	Year 6 Lesson Extract – Exploring narrative structure through an ICT text (Guided Reading)

	Resources: 

Cluster of computers (could be an area within a computer suite) or set of laptops

Interactive text Trails through the Forest (provided as PowerPoint  file ‘TTTF interactive’), also text only version of same (provided as PowerPoint file ‘TTTF text only’)

	Learning Objectives: Y6 Term 2 Text 1; to understand aspects of narrative structure, e.g. how paragraphs in a story are linked together, how authors handle time (e.g. flashbacks), how the passing of time is conveyed to the reader.
	

	Guided reading

On this occasion, an ICT text is being used for guided reading as an alternative to a paper-based text.  An ICT text is an interactive, non-linear, text.  ICT texts provide features and require skills and approaches significantly different from paper-based texts, as well as providing motivation and engagement. They can also help focus on particular aspects of reading and response – here facilitating exploration of story structure by providing non-linear access to story segments and different character viewpoints.
Introduction to text

T, and children all have the interactive text open on their individual (paired?) computer screens.

As introduction, the teacher explains that this interactive, non-linear text is an interpretation of a traditional tale. It allows the reader to access segments of the narrative in various sequences, also allowing the same story to be accessed from the different perspectives of  the two main characters. Combining these two possibilities (time and character perspective) in different ways, each reader should gradually be able to piece together an impression of the whole narrative, although their perceptions may well be coloured by the way they have gone about reading it.

They are going to use it to explore and discussion of the way both narrative structure and narrative viewpoint can be  exploited and manipulated to create particular effects on the reader.

Before reading proper begins. T ensures that the children are confident in manipulating the text, using the simple buttons to operate the hyperlinks and navigate through the text. The ‘i’ (instructions) screen is briefly examined as a reminder of this.

A collective decision is made as to which segment they will access first. The children then all independently read this same first section, then coming back together to discuss:

· what they have ‘discovered’ so far about what is going on and how they would evidence this from the text

· what have they been told, and what can they deduce and infer from what they have been told?

· whether they can tell anything about where this ‘segment’ might fit into the story; how the writer has established this?

· what is happening, what has happened, and what they think is going to happen; how the writer communicates these aspects?

· what they can tell about what the character narrating is thinking and feeling; why they are acting as they are; how the writer communicates this. (And what about the other characters?)

They then discuss in broader terms:

· What questions does this segment raise? 

· As a reader what do you want to know/find out next? 

· Do you want to go forward in the story to find  what happens, or backwards to see what led up to this? 

· Do you want to stick with the same character, or see what the other is thinking/doing?

Pupils are encourage to then make their own individual selection as to what segment they will read next, and to read it independently.

Having done this they come back together again to discuss the same issues/observations/perceptions as earlier, but now in the light of:
· How does this new narrative segment relate to what you read before? 

· Does it add new and different things? Do they change how you see/understand/respond to the story?

· Can you now ‘add up’ things from different segment you have read? 

· Has what you understood/thought/felt about what you read previously now changed

Independent reading

Children then read though the rest of the text independently, with the teacher circulating to further prompt with some of the same issues, also adding:

· In the light of what you have now read, as well as other options, are there now parts of the narrative you would like to read again?

Returning to the text and response
After reading all the segments, children come back together to explore and discuss whether the order in which they read the story made a difference, Why and in what way? If they were the author would they wish to arrange the pages in a particular order? What order and why? What effect would this have on the reader?

The ‘text only’ PowerPoint files were used at this stage as they allowed the  children to change around the slide/page order on screen, and then view the slides as a ‘show’, exploring and discussing the effect of having the story segments in a particular order. 

[N.B. This full teaching sequence extends over several ‘standard’-length Guided Reading sessions.]

___________________________________________________________________________

Additional Note: Developing into writing:
Although not included in this particular lesson extract, this activity is ideal for development into writing.

The ‘TTTF template’ file (also provided) is a writing frame within which children can construct a similar narrative of their own, which will then operate interactively in the same way as did the original.

The most straightforward way of doing this would be to keep the framework exactly as given, and encourage children, either individually or working collaboratively, to provide text for the two characters, on the ten ‘pages’ given.

This could involve considering perspectives on:

· Another fairy story, traditional tale or legend set in a forest (e.g. Red Riding Hood, Snow White, Robin Hood)

· An original story of set in a forest.

A story where being lost in the forest is metaphorical.

Writing would allow much further, creative exploration of the reading objectives, as well as their application to the children’s own writing. As writers the children would now have to ask themselves many of the questions they were asked as readers.

Planning would be vital, and a further version of the TTTF template, could also be used as a planning frame, or to try out ideas and see if they ‘work’ when run in sequence.

The template also, of course, provides a way of ‘publishing’ the finished narrative for others to read.

Additionally, the template is also fully editable so teachers and/or children can play about with it, changing the graphics, titles, adding further slides, hyperlinks, etc. This will allow much more open-ended use of the resource, and is an excellent way of exploring the possibilities both of the ICT and of narrative structure. As long as a new file is created for each experiment, retaining the original template as is, there is nothing to be lost and much to be gained from ‘being brave’.

	























