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Joint Communication Environment Checklist – Key Stage 2
A collaborative evaluation of the communication environment in the class-room aiming to enhance the participation of children with speech, language and communication needs. 

The checklist should be used jointly by a Speech and Language Therapist, Class Teacher and SENCo/senior staff member in order to identify areas or specific strategies to be developed in the class-room to support the needs of 


 as specified in his/her statement/EHCP of special educational needs. 
Setting: _______________________________

Date: _____________



	Area of Focus
	Criteria
	Comments

	
	Child benefits from: 

	Section A

Adult strategies to support language and communication development 


	Language used at the right level for the child’s stage of development

	

	
	Gaining individual student’s attention before speaking


	

	
	Use of appropriate rate, varied intonation, volume and pitch


	

	
	Tiered questions to support individual student’s ability to respond


	

	
	Use of communication strategies to support response to questions:

· sentence completion

· forced alternative

· commenting

· modelling sentences

· extending student’s sentences


	

	
	Examples of sentences/ demonstration of activities before student does it 

	

	
	Encouragement to participate by any means possible e.g. using objects, gestures, pictures, words, signing
	

	
	Plenty of time to respond e.g., using strategy whereby student asked question and told to think and teacher will come back to them
	

	
	Non-verbal communication to engage students e.g. facial expression, natural gesture, Makaton


	

	
	Visual supports used:

· visual timetable

· props

· picture

· symbols

· Makaton

· Word mats

· Story planner


	

	
	Key words being defined at every opportunity and repeated often


	

	
	In small group work, teacher continues to provide support to SEN students alongside the TA


	

	
	Moving students on at an appropriate pace depending on learning speed and needs
	

	
	Reduced questions and increased commenting
Adult tuning into student’s interests and making comments about what the student is interested in/ doing

	

	
	Making “asking for help” acceptable in the classroom by modelling how to do it and praising students for doing so. 

Students ask for help by:

· putting hand up

· asking the teacher

· asking peer

· non-verbal indicator e.g. colour system red/green


	

	
	Class-room rules being made explicit e.g. 

· respecting others

· not talking when someone else is

· value everyone’s contributions

· helping each other to achieve


	

	Section B – Environment

B1 – Listening environment


	Background noise levels are managed and students and adults are able to hear one another with ease


	

	
	Rules of the classroom/ code of conduct displayed where all students can refer to it


	

	
	Transition times are managed effectively so that noise levels are not excessive and students know what to expect next


	

	B2 – Language- Rich Environment
	Cupboards/ drawers/ storage labelled with content
	

	
	Student’s own work is displayed and labelled appropriately encouraging them talk about their interests and recall information previously taught in the classroom.


	

	
	Displays including questions to encourage students thinking skills e.g. to make predictions and inference


	

	
	Key words for each topic being displayed in order to promote access to the curriculum e.g. through use of word wall


	

	
	Book area being clearly defined and accessible 
Book collection includes:

· poetry to perform

· play scripts

· a range of modern fiction

· long-established children’s fiction

· myths, legends and traditional stories

· topic related non-fiction


	

	
	Appropriate techniques used to promote social interaction between students e.g.

· partner talk

· small group discussion

· group problem solving
	

	
	Opportunities to develop higher level language skills e.g.:

· Inferencing

· Predicting

· Verbal reasoning

· Reporting

· Evaluating
	

	
	Support to facilitate their own learning by writing down key words they are unsure of in a vocabulary book/ on paper/ word mat
	

	B3 – classroom layout


	Students with Speech, Language and Communication needs (SLCN) are seated at the front of the class away from distractions and facing the front.


	

	
	Carpet  Area allows the whole class to gather for class discussion/ whole class activities (years 3 &4 and where possible in years 5&6)


	

	
	Tables arranged to facilitate collaborative work in pairs and small groups


	

	Section C – Discussion points with Teaching staff


	Lesson plan content:

· aims of lesson

· role of TA for lesson

· differentiated work for lower/ higher ability students 


	

	
	Student’s communication skills and needs 


	

	
	The difference between a student  with delayed language and a student learning EAL


	

	
	Strategies for supporting students who are quiet or who need additional support developing communication


	

	
	SEN targets/ IEPs


	


Summary of observations and discussion:

Discuss observations jointly and identify specific areas to be focused on. The SLT will complete an action plan based on these discussions and this will be reviewed at an agreed time. 
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