encourages structured group work and peer interaction with a pupil who finds it hard to participate verbally

· Increases access to ICT

· Alternative strategies for recording work e.g. scribe, tape recorders

· Enhanced pastoral support e.g. social stories, circle of friends

· Explicit social skills teaching

· Involves parents/carers so that interventions can be practised and reinforced at home

· Monitors the effectiveness of the intervention, culminating in an IEP review to be held at least termly

SENCO’s Role and Responsibility:

· Collates family, health information
· Raises staff awareness
· Organises staff training as appropriate to help meet individual needs
· Draws up IEP or Group Education Plan with 3 or 4 SMART targets clearly matching areas of need (SEN Code para 5:51)
· Manages teaching assistants to support the above interventions
· Co-ordinates provision for pupils ensuring best use of intervention across age groups and between key workers
· Liaises regularly with parents/carers
· Liaises with outside agencies with one-off or occasional advice on strategies or equipment
· Reviews pupil’s progress
· Ongoing elicitation of pupil’s views, involving pupil in discussions about targets and progress reviews
· Arranges access to the LA support services for staff training so that effective intervention can be provided without the need for regular or on-going input from external agencies. (SEN Code para 5:32)
N.B. The descriptive labels Autism/Autistic Spectrum Disorder (ASD) and Asperger’s Syndrome are medical diagnoses and should not be applied to pupils unless a medical diagnosis has been made.  Where a medical diagnosis has been made, the teacher should become informed about the medical diagnosis and the implications for a pupil’s classroom management, learning and social development.

Cognition and Learning:
Pupils who demonstrate features of moderate, severe or profound learning difficulties or specific difficulties such as dyslexia or dyspraxia, require specific programmes to aid progress in cognition and learning.

Record Keeping:

At School Action, teachers build on the effective record systems in place for every pupil and ensure that further checks are undertaken in one or more of the four areas of need identified in the SEN Code of Practice

The SENCO updates the records of the pupil’s cognition and learning difficulties.

The records for a pupil with SEN should include information about the pupil’s progress and behaviour from the school setting and previous schools, from the parents, from health and social services.  It should include the pupil’s own perception of any difficulties and how they may be addressed (SEN Code para 5:25).  The information collated should reveal an overall picture of the pupil’s strengths and weaknesses.  Teachers need to pay particular attention when considering pupils with English as an additional language.

Parental Agreement

The SEN Code of Practice (para 2:10) states:

Schools must tell parents when they first identify that a pupil has SEN.

Class Teacher’s Intervention:

At School Action, inclusive action for all pupils still applies.

When a class teacher or the SENCO identifies a pupil with SEN, the class

teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum (SEN Code para 5:43). 

Interactive, multisensory, whole class and group approaches to teaching and learning may be appropriate.

Intervention might comprise some of the following.  The class teacher

· Identifies pupil’s strengths and difficulties

· Analyses pupil’s learning strategies in the areas of literacy/numeracy

· Assesses learning needs including National Curriculum levels

· Assesses literacy and numeracy skills

· Devises the planned intervention through an IEP or Group Education Plan with a maximum of three or four SMART targets and incorporating strategies suggested by therapists/outside agencies

· Implements Catch Up Programme and/or Wave Three mathematics intervention

· Ongoing elicitation of pupil’s views

· Provides clear instructions, checking that the pupil has understood

· Breaks tasks down into small achievable steps

· Allows regular learning breaks e.g. Brain Gym activities

· Encourages and values oral skills

· Encourages cursive writing

· Provides multisensory learning materials (e.g. plastic letters)

· Increases access to ICT(e.g. phonetic spell checker, tape recorder)

· Provides some individual and group support, including peers e.g. paired reading, proximity to a study buddy

· Provides alternative strategies for recording work (e.g. scribe, computer)

· Develops organisational skills e.g. writing frames, mind mapping

· Increases opportunities for over learning and reinforcement

· Involves parents/carers so that interventions can be practised and reinforced at home

· Monitors the effectiveness of the intervention, culminating in an IEP review to be held at least termly

SENCO’S role and responsibility

· Draws up IEP or Group Education Plan with 3 or 4 SMART targets clearly matching areas of need (SEN Code para 5:51)
· The IEP or Group Education Plan should incorporate any strategies suggested by therapists who may know the child
· Manages Teaching Assistants to support multisensory teaching and learning approaches
· Organises staff training as appropriate, to raise staff awareness and provide training regarding strategies to help meet individual needs
· Liaises regularly with parents/carers
· Ongoing elicitation of pupil’s views, involving pupil in discussions about targets and progress reviews
· Reviews of progress including specific and detailed analysis of pupil’s learning profile e.g. phonic skills, key words, progress against PNS literacy and numeracy objectives etc.
· Liaises with outside agencies and/or arranges access to the LA support services for one-off verbal or occasional advice on strategies or equipment or for staff training so that effective intervention can be provided without the need for regular or on-going input from external agencies
Behaviour, emotional and social development
Pupils who demonstrate features of emotional and behavioural difficulties may exhibit withdrawn or isolated, disruptive, disturbing, hyperactive behaviours and lack concentration.  These difficulties persist and are not improved by positive key relationships and behaviour management strategies within the school.  Those with immature social skills, and those presenting challenging behaviours arising from other complex special needs may require help or counselling and in particular a safe and supportive environment.

Parental Agreement

The SEN Code para 2:10 states:

Schools must tell parents when they first identify that a pupil has SEN.  

In the case of behaviour, emotional and social development, it is vital to maintain a positive and frequent dialogue with parents/carers to ensure as much consistency as possible.

Record Keeping

At School Action teachers build on the effective record systems in place for every pupil and ensure that further checks are undertaken in on or more of the four areas of need identified in the SEN Code of Practice.

The SENCO updates the records of the pupil’s emotional and behavioural difficulties.  The pupil record should include information about the pupil’s progress and behaviour from the school setting and previous school; from the parents and from health and social services.  It should include the pupil’s own perception of any difficulties and how they may be addressed (SEN Code para 5:25)

Class Teacher Intervention

At School Action, inclusive action for all pupils still applies.

When a class teacher or the SENCO identifies a pupil with SEN, the class

teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum

(SEN Code para 5:43). 

Intervention might comprise some of the following.  

· Identifies behaviour difficulties

· Records individual assessment of behaviour which is outside the norm for the group.  The records should show the frequency, intensity and context of both problems and successful areas

· Learning needs assessed and actioned

· Ongoing elicitation of pupil’s views

· Makes changes to seating arrangements or groupings as appropriate

· Provides a safe and supportive environment

· Enhances self esteem

· Encourages friendship with peers

· Encourages turn taking with other children

· Helps with development of social skills and emotional maturity(e.g. practising the social language of ‘please’ and ‘thank you’)

· Gives the pupil choices

· Uses actions to make messages clear

· Helps in adjusting to expectations and routines, indicating what is and what is not acceptable behaviour

· Holds meetings with parents to put in place a positive reward programme

SENCO’S role and responsibility

· Records any relevant family and health information
· Draws up IEP or Group Education Plan with 3 or 4 SMART targets clearly matching areas of need and reviews the targets every few weeks
· Ongoing elicitation of pupil’s views, involving pupil in discussions about targets and progress reviews
· Manages Teaching Assistants to provide focused adult support directed to where the problem occurs e.g. at dinner time, play time, during a lesson.
· Organises specific skill development activities e.g. anger management groups, peer modelling, use of puppets
· Organises social skills activities
· Organises staff training in behaviour management
· Liaises with outside agencies

Sensory and/or physical/medical

The pupil has sensory or physical needs, and continues to make little or no progress despite the provision of personal aids and equipment.  There is a wide spectrum of sensory, multi-sensory and physical needs that could affect a pupil’s educational progress.  Some have a direct influence on the child’s development and learning; others may have implications for physical access to the curriculum, attendance (e.g. hospitalisation) stamina and emotional state.

Record Keeping

The class teacher updates the records of the pupil’s impairments/disabling condition and notes their impact on development, learning and access to the curriculum/equipment/physical areas.  Health professionals are likely to be involved with the pupil, possibly in an advisory role.  The class teacher should collate health information.  Some pupil’s may still be undergoing investigation or diagnosis and the teacher may be required to provide information for health colleagues.  The class teacher should consider the pupil’s needs within the requirements of the Disability Discrimination Act.

Parental Agreement

The SEN Code (para 2:10) states:

Schools must tell parents when they first identify that a pupil has SEN.

Class Teacher Intervention

At School Action, inclusive action for all pupils still applies.

When a class teacher or the SENCO identifies a pupil with SEN, the class

teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum (SEN Code para 5:43). 

Intervention might comprise some of the following:

· Identifies pupil’s strengths and weaknesses

· Devises the planned intervention through a focused IEP with a maximum of three or four SMART targets; the IEP should incorporate any strategies suggested by therapists who may know the child.

· Ongoing elicitation of pupil’s views

· Activities appropriate to the pupil’s stamina

· A quiet environment for rest

· Activities which encourage personal independence

· Interventions appropriate for cognition and learning difficulties arising from sensory or physical disability

· Ensures pupil is seated appropriately e.g. height of furniture

· Trained in use of special equipment e.g. posture packs

· Ensures pupil has access to this equipment

· If the condition is physically unusual or follows from an accident – preparing other pupils for the management of the implications

· Re-establishes social links with peers after absences

· Provides materials which engage more than one sense where appropriate e.g. tactile and kinaesthetic

· Appropriate seating and lighting so pupil can both hear the teacher and see the teacher’s face

· Provides appropriate acoustic conditions e.g. carpeted area, curtains, sound field systems to modify the noise in the classroom

· Lists key words on new subjects on the board

· Summarises key points on board or overhead projector, personal copy for pupil, where appropriate

· Additional visual aids to explain verbal curriculum (if hearing impaired)

· Provides further demonstration and simplification of verbal content (if visually impaired)

· Uses low vision aids where appropriate, e.g. spectacles, magnifiers

· Follows advice re teaching and learning strategies from appropriate SENS team member

· Monitors the effectiveness of the intervention, culminating in an IEP review to be held at least termly

SENCO’s Role and Responsibility

· Gathers relevant medical information regarding the pupil’s visual difficulties and/or audiological information about the pupil’s hearing loss and the implication for teaching and learning and managing in the school environment.

· Draws up IEP with 3 or 4 SMART targets clearly matching areas of need (SEN Code para 5:51) and ensures IEP is reviewed termly

· Elicits pupil’s views, involving pupil in discussions about targets and progress reviews

· Manages Teaching Assistants to support the above interventions

· Organises staff training as appropriate to meet individual needs

· Liaises regularly with parents/carers

· Liaises with outside agencies including health professionals

· Briefs staff about needs of pupil including details of health care plan e.g. administration of medication

· Raises staff awareness of emotional social and educational implications of physical or medical conditions

· Staff trained in and aware of purpose of special equipment e.g. posture pack

· Ensures enhanced pastoral support including circle of friends

· Ensures access to multi-sensory teaching and learning approaches

· Teaches appropriate management of hearing aids (if worn)

· Ensures appropriate acoustic conditions

· Coordinates the use of low vision aids where appropriate, e.g. magnifiers

· Advises on adapted learning material: appropriate print size, clear labelling, high contrast writing materials, highlighters, taped materials to support print out of ICT e.g. CCTV or magnifier program on computer

· Advises on appropriate seating and lighting in class and corridors

· Advises on physical layout of school to ensure safety e.g. railing on stairs, steps outlined in white

· Seeks advice from SENS regarding one off occasional advice on strategies and equipment for staff training so effective intervention can be provided without the need for regular or on-going input from external agencies for pupils with visual or hearing impairment.  SENS coordinates an outreach service for pupils with physical needs.

