Ealing Guidelines for Good Practice: 
School Self-Evaluation: Primary Schools

Setting the context for inclusion

The National Curriculum 2000 gives statutory guidance on inclusion, requiring teachers to have due regard to three principles for planning and teaching:

· setting suitable learning challenges;

· responding to pupils’ diverse learning needs; 

· overcoming potential barriers to learning;

Evaluating Educational Inclusion, (OFSTED 2000) defined an inclusive school as follows:

An educationally inclusive school is one in which the teaching and learning, achievements, attitudes and the well-being of every young person matter. This shows, not only in their performance, but also in the ethos and willingness to offer new opportunities to pupils who may have experienced previous difficulties. This does not mean treating all pupils in the same way, rather, it involves taking account of pupils’ varied life experiences and needs. 

The SEN and Disability Act 2001 provides statutory guidance on inclusion with regard to pupils with disabilities. This places a requirement on schools:

· not to treat disabled pupils ‘less favourably’;

· to make reasonable adjustments to ensure that disabled pupils are not at a substantial disadvantage; and

· to draw up plans to show how over time, they will increase access to education for disabled pupils  (school accessibility plans)

Every child Matters (2004), Removing Barriers to Achievement, the Government’s Strategy for SEN (2004), the revised OFSTED framework in 2005 and Higher Standards, Better Schools for All (2006) have all strengthened the need for inclusion to be an integral part of whole school self-evaluation and school improvement. The school self-evaluation form (SEF) requires schools to provide robust evidence to support judgements made with regard to inclusion.

The School Improvement Cycle

The cycle of school improvement is based on the following five stage model:-

1. How well are we doing? School self-evaluation which will entail examination of assessment, attendance and exclusion data. Schools should examine prior and current attainment and progress data with reference to gender, year group, ethnicity and type of SEN/LDD

2. How well should we be doing? Use of school self-evaluation to compare current practice with best practice.

3. What more can we aim to achieve? Identification of strengths and areas for development, focusing on learning and teaching. Agreeing priorities for improvement.

4. What must we do to make it happen? Formulation of focussed action plan with clearly defined outcomes

5. What will it look like when we have succeeded and how will we know? Evaluation of progress and impact against success criteria

As part of the self-review process, schools will systematically gather data and evidence of performance, including the views of pupils and parents/carers. Schools should assess and review the progress and performance of pupils with special educational needs/learning difficulties and/or disabilities (SEN/LDD) against OFSTED and/or other good practice criteria.

School self-evaluation is informed by effective monitoring and pupil tracking across subjects, year groups and key stages. Schools will need to examine contextual factors such as gender, ethnicity, FSM and type of special educational need in order to make judgements regarding the progress and performance of individuals and cohorts of pupils with SEN/LDD. It is important that schools look at underlying patterns of attainment and examine rolling averages and National Curriculum assessment points scores alongside value added measures. Schools may wish to use tools such as the Pupil Achievement Tracker (PAT), RAISEonline and/or the Fischer Family Trust to examine value added trend analysis and attainment data.

Schools may wish to enhance their self-evaluation processes through the use of the Primary National Strategy (PNS) online self-evaluation toolkit. The toolkit is available to all schools and is based on the National College for School Leadership continuum ‘focusing, developing, establishing, enhancing’. The PNS toolkit supports the process of identifying evidence to inform judgements for the school self-evaluation form (SEF). There are prompts for action within the toolkit and links to supporting materials which will facilitate development. One of the strands in the toolkit focuses on intervention.

In addition to the review of performance data, school self-evaluation is informed by information derived from auditing the school’s provision for pupils with SEN/LDD. Drawing up a provision map will enable the school to demonstrate to parents/carers, OFSTED and the Local Authority that effective provision is being made for pupils with SEN/LDD.

A number of tools exist to assist schools with self-evaluation regarding inclusion. See below:-

· Evaluating Educational Inclusion (OFSTED 2000)

· Fischer Family Trust

· Implementing the Disability Discrimination Act in schools and early years settings (DfES 2006)

· Index for Inclusion (Centre for Studies on Inclusive Education (CSIE), 2002)

· Pupil Achievement Tracker

· Primary National Strategy online self-evaluation toolkit

· RAISEonline 

· Special educational needs and disability: towards inclusive schools (OFSTED 2004)

· Ealing’s monitoring/self-evaluation tool for SEN 

School ______________________ Monitored by ______________________  Date _______/ ______/ _______

	Focus
	Key Questions
	In place         Underway              Needs urgent action

	Leadership

and 

Management

(Headteacher

and SLT)

(Governors)
	· All staff recognise their responsibilities towards all pupils

· SEN/Inclusion are highlighted in the school improvement plan

· There has been training on SEN/Inclusion for staff to meet the needs of all pupils

· There has been training on disability legislation and disability awareness

· The SENCO has drawn up an SEN action plan

· The SEN/Inclusion Policy has been reviewed within the last year

· An Access Plan and a Disability Equality Scheme are in place.  (Please provide copies)

· A provision map is in place. (Please provide a copy)

· The IDP is highlighted in the School Improvement Plan and there is an IDP action plan (Please provide a copy)

· Other school policies link with the SEN Policy

· The SENCO has led CPD for SEN/Inclusion over the past academic year

· Staff CPD for SEN/Inclusion is planned for the next year

· The role of the TA is developed through CPD and Performance Management

· SLT monitors SEN provision regularly

· SEN funding is allocated between staff, resources (equipment/materials) and staff professional development

· There is an SEN budget breakdown

· There is a named governor for SEN/Inclusion who takes the lead on the governing body

· Governors are fully aware of their responsibilities and actively promote SEN/Inclusion

· The governing body monitors SEN provision in the school and outcome measures for pupils with SEN are scrutinised

· There is a designated teacher responsible for Looked After Children
	


School ______________________ Monitored by: ______________________  Date _______/ ______/ _______

	Focus
	Key Questions
	In place         Underway              Needs urgent action

	Assessment –

Data Analysis

and target

setting

Pupils
	· Data from the Foundation Stage Profile is used for screening and planning next steps

· Termly/twice yearly target-setting takes place for all pupils

· Target-setting for pupils with SEN is integrated into the whole school target setting process

· The group of pupils with special educational needs is fully analysed with regard to gender, ethnicity, mobility, year group and need

· Assessment data is shared with other members of staff

· End of Key Stage data is shared with other members of staff

· Baseline assessment procedures are in place to assess the attainment of pupils who arrive in school during the school year

· The documents ‘Using the P Scales’ and ‘Performance – P level Attainment Targets 2007’ have been introduced to staff and are used for moderation purposes 

· The document ‘Performance - P Level Attainment Targets’ is used throughout the school as appropriate to gauge pupils’ attainment and progress

· Tracking systems for pupils with SEN are robust

· Pupils with SEN make good progress.  How do you know?

· Pupils contribute to target-setting and reviewing their targets on IEPs and attend and contribute to reviews if appropriate

· Pupils contribute to their Annual Reviews and attend as appropriate

· There are well-developed procedures to ensure that all appropriate pupils benefit from Pastoral Support Plans and Personal Education Plans and parents/carers and pupils are fully involved in their development and review

	


School ______________________ Monitored by:   ______________________  Date _______/ ______/ _______

	Focus
	Key Questions
	In place          Underway             Needs urgent action

	Role of the SENCO

Management of Teaching Assistants

Parents/carers

	· The SENCO has specific SEN qualifications (please note)

· The SENCO has a TLR and is a member of the SLT

· Roles and responsibilities of members of the SEN/Inclusion team are understood by all involved

· The SENCO works collaboratively with subject leaders/co-ordinators

· The SENCO knows about the resources/funding streams available to the school

· The SENCO takes an active part in financial decisions

· The SENCO has adequate non-contact time to undertake the role

· Targets for pupils’ IEPs at School Action and School Action Plus are written collaboratively by teachers and the SENCO

· Tracking systems are in place for monitoring the progress of pupils with SEN

· The progress made by pupils with SEN is monitored carefully and value added measures gauged

· There is a clear line management structure for the SEN support staff and regular meetings are held

· There is Performance Management for TAs

· TAs are included in staff training where relevant

· TAs are given the opportunity to work collaboratively with class teachers,  have time to take part in planning or to be fully informed about planning and have time to  feed back to teachers following support or delivery of interventions

· Parents/carers have access to advice and high quality information including outcome measures

· Parents/carers are actively involved with developing IEPs and a good percentage 80% or more, attend reviews of progress

· Parents/carers are satisfied with their child’s progress
	


 School ______________________            Monitored by:     _____________________  Date _______/ ______/ _______

	Focus
	Key Questions
	In place          Underway             Needs urgent action

	Teaching and Learning

Resources

Attitudes & Behaviour
	· A policy for teaching and learning is in place which encourages high and sustained expectations and good classroom management as explained by Quality First Teaching

· The teaching and learning policy includes guidance on the teaching of literacy, numeracy and meeting the needs of  those who face barriers to learning

· The curriculum for pupils with SEN/D is differentiated along the lines of the 3 waves of intervention. (See provision map)
· Realistic targets are set on IEPs, they are shared between all teachers and have a positive impact on teaching linked to AFL

· Setting takes place in certain year groups and subjects

· The impact of any setting on the attainment of pupils with SEN is carefully monitored

· There are rigorous systems in place for checking and reporting pupil attendance and punctuality

· The requirements of statements are met in full

· There is clarity about how resources are deployed to address the learning needs of individuals as well as groups of pupils (see budget breakdown)

· An annual audit takes place to gauge the quality and quantity of materials, books, software and equipment to promote inclusion

· The SENCO works collaboratively with the person responsible for behaviour/pastoral issues within the school

· Data about attitudes and behaviour of pupils identified as having SEN is analysed across the school

· Any issues which have been identified are addressed

· There have been no permanent exclusions in the last 12 months

· Few, if any, fixed term exclusions have taken place in the last 12 months

· Data about the number of pupils with SEN who are excluded is analysed

· Strategies are put in place to address any identified issues

· Attendance figures for pupils with SEN.  Is attendance 94.7% or above?
	


Special educational needs and disability - Towards inclusive schools (OFSTED 2004)

Criteria for self-evaluation
The criteria set out below have been adapted from those used in the OFSTED survey visits. They are offered as a contribution to the process of school self-evaluation of the effectiveness of provision for SEN in mainstream schools.

Pupils make good progress in relation to their starting points and their achievements are in line with those of pupils with similar difficulties and circumstances.

Supporting criteria:

· at least 80% of pupils make the nationally expected gains of two levels at Key Stage 2 and one level at Key Stage 3

· 78% of pupils who begin Key Stage 2 at level 1 in English achieve level 3 by the end of Key Stage 2

· at least 34% of pupils below Level 2 in English in Year 7 make a one-level gain by the end of Key Stage 3 and 55% of pupils at level 2 make this gain

· pupils withdrawn for substantial literacy support make an average of double the normal rate of progress

· the attendance of pupils with special needs is good (above 92%) and unauthorised absence is low.

The curriculum enables all pupils to learn and prepares them for the next stage of education and for the opportunities and responsibilities of adult life.

Supporting criteria:

· sensitive allocation to teaching groups and careful modification of the curriculum, timetables and social arrangements

· the pupils whose reading ages fall below their peers have access to special help

· the curriculum is reviewed annually in the light of a regular audit of pupils’ needs and the school responds to the outcomes of the review by establishing additional and/or different programmes of study to meet their needs

· plans to innovate are included in the school disability access plan

· partnerships between mainstream and special schools focus on the development of the curriculum and teaching and enhance the opportunities available for pupils in both mainstream and special schools.

The teaching enables the pupils to learn and inspires them to think for themselves and enjoy learning.

Supporting criteria:

· there is widespread awareness among staff of the particular needs of pupils and understanding of practical ways of meeting those needs in classrooms

· assessment is regular and thorough and is used to plan future work and help pupils understand how they can improve

· teachers have high expectations of what can be achieved and set challenging targets

· lessons use appropriate methods to ensure pupils learn and enjoy their work

· suitable resources including information and communication technology are available to enable access to the curriculum.

The pupils make a positive contribution to the school community.

Supporting criteria:

· there is an active approach to personal and social development, as well as to learning, in the school, especially to lessen the effects of the divergence of social interests between older pupils with SEN and their peers

· all pupils learn about disability issues

· pupils with SEN have a voice in the school which is heard regularly

· pupils with SEN are able to participate fully in the life of the school

· there are well-defined and consistently applied approaches to managing difficult behaviour.

The school reviews its policy and practice on inclusion and acts on the findings to increase the range and diversity of the pupils admitted and retained and to promote good achievement by them.

Supporting criteria:

· the school monitors its admissions and exclusions and analyses the information, together with the LEA, in relation to placements in other schools

· pupils with disabilities whose parents request a place at the school are admitted wherever possible and the school makes reasonable adjustments to include them in the life of the school

· there is careful preparation of placements, covering the pupils with SEN, their peers in school, parents and staff, with careful attention to the availability of sufficient suitable teaching and personal support

· trends over time in National Curriculum and other assessments are analysed in the context of available data about comparative performance and are scrutinised

· pupils’ work is regularly discussed and the quality of teaching of pupils with SEN is regularly observed

· evaluation of the quality of the provision is linked to the information about the outcomes for pupils

· those responsible are held to account for the quality of the provision and plans to improve the outcomes are implemented

· the school integrates its systems and procedures for pupils with SEN (including arrangements for assessment, recording and reporting) into the overall arrangements for all pupils

· deliberate steps are taken to involve parents of pupils with SEN as fully as possible in decision-making, keeping them well informed about their child’s progress and giving them as much practical support as possible.

