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	Overall effectiveness of religious education provided in the school

	Outstanding
	· RE teaching is outstanding. Achievement is at least good or improving rapidly across a wide range of aspects of the subject. 

· The curriculum is rich, relevant and engaging, with a strong programme of enrichment activities which bring the world of religion and belief alive for pupils. At Key Stage 4 strong and effective provision is made to provide pupils with the opportunity to accredit their achievement in RE. 

· RE makes an outstanding contribution to the development of pupils’ literacy and oracy skills. 

· Subject leadership is exceptional and promotes a culture of high expectations and reflective practice. 
· Pupils develop a sense of passion and commitment to RE, linking their study of religion and belief to their own lives. 

· RE makes an outstanding contribution to pupils’ spiritual, moral, social and cultural development. 

	Good
	· Pupils benefit from RE teaching that is at least good. This promotes very positive attitudes to learning and ensures that achievement in the subject is at least good. 

· The RE curriculum is broad and balanced, with a good programme of enrichment activities to extend pupils’ interest in the subject. At Key Stage 4 pupils have good opportunities to accredit their achievement in RE. 

· Pupils develop a wide range of investigating and evaluative skills which stimulate their interest in, and engagement with, the world of religion and belief. 

· The subject makes a good contribution to the promotion of pupils’ literacy and oracy skills. 

· Pupils recognise the value of the subject and can see its relevance in their own lives. 

· The subject makes a good contribution to pupils’ spiritual, moral, social and cultural development. 

	Satisfactory
	· RE in the school requires improvement because one or more of the key judgements for achievement; the quality of teaching; the curriculum; and the quality of leadership and management of RE requires improvement. 

	Inadequate
	RE in the school is likely to be inadequate if any of the following are judged to be inadequate: 

· the achievement of pupils in RE 

· the behaviour and safety of pupils in RE 

· the quality of teaching in RE 

· the quality of curriculum including a failure to meet statutory requirements 

· the leadership and management of RE 

and in addition: 

· there are important weaknesses in the promotion of pupils’ spiritual, moral, social and cultural development resulting in a poor climate for learning in RE, where pupils or groups of pupils are unable to flourish. 

	Achievement of pupils in RE

	Outstanding
	· Pupils have an outstanding level of religious literacy. 

· The development of their ability to engage with a range of ultimate questions about the meaning and significance of existence is excellent. 

· The development of their ability to ask significant questions about, and show an impressive understanding of, issues related to the nature, truth and value of religion is impressive. 

· They develop a strong understanding of how the beliefs, values, practices and ways of life within any religion cohere. 

· Pupils show exceptional independence; they can think for themselves and take the initiative in, for example, asking questions, carrying out their own investigations, evaluating ideas and working constructively with others. 

· They show significant levels of originality, imagination or creativity in their responses to their learning in RE. 

· Pupils show impressive achievement in linking their study of religion and belief to their exploration of more personal reflections on issues of meaning and purpose. 
· Their progress is outstanding across a wide range of religions, beliefs and investigations. 

	Good
	· Pupils have a good level of religious literacy. 

· The development of their ability to discuss and respond to a range of ultimate questions about the meaning and significance of existence is good. 
· The development of their ability to ask significant questions about, and show an impressive understanding of, issues related to the nature, truth and value of religion is also good. 
· They are developing a good grasp of how the beliefs, values, practices and ways of life within any religion cohere. 
· Pupils show independence; they can think for themselves and take some initiative in, for example, asking questions, carrying out investigations and working with others. 
· They show some originality, imagination or creativity in their responses to their learning in RE. 
· Pupils understand how their study of religion and belief has relevance for their own lives. 
· Their progress is good across a wide range of religions, beliefs and investigations. 

	Satisfactory
	· Pupils have a range of knowledge and understanding of religion and belief but this is relatively superficial. 

· Pupils engage in the study of religion and belief but their skills of enquiry are limited and they are often too dependent on the teacher to make progress. 

· Their ability to talk about questions that arise from their study of RE is limited. 

· While pupils can make basic connections between the study of religion and belief and their personal lives, their level of thinking is limited. 

· Pupils show some, albeit limited, interest in RE. 

	Inadequate
	· Pupils do not have an appropriate range of knowledge and understanding of RE 

· Pupils rarely show the ability to work independently or take the initiative in RE. They rarely apply any higher- level skills as appropriate to their age and ability. 

· They rarely demonstrate creativity or originality in their RE work. They often lack interest and enthusiasm for RE. 

· Pupils cannot link their study of religion and belief to their exploration of more personal reflections on their own lives. 

· Progress is made only across a narrow range of religions, beliefs and investigations. 

	Quality of teaching in RE

	Outstanding
	· Teachers communicate high expectations, enthusiasm and passion about RE to pupils. 

· Teachers ensure pupils have a clear grasp of the purpose and direction of their learning and how it is extending their subject understanding. 

· Teachers have a high level of confidence and expertise both in terms of their specialist knowledge and their understanding of effective learning in RE. 

· Pupils secure outstanding progress due to carefully planned, imaginative lessons. 

· Excellent use is made of a very wide range of engaging and imaginative resources and teaching strategies to stimulate pupils’ active participation in their learning and secure outstanding progress across all aspects of RE. 

· Questioning and activities challenge pupils to explore beyond the surface and engage with the deeper meaning and significance of religion and belief 

· Pupils become critical enquirers into the world of religion and belief as a result of teachers encouraging pupils to ask their own questions about issues arising from their study. 

· Pupils forge strong links between their study of religion and belief and their exploration of more personal reflections on issues of meaning and purpose, because teachers consistently plan and deliver RE very effectively. 

· Teachers ensure that pupils are actively involved in a clear process of enquiry which secures a progressive, structured development of their understanding of RE. 

· Assessment and marking engage pupils in a dialogue about their progress and how to extend their understanding and skills. Planning is skilfully adjusted to take account of the outcomes of assessment in order to meet the diverse needs of all the pupils. 

	Good
	· Teachers have a clear understanding of the value of RE which they communicate effectively to pupils. 

· They have a confident level of specialist expertise which they use well in planning and teaching RE. 

· Pupils secure good progress due to well-planned, interesting lessons. 

· Teachers ensure pupils have a clear understanding of the purpose of their learning. 

· As a result, they use an appropriate range of resources and teaching strategies to promote good learning across all aspects of RE. 

· Pupils are able to forge links between their study of religion and belief and their exploration of more personal reflections on issues of meaning and purpose, due to teachers usually planning and delivering RE effectively. 

· Questioning is used well to prompt pupils to think below the surface of religion and belief. 

· Teachers ensure that pupils are usually involved in a process of learning which incorporates the skills of enquiry and reflection. 

· Assessment and marking provide pupils with a clear understanding of their progress in RE and how to improve. Planning is adjusted to take account of the outcomes of assessment. 

	Satisfactory
	· Teachers understand how to maintain pupils’ interest in RE but do not sustain this in all the lessons. 

· Teachers explain the purpose of the lesson but do not always relate this to the wider context of the pupils’ learning in RE. 

· Teachers use their subject expertise to plan well-organised lessons and manage tasks effectively but do not always ensure all pupils are challenged by the activities. 

· Questioning is used to check pupils’ understanding and progress but does not always challenge or extend their thinking. 

· Pupils’ subject understanding is limited because teachers tend to focus attention on managing tasks. 

· While tasks are well managed there is insufficient opportunity for pupils to take responsibility for their learning, asking their own questions and coming to their own conclusions. 

· Teachers provide opportunities for orderly discussion of issues but do not always ensure pupils develop the skills of effective, reasoned argument. 

· Work is marked routinely, providing some feedback, but this is not focused sufficiently on helping pupils understand how to improve. 

	Inadequate
	· Pupils are bored in lessons, disengage and fail to appreciate the value of RE, due to teaching that fails to engage pupils. 

· Resources or teaching strategies fail to promote effective subject learning, because teachers’ subject expertise is limited and, as a result, they do not provide the resources or teaching strategies to promote effective subject learning. 

· Teachers do not plan and deliver RE to enable pupils to identify any connections between their study of religion and belief and their exploration of more personal reflections on issues of meaning and purpose. 

· Teachers do not ensure that lessons are structured around the development of skills of enquiry and reflection. 

· Assessment is very limited and ineffective and does not enable pupils to make progress. 

	Quality of the curriculum in RE, including cross-curricular links

	Outstanding
	· The imaginative and stimulating RE curriculum is skilfully designed to match the full range of pupils’ needs. 

· The curriculum is built around the progressive development of pupils’ knowledge, understanding and skills of RE. 

· Excellent links are forged, through first-hand experience and/or through the use of ICT, to provide pupils with exciting and challenging opportunities to engage with the reality and diversity of religion and belief in the modern world. 

· The overall curriculum for RE secures a highly effective balance and breadth of study in relation to the agreed syllabus or equivalent expectations. 

· The curriculum has a clear rationale based on developing pupils’ skills of enquiry into the world of religion and belief. 

· Secondary schools provide a diversity of RE programmes, including opportunities to accredit pupils’ learning across all ability groups. 

· Highly effective links are forged with other areas of the curriculum, for example English, science, the other humanities and the arts, to enable pupils too see connections between RE and their wider learning. 

· All aspects of pupils’ spiritual, moral, social and cultural development in the context of RE are at least good, and most are outstanding. 

	Good
	· The overall curriculum secures a good balance and breadth of study in relation to the agreed syllabus or equivalent expectations and is well informed by current initiatives in RE. 

· The curriculum is designed to match the range of pupils’ needs and ensure that pupils build effectively on the previous learning. 

· Good links are forged, through first-hand experience and/or through the use of ICT, to provide pupils with opportunities to engage with the reality and diversity of religion and belief in the modern world. 

· The curriculum is built around enquiry into key questions and ideas, providing a good context for pupils’ acquisition of subject knowledge. 

· Secondary schools provide good opportunities to accredit pupils’ learning in RE. 

· Good links are forged with other areas of the curriculum, for example English, science, the other humanities and the arts, to enable pupils too see connections between RE and their wider learning. 

· All aspects of pupils’ spiritual, moral, social and cultural development in the context of RE are at least good. 

	Satisfactory
	· The overall curriculum for RE secures a reasonable balance and breadth of study in relation to the agreed syllabus or equivalent expectations. 

· Coverage of content tends to overemphasise acquisition of knowledge rather than development of deeper levels of understanding. 

· Links between the study of religion and the pupils’ reflection on their own experiences are sometimes tenuous and lack depth. 

· Limited links are forged, through first-hand experience and/or through the use of ICT, restricting the opportunities for pupils to engage with the reality and diversity of religion. 

· Schemes of work are in place but links between topics are unclear and do not always build pupils’ understanding or skills effectively 

· Few links are forged with other areas of the curriculum and, as a result, pupils do not make many connections between RE and their wider learning. 

· Secondary schools make some provision to accredit pupils’ learning. 

· Pupils’ spiritual, moral, social and cultural development in the context of RE is limited. 

	Inadequate
	· The curriculum does not ensure all pupils receive their statutory entitlement to RE and does not secure continuity in their learning. 

· The overall curriculum for RE does not provide a reasonable balance and breadth of study in relation to the agreed syllabus or equivalent expectations. 

· In secondary schools, little provision is made to accredit pupils’ learning. 

· Some aspects of pupils’ spiritual, moral, social and cultural development in the context of RE are inadequate. 

	Quality of leadership in, and management of, RE

	Outstanding
	· Leadership is informed by a high level of RE expertise and vision. There is a strong track record of improvement and innovation. 

· Subject reviews, self-evaluation and improvement planning are well informed by current best practice in RE and in education generally. 

· Subject leadership inspires confidence and whole-hearted commitment from pupils and colleagues. 

· Resources including ICT are of high quality and are used effectively to enrich pupils’ learning in RE. 

· There are effective strategies to delegate subject responsibilities where appropriate, and to share good practice and secure high-quality professional development in the subject. 

· RE has a very high profile in the life of the school and is actively involved in initiatives within the school. 

· Provision meets the statutory requirements of the locally agreed syllabus or equivalent in full (including in the sixth form, where appropriate). 

	Good
	· Leadership is well-informed by current developments in RE. 

· Subject reviews, self-evaluation and improvement planning are clearly focused on raising standards and improving the provision for RE. 

· There is a shared common purpose amongst those involved in teaching RE, with good opportunities to share practice and access subject training. 

· The subject benefits from good resources and these are used well to promote learning. 

· RE reflects wider whole-school priorities and has a prominent profile in the school. 

· Provision meets the requirements of the locally agreed syllabus or equivalent (including some sixth form provision where appropriate). 

	Satisfactory
	· Leadership is aware of current developments in RE and incorporates these with some success within classroom practice. 

· Provision for RE is monitored and reviewed regularly and the strengths and priorities for improvement are identified. 

· Strategies for improvement may not be sufficiently focused on raising standards and improving provision and, as a result, the capacity for improvement is limited. 

· Resources are adequate but are not always sufficiently stimulating or effective. 

· There is some sharing of good practice, with modest access to subject-specific professional development. However there may be some inconsistency of practice across the school. 

· Provision meets the requirements of the locally agreed syllabus or equivalent in full (although there may be limited sixth form provision). 

	Inadequate
	· Leadership is not well informed about current initiatives in RE. 
· Key statutory requirements for RE are not met. 

· Self-evaluation is weak and not informed by good practice in the subject. 
· Opportunities for professional development in the subject are limited and, as a result, some staff lack the confidence and expertise to deliver it effectively. 
· Resources for the subject are poor. 

· The subject has a low profile in the life of the school. 
· RE makes very limited or no significant contribution to wider whole-school priorities. 



